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INTRODUCTION 

The  reading  programme  presented  in  Mr.  Whiskers  establishes  the  relation- 
ship between  reading  and  the  other  phases  of  language  development.  The 
stories  and  poems  in  the  reader,  and  the  activities  suggested  in  the  work- 
book and  guidebook,  are  designed  to  develop  the  listening,  speaking,  reading 
and  writing  powers  of  children. 

USING  THE  GUIDEBOOK 

The  guidebook  should  be  used  by  the  teacher  in  developing  her  plans  for 
teaching  reading  to  her  class.  In  many  instances  it  provides  suggestions  that 
will  give  creative  teachers  leading  ideas.  Many  of  the  procedures  can  be 
adapted,  expanded  and  repeated  as  need  arises. 

LESSON  OUTLINES 

The  programme  is  organized  into  Lesson  Outlines.  Many  teachers  will  wish 
to  organize  their  teaching  into  larger  units  and  incorporate  ideas  from  the 
outlines  to  meet  the  particular  needs  of  their  children. 

Vocabulary 

New  words  are  listed  for  convenience.  Known  words  from  which  pupils  can 
deduce  new  words  are  listed  in  brackets.  The  word  cards  to  be  used  with 
the  lesson  are  indicated  by  number. 

Preparing  for  Reading 

So  that  children  may  enjoy  success  in  reading  a story,  it  may  be  necessary 
to  establish  background,  introduce  some  of  the  new  vocabulary,  arouse 
interest  and  set  purposes  for  reading. 

Preparation  may  be  made  through  procedures  such  as: 

• sharing  experiences  children  have  had  that  are  closely  related  to  the 
topic  or  theme; 

• recalling  a story  previously  read; 

• studying  a picture  from  the  reader  or  from  other  sources; 

• discussing  the  title  of  the  unit  or  story; 

• building  essential  background  information; 

• presenting  some  of  the  new  sight  vocabulary  of  the  story  through  dis- 
cussion and  visual  aids; 

• setting  reading  purposes  co-operatively  by  teacher  and  pupils. 
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It  should  be  remembered  that: 

• Interest  is  sometimes  lost  when  too  much  of  the  story-plot  is  revealed, 
or  when  reading  of  the  story  is  delayed  too  long. 

• Vocabulary  should  be  introduced  before  reading  the  story  only  when 
difficulty  is  anticipated.  Whenever  possible,  children  should  meet  new 
words  in  the  story  context  and  be  encouraged  to  identify  these  words 
independently.  An  over-emphasis  on  vocabulary  preparation  can 
destroy  interest  in  the  story. 

• Vocabulary  development  takes  place  during  all  stages  of  a lesson. 

• The  more  pupils  are  involved  in  setting  the  reading  purposes,  the 
better.  The  purposes  set  depend  upon  the  maturity  of  the  children  as 
well  as  the  nature  of  the  material. 

Reading  the  Story 

The  first  reading  is  done  silently.  In  this  step  each  child  has  an  opportunity 

to  read  at  his  own  rate  and  identify  the  words  independently. 

• It  is  guided  by  questions  and  comments  of  both  teacher  and  pupils. 

• The  number  and  kind  of  questions  asked  depend  upon  the  reading 
ability  of  the  children  and  the  organization  of  the  material. 

Rereading 

The  rereading  is  done  for  purposes  different  to  those  of  the  first  reading. 

• It  is  usually  done  orally  at  this  level. 

• It  may  be  done  after  the  silent  reading  of  a few  sentences  in  order  to 
answer  a specific  question,  or  it  may  be  done  after  the  silent  reading 
of  a page,  or  after  the  silent  reading  of  an  entire  story. 

• It  may  take  the  form  of  dramatization,  reading  assigned  parts,  recall- 
ing certain  details,  or  adding  original  dialogue  or  narrative. 

• The  procedures  used  in  rereading  are  governed  by  the  nature  of  the 
material  and  the  needs  of  the  children. 

Teaching  the  Reading  Skills 

The  procedures  in  the  Lesson  Outlines  help  children  establish  their  basic 

sight  vocabulary  and  their  word  attack,  study  and  comprehension  skills. 

Extending  the  Language  Experience 

The  reading  experience  has  not  been  completed  when  a story  has  been  read 

and  reread.  The  knowledge,  interests  and  skills  gained  from  reading  a par- 
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ticular  story  or  from  carrying  out  an  activity  in  the  guidebook  or  workbook 
should  be  extended  and  enriched. 

• Thinking  may  be  stimulated  through  story-telling  and  discussion. 

• Interest  in  reading  may  be  furthered  through  hearing  stories  and 
poems,  exploring  books,  and  participating  in  language  activities. 

• Creative  expression  may  be  stimulated  through  dramatization,  story- 
telling and  art. 

Teachers  using  the  Lesson  Outlines  with  discrimination  will  select  and 
adapt  the  ideas  in  each  step  of  the  lesson  to  suit  the  needs  of  the  pupils 
they  teach. 
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I:  MR.  WHISKERS 

Text  Pages  1-7 


VOCABULARY 

Words  Introduced:  Mr.  Whiskers 

Word  Cards:  65,  66 

INTRODUCING  MR.  WHISKERS 

In  this  lesson,  present  the  book  to  the  children.  Refer  to  the  cover,  and 
establish  that  Mr.  Whiskers  is  Jack’s  kitten.  Guide  the  discussion  using 
questions  such  as:  What  is  Mr.  Whiskers  doing?  Where  might  he  have 
found  the  wool?  What  is  likely  to  happen  next?  With  what  other  things  do 
kittens  like  to  play? 

Have  the  children  turn  to  the  title  page.  Discuss  the  picture  on  this  page. 
Ask  the  children  to  find  the  words  Mr.  Whiskers. 

READING  THE  POEM 

Have  the  children  turn  to  pages  6 and  7 and  read  the  title  of  the  unit. 
Discuss  why  Mr.  Whiskers  might  think  it  fun  to  play  with  soap  bubbles. 
Read  the  poem  to  the  children.  Have  them  listen  to  find  out  what  the  poem 
tells  about  Mr.  Whiskers.  More  than  one  reading  may  be  necessary. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Develop  a language  chart  using  the  picture  on  the  cover,  the  picture  on  the 
title  page,  or  the  picture  on  pages  6 and  7.  In  developing  a chart,  a pro- 
cedure similar  to  the  following  might  be  used: 

Refer  to  the  picture  on  the  cover.  Ask  the  children  to  suggest  where  Mr. 
Whiskers  might  have  found  the  ball  of  blue  wool.  Print  one  of  the  answers 
on  the  chalkboard.  Then,  ask  what  Mr.  Whiskers  did  with  the  wool,  and 
print  one  or  more  of  these  answers  on  the  chalkboard.  Have  the  children 
look  at  the  picture  on  the  back  cover  to  make  their  suggestions  about  how 
the  story  ended.  When  the  story  has  been  completed  it  should  be  read 
orally.  It  is  not  necessary  that  the  children  know  all  the  words  in  the  story. 
The  story  may  later  be  printed  on  a large  sheet  of  paper,  or  duplicated  for 
use  at  a later  time.  Children  will  enjoy  making  a collection  of  duplicated 
stories  that  have  been  developed  co-operatively.  They  may  illustrate  these 
and  use  them  as  additional  reading  material. 
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One  day  Mr.  Whiskers  found  a ball 

of  wool  in  a basket.  ^ 

He  began  to  play  with  it.  v 

Before  long  he  got  tangled  up.  ' 

He  had  wool  around  his  paws. 

Mr.  Whiskers  did  not  know  what  to  do. 

He  went  to  sleep. 

TEACHING  THE  READING  SKILLS 

Finding  the  Main  Idea  — We  Can  Read  Mr.  Whiskers,  page  1. 

With  children  who  have  difficulty  adjusting  to  new  activities,  a sample 
might  be  used  to  show  how  this  page  will  be  done.  Print  on  the  chalkboard 
sentences  such  as: 

1.  Here  is  Jack. 

2.  Jill  jumps. 

3.  Jack  and  Jill  play. 

Place  on  the  chalkboard  pictures  in  stick  figures  to  illustrate  the  sentences. 
Present  the  pictures  out  of  order.  Have  the  children  number  the  pictures 
to  match  the  sentences.  Then  have  them  carry  out  page  1. 

As  a further  language  activity  have  the  story  read  in  its  entirety.  Have 
children  anticipate  what  might  happen  next.  Some  children  may  draw  a fifth 
picture  continuing  the  story.  A co-operative  paragraph  for  a fifth  picture 
could  be  developed. 

Using  Phonics 

Rhyme  — Place  in  the  pocket-chart  the  words  play,  bear,  Sandy,  Jill,  can, 
and  pet.  Present  a number  of  rhyming  couplets  in  which  the  last  word  has 
been  omitted.  The  children  are  to  locate  the  missing  words  in  the  pocket- 
chart  and  read  them  orally. 

1.  Here  is  the  candy. 

Let’s  give  some  to 

2.  On  a bright  sunny  day 

We  go  out  to! 

3.  “I  had  fun  at  the  fair,” 

Said  the  little  brown 
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4.  “I  can  run  up  that  hill,” 

Said  Peter  to 

5.  I called  to  the  man, 

“Catch  me  now,  if  you 

6.  “Don’t  get  your  feet  wet!” 

Said  the  boy  to  his 


Then  place  in  the  cardholder  the  following  pairs  of  rhyming  words:  bed, 
red;  brown,  down;  house,  mouse;  fun,  run;  dish,  fish;  see,  me;  funny,  bunny. 
Supply  the  first  line  of  a rhyming  couplet,  using  one  of  the  words.  Have  the 
children  add  the  rhyming  line. 
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2:  THE  FUNNY  GREEN  SPOTS 

Text  Pages  8-12 

VOCABULARY 

Words  Introduced: he  (me),  now 

Word  Cards:  67, 68 

PREPARING  FOR  READING 

This  is  the  first  in  a series  of  stories  in  which  Jack  and  Jill  get  ready  to 
present  a puppet  play.  Mr.  Whiskers  and  Sandy  make  an  unexpected  con- 
tribution to  the  preparations. 

Presenting  Vocabulary 

he  — Children  may  be  able  to  recognize  the  word  he  from  the  context  clues 
on  page  8.  If  difficulty  is  anticipated,  present  the  following  before  the  story 
is  read: 

Sandy  is  Jill’s  pet. 

He  is  big  and  brown. 

Mr.  Whiskers  is  Jack’s  pet. 

He  is  a little  kitten. 

now  — Continue  the  story  orally,  telling  how  one  day  Mr.  Whiskers  climbed 
a tree  and  couldn’t  get  down.  Jack  got  a ladder  but  decided  that  he  needed 
someone  to  hold  it  while  he  went  up.  He  telephoned  Jill  and  said: 

“Can  you  come  and  help  me?” 

Here  is  Jill’s  answer: 

“Yes,  Jack. 

I can  come.” 

Jack  wanted  her  to  come  right  away  so  he  said: 

“Can  you  come  now?” 

Jill  answered: 

“Yes.  I can  come  now.” 

READING  THE  STORY 

The  children  will  recall  that  Jill  has  a dog  named  Sandy,  and  that  Jack  and 
Jill  often  play  together.  They  might  enjoy  predicting  what  will  happen  when 
Sandy  meets  Mr.  Whiskers. 
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The  first  reading  may  be  guided  with  questions  and  comments  such  as  these: 

Page  8 Whom  do  you  see  in  the  picture?  What  is  the  title  of  the  story? 

Read  to  find  out  what  Jill  is  saying  to  Sandy.  What  is  Jill  going 
to  do? 


Page  9 


Page  10 
Page  11 


Page  12 


What  are  the  two  pets  doing  in  the  picture?  Read  to  find  out 
what  Jack  is  asking  Jill  to  do.  How  do  you  know  that  Jack  and 
Jill  are  not  going  to  play  with  the  pets?  What  do  you  think 
Jack  and  Jill  are  going  to  do? 

What  is  Jack  doing?  How  is  he  going  to  use  the  box? 

What  is  Jill  doing  in  the  picture?  What  does  the  sign  say? 
Read  to  find  out  why  Jack  is  excited.  Why  do  you  think  Jack 
might  be  excited  because  Sandy  and  Mr.  Whiskers  are 
coming?  What  might  happen  when  the  pets  come  near?  Read 
the  next  page  to  find  out  what  happens  next. 

What  does  happen?  How  do  you  think  Jack  and  Jill  feel  about 
the  green  spots?  What  makes  you  think  so? 


Rereading 

Have  the  children  reread  parts  of  the  story  orally  and  supply  additional 
dialogue. 

Page  8 What  does  Jill  tell  Sandy  that  he  and  Mr.  Whiskers  can  do? 

What  else  might  she  say  to  Sandy? 


Page  9 
Page  10 

Page  11 

Page  12 


What  does  Jack  ask  Jill?  What  else  might  he  ask? 

Read  what  Jack  says  about  the  yellow  box.  What  question 
might  Jill  ask? 

What  warning  might  Jack  give  Jill?  What  might  Jill  say  when 
she  sees  the  pets  coming? 

What  did  Jill  say  about  the  spots?  What  might  Sandy  and  Mr. 
Whiskers  say  if  they  could  talk? 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — We  Can  Read  Mr.  Whiskers, 
page  2. 

Note:  So  that  the  entire  page  of  the  workbook  may  be  done  independently 
by  the  pupils,  the  directions  in  the  workbook  are  supplemented  by  instruc- 
tions in  the  guidebook.  Where  necessary,  sample  items  are  suggested,  or 
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children  are  referred  to  a previous  activity  of  a similar  nature.  Some 
practice  might  be  given  before  page  2 is  done.  Present  a sample  such  as  the 
following: 


“Jack  is  here. 
May 

come  in,  now?” 

said  Jill. 

it 

he  me 

Have  the  children  draw  a line  under  the  correct  completion  and  discuss  that 
this  word  stands  for  Jack.  Give  further  samples  if  necessary. 

Noting  Detail  — Sentences  may  be  printed  on  large  strips  of  heavy  paper. 
Present  the  sentences  one  at  a time  giving  the  ehildren  a purpose  for  the 
silent  reading  of  each.  After  the  sentences  have  been  read,  place  them  in 
the  pocket-chart. 


Using  Context  Clues  — Place  in  the  pocket-chart  the  sentences  prepared  for 
the  above  activity.  Explain  to  the  children  that  you  are  going  to  tell  a story 
using  these  sentenees.  When  you  stop  during  the  telling  of  the  story,  they 
are  to  select  the  sentence  that  comes  next. 
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Taking  Pictures 

Jill  wanted  to  take  a pieture  of  Sandy  sitting  on  a ehair.  She  said 
to  him, 

“Jump  up  here.” 

After  the  pieture  was  taken  she  said, 

“Jump  down  now.” 

Jill  wanted  a pieture  of  Mr.  Whiskers.  She  telephoned  Jaek. 
She  asked, 

“Is  Mr.  Whiskers  with  you?” 

Jaek  answered, 

“Yes,  he  is  with  me.” 

Jill  told  Jack  that  she  wanted  to  take  a picture  of  the  kitten.  She 
said, 

“Can  he  come  here  now?” 

Jack  said  that  he  would  bring  him  over  to  Jill’s  house. 

Jill  told  her  mother  that  Jack  was  coming.  Her  mother  looked  out 
the  window  and  said, 

“Here  he  comes  now.” 

After  Jill  had  taken  the  pictures  she  said, 

“Now  Sandy  and  Mr.  Whiskers  can  play.” 


Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  f,  h,  j,  and  m — Present,  one 
at  a time,  groups  of  three  words.  The  children  are  to  listen  to  find  out  which 
two  words  in  each  group  begin  with  the  same  sound.  Use  familiar  words 
that  begin  with  a single  consonant.  Avoid  words  that  begin  with  consonant 
combinations  — either  consonant  blends  as  in  brown  or  consonant  digraphs 
as  in  she.  Frequent  attention  should  be  given  to  those  words  which  occur  in 
the  grade  one  reading  programme.  Examples: 

1.  far  fair  barn 

2.  jump  give  just 

3.  here  ball  he 

On  the  chalkboard  ledge,  place  in  random  order  cards  for  the  words  already 
taught  that  begin  with  the  letters  f,  j,  m,  and  h.  Use  both  capitalized  and 
lower-case  forms  of  the  words.  It  is  suggested  that  the  expressions  “capital 
letters”  and  “small  letters”  be  used  consistently  by  the  teacher  so  that  the 
children  will  learn  to  use  them  naturally. 
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Review  with  the  children  the  names  of  the  letters  F,  f,  H,  h,  J,  j,  M,  and  m. 
Place  these  letters,  one  below  the  other,  in  the  pocket-chart.  Begin  with  the 
word-card  on  the  left-hand  side  of  the  chalkboard  ledge.  Have  a child  take 
the  card  and  read  the  word  orally.  Have  him  place  the  word  in  the  pocket- 
chart  beside  the  letter  with  which  the  word  begins. 

Visual-auditory  Discrimination  of  Consonants  (review)  — We  Can  Read  Mr. 
Whiskers,  page  3. 

To  extend  language  development,  pages  of  this  kind  can  be  reviewed  after 
they  have  been  completed.  Children  may  enjoy  using  words  orally  to  de- 
scribe the  pictures:  e.g.,  new  hat,  tattered  feather,  pretty  bird,  sly  fox.  This 
activity  should  be  incidental.  Encouragement  should  be  given  to  the  child 
using  unusual  and  particularly  good  words. 

Rhyme  — Print  on  the  chalkboard  the  new  word  he.  Ask  the  children  to 
suggest  other  words  that  rhyme  with  he.  When  the  words  we  and  me  are 
given,  print  them  underneath  he.  Help  the  children  to  realize  that  these 
words  sound  alike  and  look  alike  at  the  end. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  children  might  enjoy  making  posters  for  a puppet  play,  or  for  some 
other  school  activity. 

Use  the  language  chart  developed  in  the  previous  lesson  to  give  practice  in 
observing  sequence.  Print  each  of  the  sentences  from  the  chart  on  a strip  of 
heavy  paper,  and  place  these  strips  along  the  chalkboard  ledge.  Do  not 
place  them  in  the  correct  order.  Read  the  original  chart  and  help  the 
children  to  arrange  the  sentence  strips  in  the  correct  order. 


8 


3:  THE  NEW  PUPPET  PLAY 

Text  Pages  13-15 


VOCABULARY 
Words  Introduced:  to,  called 
Word  Cards:  69,  70 

PREPARING  FOR  READING 

In  this  story,  Jack  and  Jill  use  their  poster  to  advertise  their  new  puppet 
play.  To  develop  the  concept  of  advertising,  discuss  the  picture  on  page  13, 
using  questions  such  as:  What  are  Jaek  and  Jill  doing?  Why  is  Jack  beating 
on  a drum?  (To  attraet  attention.)  In  what  other  way  are  the  children  trying 
to  attraet  attention?  (A  parade.)  What  else  might  Jack  and  Jill  do  to  adver- 
tise their  puppet  play?  What  information  would  they  have  to  give  about 
their  puppet  play? 

Presenting  Vocabulary 

to  — Referring  to  the  picture,  ask  the  children  to  suggest  what  Jack  and  Jill 
might  be  saying  as  they  mareh  along.  When  the  answer  “Come  to  the 
puppet  play!”  is  given,  print  it  on  the  chalkboard.  Have  the  word  to  framed 
by  having  a child  use  the  index  finger  of  the  left  hand  in  front  of  the  word, 
and  the  index  finger  of  the  right  hand  at  the  end  of  the  word.  Children 
should  often  frame  a word  in  this  manner,  saying  and  looking  at  the  word 
as  they  do  so. 

called  — Place  quotation  marks  around  the  sentence  Come  to  the  puppet 
play!  and  add,  said  Jack.  Have  the  complete  sentence  read.  Discuss  how 
Jack  might  have  said  these  words  if  he  wanted  everyone  to  hear  him.  When 
the  word  called  has  been  elicited  from  the  children,  erase  said  from  the 
sentence  on  the  chalkboard  and  substitute  called.  Have  the  children  suggest 
why  called  is  a better  word  to  use  in  the  sentence  than  said. 

READING  THE  STORY 

Guide  the  first  reading  of  the  story  with  questions  and  comments  similar  to 
the  following: 

Page  13  Read  to  find  out  what  Jack  is  calling  as  he  marches  along.  Jill 
tells  us  who  will  be  in  the  puppet  play.  Read  to  find  out  what 
she  says. 
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Page  14 


Where  are  Jack  and  Jill  going  to  put  on  the  puppet  play? 
What  is  Jill  doing  in  the  picture?  Read  to  find  out  what  ques- 
tion Jack  asks  Mother.  What  does  Mother  think  about  a 
puppet  play? 

Page  15  Look  at  the  picture.  Did  Jack  and  Jill  do  a good  job  of  adver- 
tising their  puppet  play?  How  do  you  know?  Where  is  the 
audience  going  to  sit?  What  is  the  name  of  the  puppet  play? 
Read  to  find  out  how  Jill  introduces  the  play. 

Rereading 

Have  the  children  reread  the  story  to  find  out  all  they  can  about  the  puppet 
play.  On  the  chalkboard  print  the  title  of  the  play.  The  Big  Surprise.  From 
page  13  the  children  will  find  out  who  is  going  to  be  in  the  play.  As  the 
children  mention  the  big  brown  bear,  the  bunny  and  the  little  grey  mouse, 
print  these  under  the  title.  Help  the  children  to  recall  that  in  the  previous 
story  Jack  was  painting  a yellow  box  to  use  in  the  play.  Add  the  yellow  box 
to  the  list  on  the  chalkboard.  Have  the  title  and  the  list  read,  and  ask  the 
children  to  suggest  what  might  happen  in  the  puppet  play. 

TEACHING  THE  READING  SKILLS 

Recalling  Events  — Chalkboard  Activity:  Have  the  children  read  each 
sentence  silently  to  decide  whose  name  belongs  in  the  blank.  After  the 
correct  answer  has  been  given,  print  it  in  the  appropriate  blank.  Have  the 
sentence  read  orally. 


“Mother,”  said , 

“here  is  a big  box  for  you.” 

“Now,”  said , 

“here  is  the  Big  Surprise.” 

“Mother,”  said , 

“can  you  come  and  see  it  now?” 

“Come  to  the  puppet  play,” 
called 

“Yes,”  said , 

“I  can  come  now.” 


Observing  Sequence —Use  the  chalkboard  sentences  from  the  previous 
activity.  Help  the  children  to  decide  which  sentence  tells  what  happened 
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first  in  the  story.  Put  the  number  1 beside  this  sentence.  Have  the  other 
sentences  numbered  in  the  order  in  which  they  happened  in  the  story. 

Noting  Detail  — The  children  are  to  cut  out  the  sentences  from  the  bottom 
of  the  sheet  and  paste  them  under  the  appropriate  pictures. 


Seeing  Relationships  - We  Can  Read  Mr.  Whiskers,  pages  4-5. 

Before  this  activity  is  undertaken,  a sample  may  be  presented  to  demon- 
strate that  unfamiliar  words  used  in  the  story  are  represented  by  pictures 
and  that  a completion  is  required. 

Here  is  a ball,  (sketch  of  a ball) 

We  can 

play  with  it  make  it 
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Have  the  children  discuss  the  picture  on  page  4 before  proceeding  with  the 
activity.  When  the  pages  are  completed,  children  may  enjoy  reading  the 
story  and  continuing  it  in  a series  of  pictures  or  story-pictures  telling  what 
happened  when  the  monkeys  played  with  the  elephant. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  b,  m,  and  s — Play  a game 
with  the  children  in  which  they  pretend  to  go  shopping.  They  may  buy  only 
things  that  have  names  beginning  with  the  same  sound  as  the  word  bear. 
In  a similar  manner,  review  m and  s,  using  the  words  see  and  make. 


Seatwork  Activity:  The  children  are  to  cut  out  the  pictures  and  paste  them 
under  the  appropriate  words. 


Rhyme  — Place  in  the  pocket-chart  the  words  he,  now,  to,  kitten,  pet,  no  and 
can.  Have  the  words  read.  Explain  to  the  children  that  you  are  going  to  say 
a word  that  rhymes  with  one  of  the  words  in  the  pocket-chart.  They  are  to 
find  that  word.  Say  words  such  as  the  following,  one  at  a time:  mitten,  cow, 
met,  go,  man,  do,  she,  now,  so,  we,  me,  ran. 

Rhyme  — We  Can  Read  Mr.  Whiskers,  page  6. 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Review  the  ways  in  which  Jack  and  Jill  advertised  their  puppet  play 
(poster,  parade,  drum,  calling  out).  Guide  the  discussion  to  suggest  other 
ways  in  which  they  might  have  advertised  the  play.  When  the  idea  of 
using  the  telephone  is  introduced,  let  the  children  pretend  to  be  Jack  and 
Jill,  and  telephone  their  friends  to  invite  them  to  the  puppet  play.  This  is 
an  opportunity  to  review  with  the  children  the  proper  way  to  use  a tele- 
phone. They  may  need  to  be  reminded  that  the  person  making  the  call 
should  introduce  himself  right  away,  and  that  the  person  receiving  the  call 
should  thank  his  friend  for  calling.  Perhaps  the  children  will  want  to  make 
a chart  containing  some  rules  for  using  the  telephone. 
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4.  THE  BIG  SURPRISE 

Text  Pages  16-18 

VOCABULARY 

Words  Introduced:  like,  asked,  not 

Word  Cards:  71,  72,73 

PREPARING  FOR  READING 
Presenting  Vocabulary 

asked  — On  the  chalkboard  print  “Can  you  come  to  the  puppet  play?”  said 
Jack.  Have  the  sentence  read.  Establish  that  Jack  is  asking  a question,  and 
say,  “What  word  might  we  use  in  place  of  said?”  When  asked  is  given,  erase 
said  and  substitute  asked.  Have  this  sentence  read. 

like  — Say  to  the  children,  “When  Jack’s  mother  is  asked  whether  or  not  she 
likes  puppet  plays,  this  is  what  she  says.”  Print  on  the  chalkboard: 

I like  puppet  plays. 

Have  the  sentence  read  and  the  word  like  identified. 

not  — There  are  obvious  context  clues  where  not  is  first  used  on  page  17. 
The  word  should  be  presented  during  the  guided  reading. 

Introducing  the  Story 

In  this  story  a play  is  presented  as  a riddle  with  a series  of  clues  leading  up 
to  the  answer.  If  the  word  clue  is  going  to  be  used  in  discussing  the  story,  an 
understanding  of  the  word  might  be  developed  using  a game  or  riddle.  For 
example,  show  the  children  a paper  bag  and  say,  “In  this  bag  1 have  a 
surprise.  The  first  clue  is  that  it  is  round.  The  second  clue  is  that  you  can 
eat  it.  The  third  clue  is  that  it  is  orange.  What  is  it?”  Repeat  this  procedure 
until  the  word  clue  becomes  familiar  to  the  children. 

On  the  chalkboard  print  the  title  of  the  puppet  play.  The  Big  Surprise. 
Under  the  title  list  the  names  of  the  characters  in  it:  Big  Brown  Bear, 
Bunny,  Little  Grey  Mouse.  Have  the  children  recall  their  predictions  about 
what  might  happen  in  the  play. 

READING  THE  STORY 

Guide  the  discussion  of  the  picture  on  page  16  to  bring  out  comments  on 
how  the  children  are  working  the  puppets  and  how  the  audience  is  reacting. 
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Page  16  Who  speaks  first?  To  whom  is  the  bunny  speaking?  What  does 
the  bunny  have  for  the  bear?  How  does  the  bear  feel  about 
surprises?  What  question  does  the  bear  ask  about  the  surprise? 
What  is  the  first  clue  the  bunny  gives? 

Page  17  Direct  the  reading  of  this  page  to  bring  out  the  questions  the 
mouse  and  the  bear -ask,  and  the  clues  the  bunny  gives.  Have 
the  children  make  their  guesses  about  what  is  in  the  box  on 
the  basis  of  the  clues  given. 

Page  18  What  is  in  the  box?  Read  to  find  out  what  the  bear  and  the 
mouse  are  going  to  do  with  the  Jack-in-the-box. 

Rereading 

The  story  lends  itself  naturally  to  dramatic  rereading  with  the  children 
taking  the  parts  of  the  characters. 

TEACHING  THE  READING  SKILLS 

Using  Context  Clues  — Chalkboard  Activity:  Have  the  children  read  each 
sentence  silently  to  decide  which  word  belongs  in  the  blank.  When  a child 
gives  the  correct  answer,  print  the  word  in  the  appropriate  blank.  Then 
have  the  sentence  read  orally. 


can  like  to  called 

with  not  now  asked 

1.  “Come the  puppet  play,”  called  Jill. 

2.  “I to  play  with  the  puppets,”  said  Jack. 

3.  “Come  and  see  the  surprise,” the  mouse. 

4.  “Is  the  surprise  a house?” the  bear. 

5.  “No,”  said  the  bunny. 

“The  surprise  is a house.” 


Finding  the  Main  Idea  — Use  the  completed  sentences  from  the  previous 
activity.  Explain  to  the  children  that  they  are  to  find  the  sentence  in  which: 

Jack  tells  what  he  likes  to  do. 

The  bear  asks  a question. 

Jill  tells  someone  to  do  something. 

The  mouse  tells  someone  to  do  something. 

The  bunny  tells  something  about  the  surprise. 
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Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  7. 

A sample  activity  may  be  presented  before  children  do  the  workbook  page. 
Place  on  the  chalkboard  a two-sentence  story  such  as  the  following: 

“I  see  something  funny,”  said  Jack. 

“It  is  big  and  orange.” 

“It  is  a ” 

Sketch  pictures  of  an  apple,  a jack-o-lantern,  and  a tree.  Have  children 
underline  the  correct  picture  to  go  with  the  story.  Then  present  page  7. 

As  a language  activity  following  the  completion  of  the  page,  have  the  story 
reread  dramatically. 

Recalling  Events  — Seatwork  Activity:  A sample  activity  may  be  presented 
on  the  chalkboard  before  the  children  do  the  activity.  Explain  that  only  one 
of  these  sentences  tells  about  the  story,  The  Big  Surprise.  Have  the  children 
read  the  two  sentences  silently  to  decide  which  one  it  is.  Have  the  correct 
answer  underlined. 


1.  The  surprise  is  for  the  bear. 

The  surprise  is  not  for  the  bear. 

2.  The  surprise  is  not  a little  house. 

The  surprise  is  a little  house. 

3.  The  surprise  is  yellow  and  blue. 

The  surprise  is  yellow  and  green. 

4.  The  surprise  is  a Jack-in-the-box. 

The  surprise  is  a kitten. 

5.  The  mouse  may  not  play  with  the  surprise. 
The  mouse  may  play  with  the  surprise. 


Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  8. 

Use  a sample  such  as  the  following  to  explain  how  the  activity  will  be  done. 
Jack  is  here. 

Mother  and  Jill  have  fun. 

Jack  is  in  bed. 

Beside  the  sentences  draw  a stick  figure  of  Jack  standing  alone.  Have 
children  underline  the  sentence  that  matches  the  picture. 
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Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  b,  d,  and  p — Use  the  audi- 
tory charts  that  were  made  for  the  letters  b,  d,  n,  and  p.  Have  the  children 
name  each  of  the  pictures  on  the  b chart.  Then  ask  them  to  name  other 
words  that  begin  like  bear.  Repeat  the  procedure  with  each  of  the  other 
letters. 

On  the  chalkboard  ledge,  place  in  random  order  the  cards  for  the  words 
already  taught  that  begin  with  b and  p.  Use  both  capitalized  and  lower-case 
forms  of  the  words.  Review  with  the  children  the  names  of  the  letters  B,  b, 
P,  and  p.  Place  these  letters,  one  below  the  other,  in  the  pocket-chart.  Begin 
with  the  word-card  on  the  left-hand  side  of  the  chalkboard  ledge.  Have  a 
child  take  the  card  and  read  the  word  orally.  Have  him  place  the  word  in 
the  pocket-chart  beside  the  letter  with  which  the  word  begins. 

Have  the  children  read  the  following  words  to  themselves  as  you  place  the 
word-cards  on  the  chalkboard  ledge:  box,  Box,  down,  Down,  dish.  Dish, 
pets.  Pets. 

Ask  the  children  to  read  these  words  silently.  Have  a child  read  them  orally. 
Place  in  the  pocket-chart  the  letter  d.  Ask  a child  to  name  the  letter.  Have 
the  children  take  the  words  that  begin  with  d and  place  them  in  the  card- 
holder under  the  letter  d.  Ask  the  children  to  listen  to  the  words  dish  and 
down  to  find  out  in  what  way  they  sound  alike.  Then  ask  the  children  to 
look  at  the  words  dish  and  down  to  find  out  in  what  way  they  look  alike. 
Place  in  the  pocket-chart  the  letter  D.  Have  this  letter  named.  Have  the 
words  Dish  and  Down  placed  under  the  letter  D. 

Rhyme  — Place  in  the  pocket-chart  the  words  house,  run,  me,  red,  funny, 
fish,  and  black.  On  the  chalkboard  ledge,  place  the  words  he,  bunny.  Jack, 
dish,  mouse,  bed,  and  fun.  Begin  with  the  word  on  the  left-hand  side  of  the 
chalkboard  ledge.  Have  the  word  placed  beside  the  word  in  the  pocket- 
chart  with  which  it  rhymes.  Then  have  both  words  read  orally. 

Rhyme  — We  Can  Read  Mr.  Whiskers,  page  9. 

Remind  children  that  on  pages  4 and  5 little  pictures  were  used  to  help 
them  with  words  they  did  not  know  from  the  reader.  Explain  that  on  this 
page  they  will  find  some  new  words  accompanied  by  such  pictures.  If  some 
children  are  unfamiliar  with  the  idea  of  providing  a rhyming  word  to  com- 
plete a verse,  have  them  complete  rhymes  orally.  Familiar  rhymes  may  be 
used. 

Twinkle  twinkle  little  star 

How  I wonder  what  you 
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Following  the  rereading  of  the  completed  verses  on  page  9 some  children 
may  attempt  verse  writing. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  children  might  enjoy  presenting  their  own  version  of  The  Big  Surprise. 
They  might  use  simple  sock  puppets,  stick  puppets  or  paper  bag  puppets, 
or  act  out  the  play  themselves.  The  presentation  should  not  be  limited  to  the 
dialogue  in  the  reader.  Innovations  should  be  encouraged. 

To  help  children  incorporate  the  word  clue  into  their  speaking  vocabularies, 
have  them  ask  riddles  or  play  games  in  which  they  use  expressions  such  as: 
“Here  is  the  first  clue.”  “Here  is  the  next  clue,”  Riddles  and  guessing  games 
may  be  used  as  a break  in  classroom  routine.  Pupils  should  be  told  to  pre- 
pare their  riddles  or  games  some  time  before  they  are  called  upon  to  take 
part. 
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5:  THE  LITTLE  GREY  MOUSE 

Text  Pages  19-22 


VOCABULARY 

Words  Introduced:  him,  cannot  (can,  not),  looked  (look) 

Word  Cards:  74,  75, 76 

PREPARING  FOR  READING 

The  children  invite  Jack’s  father  to  come  and  see  the  new  puppet  play. 
Complications  develop  when  one  of  the  puppets  cannot  be  found. 

Presenting  Vocabulary 

cannot,  looked  — Children  should  be  encouraged  to  use  their  reading  skills 
to  identify  these  words  on  their  own. 

him  — If  it  is  anticipated  that  help,  other  than  the  story  context,  is  needed 
with  this  word,  tell  the  children  a story  in  which  two  of  the  children  on 
Jack’s  street  see  the  brown  bear  puppet  for  the  first  time. 

Print  on  the  chalkboard  what  the  first  child  says: 

I like  Mr.  Brown  Bear. 

Print  what  the  second  child  says: 

I like  him,  too. 


READING  THE  STORY 

Help  the  children  to  recall  that  Jack’s  mother  saw  the  puppet  play  when 

the  children  first  put  it  on.  Now  it  is  his  father’s  turn  to  see  the  play. 

Page  19  Read  to  find  out  which  puppet  Father  likes.  Read  orally  what 
Father  says  about  Big  Brown  Bear.  What  does  Jack  tell  about 
the  play?  Where  do  you  expect  to  see  Jack  and  Jill  in  the  next 
picture?  What  do  you  expect  they  will  be  doing  next? 

Page  20  Read  to  find  out  why  the  puppet  play  is  not  going  on.  Have 
Jill’s  speech  read  orally.  What  does  Father  say  he  can  do? 

Page  21  Have  the  children  read  silently  to  find  out  where  they  looked 
for  the  mouse.  Ask  the  children  for  suggestions  about  where 
the  mouse  might  be.  How  might  Sandy  help? 
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Page  22  What  has  happened  to  the  mouse?  Why  might  Mr.  Whiskers 
have  taken  the  mouse?  Why  might  Mr.  Whiskers  have  climbed 
the  tree?  How  do  you  think  they  will  get  Mr.  Whiskers  down? 
What  difficulties  might  they  have? 

Encourage  the  children  to  suggest  other  titles  for  The  Little  Grey  Mouse. 
Print  these  on  the  chalkboard  and  discuss  which  ones  are  most  interesting. 
Help  the  children  to  make  up  a story  about  getting  Mr,  Whiskers  out  of  the 
tree.  As  the  children  dictate  their  ideas,  build  a co-operative  story  on  the 
chalkboard.  The  story  might  be  duplicated.  If  the  title  is  omitted,  each 
child  might  add  his  own. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Present  the  following  on  the 
chalkboard.  Conceal  the  last  picture  with  a piece  of  paper.  Explain  that  the 
boy  had  a pet  mouse  that  ran  away.  The  story  tells  what  the  little  boy  did. 


Look  for  a mouse. 

Can  you  see  him  here? 

No,  I cannot  see  him. 

1# 

Can  you  see  him  in  here? 

No,  he  is  not  in  here. 

Look  for  him  in  the  bed. 

The  mouse  is  not  in  the  bed. 

Look  here. 

Now  I can  see  him. 

Here  he  is. 

# 

Recalling  Events  — Seatwork  Activity:  The  children  are  to  underline  the 
sentence  in  each  pair  that  tells  about  the  story. 


1.  The  surprise  is  not  a puppet  play. 

The  surprise  is  a puppet  play. 

2.  Mr.  Whiskers  is  in  the  puppet  play. 

Mr.  Whiskers  is  not  in  the  puppet  play. 
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3.  Father  can  help  look  for  the  mouse. 
Father  has  the  mouse. 

4.  The  mouse  is  a puppet. 

The  mouse  is  not  a puppet. 

5.  Mr.  Whiskers  can  have  the  mouse. 
Mr.  Whiskers  cannot  have  the  mouse. 

6.  The  mouse  is  for  Sandy. 

The  mouse  is  for  the  puppet  play. 


Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  10. 

The  activity  on  this  page  is  similar  to  page  1 of  the  workbook.  Review  with 
the  children  the  work  they  have  done  on  that  page.  Then  have  them  do 
page  10  in  the  same  way.  The  children  should  be  encouraged  to  examine 
the  pictures  carefully.  If  difficulty  is  anticipated,  ask  children  to  look  at  the 
first  picture  and  the  last  one  and  tell  what  the  difference  is  in  the  two 
pictures. 

After  this  page  has  been  completed,  children  may  enjoy  retelling  the  story 
using  the  opening  sentence,  “Once  upon  a time  there  was  a Jack-in-the-box 
that  was  not  very  happy.” 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  c,  h,  I,  p,  and  t — Use  the 

auditory  charts.  Place  along  the  chalkboard  ledge  the  word-cards  for  the 
known  words  that  begin  with  the  letters  c,  h,  1,  p,  and  t.  Use  both  capital 
and  lower-case  forms  of  the  words.  Avoid  using  words  that  begin  with 
consonant  combinations.  The  children  are  to  read  each  word  orally  and 
then  place  it  beside  the  appropriate  auditory  chart. 

Place  in  the  pocket-chart,  one  below  the  other,  the  letters  H,  h,  P,  and  p. 
The  children  are  to  select  the  words  that  begin  with  the  above  consonants 
and  place  them  beside  the  appropriate  letter  in  the  pocket-chart. 

Use  the  words  can,  come,  called,  and  cannot.  Help  the  children  to  notice 
that  these  words  sound  and  look  alike  at  the  beginning.  Review  the  names 
of  the  letters  c and  C.  Use  a procedure  similar  to  the  one  outlined  for  teach- 
ing the  visual-auditory  discrimination  of  the  initial  consonant  d in  Lesson  4. 

Visual-auditory  Discrimination  of  Consonants  c and  s — We  Can  Read  Mr. 
Whiskers,  page  11. 
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Present  a sample  item  on  the  chalkboard  along  with  sketches  of  a mouse, 
cat,  carrot. 

“Mr.  Whiskers  is  Jack’s  c ” 

Have  the  children  underline  the  picture  that  correctly  completes  the 
sentence  and  begins  with  the  consonant  c.  If  necessary,  present  a sample 
using  words. 

I can  help  you  look  for  the  s 

Sandy  surprise  dish 


Using  Word  Structure 

Compounds  — To  promote  the  ability  to  recognize  compound  words  made 
up  of  two  known  words,  a procedure  similar  to  the  following  may  be  used. 
Print  on  the  chalkboard  the  sentence: 

“I  can  make  a puppet  for  the  play,”  said  Jill. 

Have  the  sentence  read  orally  and  the  word  can  underlined.  Print  the 
sentence: 

“I  cannot  go  to  see  him,”  said  Jack. 

Have  the  sentence  read.  Help  the  children  to  notice  that  they  can  both  hear 
and  see  the  words  can  and  not  in  the  word  cannot.  Follow  a similar  pro- 
cedure for  the  compound  into. 

Variant  Endings  s and  ed  — Print  on  the  chalkboard  the  sentences: 

1.  Jack  and  Jill  look  for  the  puppet. 

2.  Jack  looks  for  the  puppet. 

3.  Jill  looked  for  the  puppet. 

Have  the  children  read  each  sentence.  Draw  a line  under  the  word  look  in 
sentence  one.  Ask,  “What  word  in  sentence  two  has  been  made  from  the 
word  look?”  Have  a child  underline  look  in  looks.  Follow  a similar  pro- 
cedure for  sentence  three.  Draw  attention  to  the  fact  that  s and  ed  have 
been  added  to  the  word  look. 

Seatwork  Activity:  The  children  are  to  underline  the  correct  word  for  each 
sentence. 


1.  Jack  (help,  helped)  Jill  look  for  Sandy. 

2.  Jack’s  mother  (thank,  thanks)  him  for  the  surprise. 

3.  Jack  likes  to  (jump,  jumped). 
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4.  Jill  (call,  called)  to  Sandy. 

5.  Jack’s  kitten  (play,  played)  with  Sandy. 

6.  Jack  (thank,  thanked)  Father  for  the  surprise. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

Read  the  children  one  or  both  of  the  following  poems : 

“Missing”  by  A.  A.  Milne  from  When  We  Were  Very  Young  (McClelland 
& Stewart). 

“The  Lost  Ball”  by  Lucy  Sprague  Mitchell.  A copy  of  this  poem  may  be 
found  in  Time  for  Poetry  by  May  Hill  Arbuthnot  ( W.  J.  Gage). 

Another  story  that  the  children  will  enjoy  is  Finders  Keepers  by  Will  and 
Nicolas  (Longmans  Canada).  Two  dogs  discover  a bone  and  can’t  decide 
which  one  should  have  it.  This  story  may  be  read  to  the  children  and  added 
to  the  classroom  library  for  independent  reading  later  on  in  the  year. 
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6:  COME  AND  HELP 

Text  Pages  23-26 


VOCABULARY 

Words  Introduced:  are,  laughed,  she 

Word  Cards:  77,  78,  79 

PREPARING  FOR  READING 
Presenting  Vocabulary 

are  — On  strips  of  paper  print  the  sentences: 

Here  is  a kitten. 

Here  are  three  kittens. 

On  the  chalkboard  sketch  a picture  of  one  kitten  and  a picture  of  three 
kittens.  Have  the  children  place  each  sentence  beside  the  appropriate  pic- 
ture. Point  out  the  use  of  the  word  are. 

laughed,  she  — On  the  chalkboard  print  the  sentences: 

I said  something  funny  to  Jill. 

She  laughed. 

Jill  said  something  funny. 

I laughed,  too. 

Direct  the  reading  of  these  sentences  and  draw  attention  to  the  new  words. 

Introducing  the  Story 

This  story  might  be  introduced  by  a discussion  about  pets  and  the  problems 
of  looking  after  them.  The  theme  of  a lost  pet  might  be  developed  around 
the  questions:  Did  you  ever  think  your  pet  was  lost?  Where  did  you  find 
him? 

READING  THE  STORY 

Page  23  Have  the  title  read.  Ask  the  children  who  is  speaking.  Read 
to  find  out  what  Mother  is  saying  to  Jack.  Have  the  children 
suggest  what  Jack  and  Mother  might  do. 

Page  24  Read  this  page  silently  to  find  out  why  Mother  laughed. 

Page  25  After  this  page  has  been  read,  discuss  why  Mother  laughed 
again.  Have  the  children  suggest  where  Mr.  Whiskers  might 
be. 
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Page  26  Read  the  sentence  that  tells  us  where  they  find  Mr.  Whiskers. 

After  reading  the  story,  let  the  children  speculate  as  to  why 
Mr.  Whiskers  climbed  into  the  suitcase  with  the  puppets. 

Rereading 

Reread  the  story  to  find  proof  that  the  box  was  empty,  that  the  hot-water 
bottle  looked  like  a kitten,  that  Father  looked  carefully  in  the  closet,  and 
that  Mother  was  not  angry  at  Mr.  Whiskers. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Place  in  the  pocket-chart,  one 
group  at  a time,  'the  following  groups  of  words.  The  children  are  to 
rearrange  these  to  form  sentences. 


see 

I 

him 

see 

She 

can 

me 

cannot 

him 

see 

She 

here 

not 

He 

is 

we 

Here 

are 

Jack 

laughed 

Jill 

and 

I 

She 

and 

laughed 

Jack 

here 

asked 

him 

looked 

We 

here 

in 

She 

in 

cannot 

come 

25 


Making  Inferences  - Seatwork  Activity:  Present  a sample  item  on  the 
ehalkboard.  Have  the  ehildren  read  the  two-sentence  story.  Have  them 
underline  the  picture  that  goes  with  the  story. 


Jack  looked  for  a surprise. 

He  looked  in  here. 

1.  Jill  laughed. 

“Mr.  Whiskers  is  funny,” 
she  said. 

2.  Mr.  Whiskers  is  not  in  the  box. 

He  is  up  here. 

3.  Here  is  something  for  Mother. 

She  likes  it. 

4.  It  is  not  a house. 

Jill  can  play  in  it. 

Q 

5.  Jill’s  mother  said, 

“Jack  and  Jill  are  in  here.” 

/ \ 

1 II 

•sfr 

Interpreting  Pictures  — We  Can  Read  Mr.  Whiskers,  page  12. 

Most  children  will  be  familiar  with  cartoon  strips  in  which  the  speakers 
words  are  in  a ^"balloon”.  However  some  children  may  need  to  have  this 
drawn  to  their  attention  before  proceeding  with  this  page. 

As  a language  activity  children  may  draw  an  additional  picture  to  add  to 
the  sequence.  They  may  use  balloons  for  the  speaker  s words. 
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Seeing  Relationships —Print  groups  of  words  on  the  chalkboard.  Have 
the  children  read  each  group  of  words  to  decide  which  one  does  not 
belong.  Have  the  word  underlined. 


Father 

Mother 

spots 

blue 

three 

yellow 

Sandy 

Mr.  Whiskers 

thank 

she 

box 

he 

jump 

run 

little 

kitten 

not 

bunny 

colour 

draw 

whiskers 

Grandmother 

bear 

mouse 

Using  Context  Clues  — We  Can  Read  Mr.  Whiskers,  page  13. 

If  necessary,  review  with  the  children  the  procedure  used  on  page  2 refer- 
ring to  the  work  they  did  on  that  page.  This  will  ensure  that  the  whole  of 
page  13  can  be  done  independently. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  d,  f,  g,  I,  m,  and  r- Print 
on  the  chalkboard”  the  words  in  the  list  below.  For  each  of  the  words, 
present  a sentence  such  as  those  given  below.  The  children  are  to  name  the 
words  in  each  sentence  that  begin  with  the  same  sound  as  the  printed  word. 


Printed  Words 

Oral  Sentences 

1. 

fish 

The  fairy’s  feather  fell  to  the  ground. 

2. 

make 

The  circus  monkey  made  me  laugh. 

3. 

Goldilocks 

The  good  little  girl  got  a gift  from  her 
uncle. 

4. 

look 

The  lady  lifted  the  blue  lamp. 

5. 

down 

Donald  gave  a doughnut  to  the  donkey. 

6. 

run 

The  rabbit  ran  a race  with  the  raccoon. 

Have  the  children  read  the  following  words  to  themselves  as  you  place 
them  in  the  pocket-chart:  little,  looked,  laughed.  Help  the  children  observe 
that  these  words  sound  alike  at  the  beginning  and  look  alike  at  the  begin- 
ning. Above  these  words,  place  the  letter  1 and  have  it  named.  Place  the 
capitalized  forms  of  the  words  opposite  the  lower-case  forms.  Place  the 
capital  letter  L above  the  capitalized  forms. 
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Visual-auditory  Discrimination  of  Consonants  d,  f,  I,  and  m-We  Can 
Read  Mr.  Whiskers,  page  14. 

Present  a sample  on  the  chalkboard.  Beside  a sketch  or  picture  of  a puppet 
print  the  words  for,  pet,  laugh.  Have  the  children  underline  the  word  that 
has  the  same  initial  sound  as  the  name  of  the  picture. 

Using  Word  Structure 

Variant  Endings  s and  ed  ~ Seatwork  Activity: 


1. 

Jill 

to  play  with  him. 

like 

likes 

2. 

Jack  and  Jill 

puppets. 

make 

makes 

3. 

Sandy 

look  for  the  mouse. 

help 

helped 

4. 

Father 

and  Mother  the  puppet  show. 

hke 

likes 

5. 

Jill 

a surprise  in  the  box. 

see 

sees 

6. 

Sandy 

with  Mr.  Whiskers. 

play 

played 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Filmstrips  may  be  used  to  stimulate  discussion  about  pets.  Pet  Stories,  Series 
No.  8240  by  Encyclopedia  Britannica  Films,  includes:  Kathy’s  Kitten;  Paul’s 
Puppy;  Roger’s  Rabbit;  Peggy’s  Parakeet;  Gordon’s  Goldfish;  Terry’s  Turtle. 
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7:  MAY  I? 

Text  Pages  27-31 


VOCABULARY 

Words  Introduced:  go  (no),  take  (make),  my 
Word  Cards:  80,  81,  82 

PREPARING  FOR  READING 

Mother,  Father  and  Jack  are  getting  ready  to  go  to  Grandmother’s.  Jack 
wants  to  take  his  favourite  toys  with  him,  but  encounters  difficulties  when  he 
tries  to  pack  them  all  in  his  suitcase. 

Introducing  the  Story 

Let  the  children  imagine  they  are  going  on  a trip,  and  have  them  tell  where 
they  might  go,  and  what  they  might  take  with  them.  Encourage  the  children 
to  give  reasons  for  their  choices.  Make  sure  that  the  children  understand  the 
meaning  of  the  word  reason. 

Presenting  Vocabulary 

go,  take,  my  — Print  the  following  open-ended  sentences  on  the  chalkboard: 

I like  to  take  my 

I like  to  go  to 

Relate  the  sentences  to  the  discussion,  and  if  necessary,  help  the  children 
with  the  new  words.  Have  several  children  read  the  sentences  and  complete 
them  orally. 


READING  THE  STORY 

Page  27  Have  the  children  discover  where  Jack  is  going,  and  what  he 
wants  to  take  with  him. 

Page  28  Read  the  page  to  find  out  what  else  Jack  wants  to  take  with 
him.  What  reason  does  he  give  for  wanting  to  take  the  red 
dish?  What  does  Mother  tell  him  to  take? 


Page  29  What  else  does  Jack  want  to  take?  Find  two  reasons  why  he 
wants  to  take  the  puppets.  What  difficulties  might  Jack  have 
when  he  tries  to  pack  all  these  things? 

Page  30  What  difficulty  is  Jack  having?  How  does  Mother  help? 
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Page  31  Have  the  children  read  the  page  silently.  Cover  the  page  and 
try  to  recall  all  the  things  Jack  is  taking  to  Grandmother’s. 

Rereading 

Have  the  children  reread  the  story  and  make  a list  of  all  the  things  that  Jack 
was  going  to  take  to  Grandmother’s.  Beside  each  item  indicate  the  number 
of  the  page  on  which  the  item  was  first  mentioned.  Have  the  children  com- 
pare their  lists  with  Jack’s  list  on  page  31.  What  item  did  Jack  not  mention? 
Let  the  children  discuss  whether  or  not  Jack  took  the  little  yellow  house. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Phrases  and  sentences  may  be 
printed  on  large  strips  of  heavy  paper.  Present  them  one  at  a time,  giving 
the  children  an  opportunity  to  read  each  one  silently  before  reading  it 
orally. 


with  my  father 

I can  take  him. 

go  with  him 

Now  she  may  go. 

take  him  with  you 

Go  to  bed. 

she  cannot  go 

He  likes  my  kitten. 

has  laughed 

My  pet  is  yellow. 

Following  Directions  — We  Can  Read  Mr.  Whiskers,  page  15. 

As  a language  activity  a further  episode  of  this  story  might  be  developed 
co-operatively  on  a chart.  Another  animal  character  might  be  introduced. 

Following  Directions  — Picture-sentences  similar  to  the  ones  illustrated 
may  be  printed  on  the  chalkboard.  The  children  are  to  read  the  first 
sentence  silently  to  find  out  what  it  tells  them  to  do.  As  one  child  carries 
out  the  action,  the  other  children  watch  to  see  that  he  does  what  the 
sentence  directs  him  to  do. 


Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  16. 

Discuss  the  pictures  at  the  top  of  page  16.  Establish  which  girl  is  Jill  and 
which  is  May.  Print  on  the  chalkboard  this  sample. 

Hello,  Jill.  Jill  May 

Have  the  children  underline  the  name  of  the  speaker. 

As  a further  language  activity  have  the  children  dramatize  telephone 
conversations.  If  a chart  on  rules  for  using  the  telephone  was  made  as  an 
extension  of  the  language  experience  with  the  lesson  The  New  Puppet  Play, 
it  could  be  referred  to  at  this  time. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  d,  g,  and  h — Use  the 

auditory  chart  for  g.  Have  the  children  name  each  of  the  pictures  on  the 
chart.  Then  ask  the  children  to  name  other  words  that  begin  like  go.  Place 
the  words  Go  and  Goldilocks  in  the  pocket-chart.  Help  them  to  notice  that 
these  words  both  sound  alike  and  look  alike  at  the  beginning.  Above  the 
words,  place  the  letter  G.  Beside  Go,  place  go.  Above  it,  place  the  letter  g. 

Seatwork  Activity: 

1.  I see  h in  the  house. 

he  him  kittens 

2.  May  I h the  dish  for  Mother? 

him  make  have 

3.  I cannot  g with  you. 

come  go  play 

4.  Jill  called,  “Jump  d , Mr.  Whiskers.” 

down  up  dish 

5.  G called  to  the  Three  Bears. 

Go  Goldilocks  Father 
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Visual-auditory  Discrimination  of  Consonants  (review)  — We  Can  Read 
Mr.  Whiskers,  page  17. 

If  a sample  is  required,  place  on  the  chalkboard  a sketch  of  a candle,  pie, 
and  lamp.  Print  words  such  as  laugh,  puppet,  cannot  to  the  left  of  the 
sketches.  Have  a line  drawn  from  each  word  to  the  picture  whose  name  has 
the  same  initial  sound. 

Rhyme  — Print  on  the  chalkboard  the  new  word  go.  Ask  the  children  to 
suggest  other  words  they  know  that  rhyme  with  go.  When  the  word  no  is 
given,  print  it  underneath  go.  Help  them  to  realize  that  these  words  sound 
alike  and  look  alike  at  the  end. 

Follow  a similar  procedure  for  the  words  make  and  take.  Have  the  children 
decide  what  parts  of  the  words  make  the  rhyming  sound.  Have  these  parts 
underlined. 

Print  on  the  chalkboard  the  following  pairs  of  words: 


black 

come 

take 

laughed 

Jack 

can 

make 

looked 

for 

it 

no 

she 

fun 

in 

go 

me 

Have  each  pair  of  words  read  orally  to  find  out  whether  the  two  words 
rhyme.  Circle  the  pairs  of  rhyming  words. 

Using  Word  Structure 

Apostrophe  S — Print  on  the  chalkboard: 

Jill  said,  “I  saw  Jack.” 

Jill  said,  “I  saw  Jack’s  puppet.” 

For  each  sentence,  question  the  children  about  what  Jill  saw.  Then  ask  to 
whom  the  puppet  belonged.  Have  the  children  frame  the  word  and  read  it 
aloud.  Have  another  child  underline  Jack. 

In  a similar  manner,  present  sentences  containing  the  phrases  Grand- 
mother’s house,  Jill’s  pet,  Sandy’s  bed. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Give  each  of  the  children  a sheet  of  paper  and  have  them  draw  the  items 
they  would  put  in  their  suitcases  if  they  were  going  on  a trip.  Encourage 
the  children  to  label  the  items.  Help  them  individually  as  they  work  on  their 
lists.  For  some  children,  a master  list  on  the  chalkboard  may  be  helpful. 
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Discuss  with  the  children  the  reasons  for  making  lists,  and  ask  them  what 
kinds  of  lists  they  have  seen  (grocery  lists,  shopping  lists,  lists  of  names, 
etc.). 

The  fun  and  excitement  of  packing  to  go  on  a trip  is  told  in  Baby  Elephant’s 
Trunk  by  Sesyle  Joslin  (Longmans  Canada).  Baby  Elephant  and  his 
mother  are  preparing  for  a visit  to  France.  As  he  packs  his  trunk  Baby 
Elephant  learns  the  French  names  for  all  the  things  he  is  taking  with  him. 
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8:  MR.  WHISKERS  AND  THE  MOUSE 

Text  Pages  32-34 


VOCABULARY 

Words  Introduced:  where,  car,  away 

Word  Cards:  83,  84, 85 

PREPARING  FOR  READING 

The  car  is  loaded  and  the  family  sets  out  for  Grandmother’s.  Jack  is  playing 
in  the  back  seat. 

Presenting  Vocabulary 

where,  away  — Tell  a story  in  which  the  words  where  and  away  are  used: 

Jack  was  in  the  car  ready  to  begin  the  trip.  Jill  came  down  the 
street.  She  looked  in  and  spoke  to  Jack. 

“Where  are  you  going?”  she  asked. 

“Away,”  laughed  Jack,  “away  to  my  grandmother’s.” 

“Where  does  your  Grandmother  live?”  asked  Jill. 

“She  lives  far  away  from  here,”  said  Jack. 

Print  the  words  Where  and  Away  on  the  chalkboard.  Have  the  children 
make  up  questions  and  answers  using  these  words. 

car  — This  word  is  introduced  with  obvious  context  clues  in  the  story. 
Children  should  be  encouraged  to  use  picture  and  word  clues  to  identify 
the  word  car  on  their  own. 

Introducing  the  Story 

Let  the  children  talk  about  the  games  they  play  when  they  are  riding  in  a 
car.  Have  them  give  reasons  why  some  games  are  better  than  others.  Bring 
out  the  idea  that  when  riding  in  cars,  children  should  not  do  anything  that 
will  disturb  the  driver. 

READING  THE  STORY 

Page  32  What  question  does  Father  ask?  What  is  Jack’s  answer? 

Page  33  What  question  does  Jack  ask  himself?  What  does  Jack  say  to 

the  puppet  mouse?  Which  sentences  might  Jack  say  quietly  so 
that  Mr.  Whiskers  would  not  hear?  Which  sentences  might  he 
say  loudly? 
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Page  34  What  does  Jack  say  to  the  puppet  mouse?  What  do  you  think 
Mr.  Whiskers  is  doing  when  Jack  calls  out,  “Help!  Help!”? 
How  does  the  picture  prove  that  Mr.  Whiskers  caught  the 
mouse  by  the  tail?  Discuss  whether  or  not  this  was  a good 
game  for  Jack  to  play  in  the  car. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Explain  to  the  children  that  they 
are  going  to  help  Jack  and  his  mother  get  to  Grandmother’s  house.  To  do 
this  they  must  read  the  sentences  correctly,  beginning  at  Jack’s  house  and 
ending  at  Grandmother’s  house. 

The  activity  may  be  varied  by  having  the  children  read  the  sentence  that: 

1.  asks  about  something  new. 

2.  tells  what  Jack  did. 

3.  asks  about  a cat. 

4.  tells  that  Jack  and  his  mother  are  at  Grandmother’s. 

5.  asks  where  a house  is. 

6.  tells  that  two  people  are  on  their  way. 
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Seeing  Relationships  - Seatwork  Activity:  The  children  are  to  read  each 
group  of  words  and  underline  the  word  that  does  not  belong. 


1.  Mother 

Father 

where 

2.  box 

now 

dish 

3.  green 

run 

yellow 

4.  look 

see 

house 

5.  bunny 

fun 

bear 

6.  she 

funny 

he 

7.  asked 

house 

called 

8.  big 

little 

Sandy 

Drawing  Conclusions  —We  Can  Read  Mr.  Whiskers,  page  18. 

Context  Clues  — Chalkboard  Activity:  Guide  the  children  in  the  completion 
of  each  sentence.  Discuss  the  choices  made. 

1.  Father  (is,  are)  in  the  car. 

2.  Father  and  Mother  (is,  are)  in  the  car. 

3.  Jack  asked,  “Where  (is,  are)  my  puppets?” 

4.  Jack  asked,  “Where  (is,  are)  my  puppet?” 

Finding  the  Main  Idea  — We  Can  Read  Mr.  Whiskers,  page  19. 

Review,  if  necessary,  the  procedure  used  in  completing  page  10  by  referring 
to  the  work  on  that  page. 

Recalling  Events  — We  Can  Read  Mr.  Whiskers,  page  20. 

This  page  may  lead  to  the  recalling  of  events  illustrated. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  c,  d,  I,  r,  and  s — Use  the 

auditory  chart  for  r.  Have  the  children  name  each  of  the  pictures  on  the 
chart.  Then  ask  the  children  to  name  other  words  that  begin  like  run.  Place 
the  words  red  and  run  in  the  pocket-chart.  Help  the  children  to  notice  that 
these  words  both  sound  alike  and  look  alike  at  the  beginning.  Above  the 
words,  place  the  letter  r.  Place  the  words  Red  and  Run  in  the  pocket-chart. 
Above  these  words,  place  the  letter  R.  Have  the  letters  named. 
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Seatwork  Activity:  Have  the  children  name  the  pictures.  They  are  to  cut  out 
the  words  and  paste  them  under  the  appropriate  picture. 


o 

/Vr<\ 

Is? 

red 

down 

Surprise 

Down 

said 

Come 

Little 

cannot 

looked 

called 

like 

something 

dish 

see 

runs 

car 

run 

laughed 

Red 

Dish 

Using  Word  Structure 

Variant  Endings  s and  ed  — Seatwork  Activity: 

1.  Mother  and  Father  (like,  likes)  to  go  in  the  car. 

2.  Jack  (take,  takes)  the  puppet  to  Grandmother  s. 

3.  Now  he  can  (play,  played)  with  you. 

4.  Jack  cannot  (take,  takes)  Sandy  with  him. 

5.  He  (play,  played)  with  the  puppets  in  the  car. 

6.  Here  (come,  comes)  Mr.  Whiskers. 

7.  The  little  mouse  cannot  (run,  runs)  away. 

8.  The  bear  and  the  bunny  (look,  looks)  funny. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

To  help  the  children  appreciate  the  points  of  view  of  the  other  characters 
involved  in  the  story,  read  the  following  statements  to  the  children  and  ask 
them  to  identify  who  might  have  been  speaking  in  each: 

1.  “I  like  to  play  with  Jack,  but  sometimes  he  teases  me.” 

2.  “When  I helped  Jack  pack  his  toys,  I thought  they 
would  go  in  the  trunk  of  the  car.” 

3.  “Jack  likes  to  use  me  to  tell  make-believe  stories.” 


37 


4.  “I  did  not  think  I was  making  too  much  noise.” 

5.  “I  did  not  expect  to  lose  my  tail.” 

6.  “There  was  so  much  noise  in  the  back  seat  I almost 
had  to  stop  the  car.” 

7.  “It’s  a long  trip.  Perhaps  he’ll  go  to  sleep  soon.” 

The  children  should  give  reasons  for  their  answers. 

Help  the  children  make  up  a chart  of  safety  rules  for  riding  in  a car.  For 
example: 


Riding  in  a Car 

1.  Make  sure  the  door  is  locked. 

2.  Keep  safety  belts  fastened. 

3.  Don’t  put  your  hands  out  the  window. 

4.  Play  quiet  games. 


A trip  to  the  country  is  well  presented  in  the  filmstrip  Our  Auto  Trip,  SVE, 
114-4R,  from  Educational  Film  Distributors  Limited. 

To  provide  the  children  with  additional  background  for  the  story  of  Jack’s 
trip  to  the  country,  The  Little  River  by  Ann  Rand  (Longmans  Canada) 
should  be  very  useful.  It  is  a beautifully  illustrated  story  of  the  travels  of  a 
little  river  as  it  goes  from  the  forest  to  the  sea. 
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9:  CAN  YOU  READ? 

Text  Page  35 


USING  CAN  YOU  READ? 

The  purpose  of  this  page  is  to  find  out  how  well  a child  has  mastered 
the  vocabulary  of  the  first  unit.  It  is  suggested  that  the  page  be  duplicated. 
At  the  top  of  the  duplicated  page  provide  space  for  the  child’s  name  and 
the  date  of  the  test.  As  the  child  reads  orally  from  his  book,  record  any 
errors  on  the  duplicated  page.  Note  the  kinds  of  errors,  such  as  omissions, 
substitutions,  additions,  repetitions,  or  refusals.  Use  the  information  from 
this  test  and  from  other  tests  based  on  this  unit  to  determine  the  child’s 
instructional  needs. 

TEACHING  THE  READING  SKILLS 

Using  Context  Clues  — In  this  activity  are  included  all  the  words  taught 
in  the  first  unit. 


1.  Jack 

to  Mr.  Whiskers, 

liked 

called 

cannot 

2.  He  cannot 

to  the  puppet  play. 

to 

take 

go 

3.  “My  kitten  is 

funny!” 

Jack. 

look 

laughed 

asked 

4.  We 

with  my  father. 

are 

is 

said 

5.  She  likes  the 

car. 

now 

new 

no 

6.  I can  take  my  puppet 

with  me. 

away 

with 

funny 

7.  Read  to 

he 

him 

she 

8.  He 

for  the  house. 

have 

take 

looked 

9.  He 

not  come  now. 

make 

may 

asked 

10.  “Where  is  my  yellow  box?’ 

Jack. 

asked 

called 

are 

Testing  Vocabulary  — We  Can  Read  Mr.  Whiskers,  page  21. 
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10:  AT  GRANDMOTHER’S  FARM 

Text  Pages  36-37 

VOCABULARY 
Words  Introduced:  at,  farm 
Word  Cards:  86,  87 

PREPARING  FOR  READING 

The  stories  in  this  unit  tell  about  Jack’s  visit  to  Grandmother’s  farm.  The 
poem  which  introduces  the  unit  is  not  written  within  the  controlled  vocabu- 
lary of  the  reader.  It  is  enrichment  material  and  should  be  read  to  the 
children  for  their  enjoyment. 

Presenting  Vocabulary 

at,  farm  — Have  the  children  open  their  books  at  pages  36  and  37.  Through 
discussion  of  the  picture  establish  that  the  animals  are  at  a farm.  On  the 
chalkboard  print  the  title  At  Grandmother’s  Farm.  Have  the  title  read  orally 
and  the  words  At  and  Farm  framed. 

READING  THE  POEM 

Let  the  children  examine  the  picture  and  tell  what  animals  they  see  and 
how  many  of  each  there  are.  Read  the  poem  to  the  children  and  ask  them 
to  point  to  the  animals  as  they  are  mentioned. 

Reread  the  poem  to  the  children  and  ask  them  to  supply  the  appropriate 
sound  efiFects  as  each  animal  is  mentioned.  It  might  be  a good  idea  to 
remind  the  children  that  ponies  whinny,  horses  neigh,  ducklings  quack, 
lambs  maa,  cows  moo,  sheep  baa,  and  a kitten  purrs. 

Some  children  may  be  able  to  handle  choral  speaking  of  this  poem.  The 
simplest  procedure  would  be  to  have  the  group  say  the  lines  that  give  the 
numbers  of  things.  Better  readers  may  be  able  to  read  the  poem  in  parts. 
The  poem  may  become  a memory  gem  after  it  has  been  read  a number  of 
times. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  --  Chalkboard  Activity:  Explain  to 
the  children  that  in  this  story  some  words  have  been  left  out.  They  are  to 
read  the  story  and  suggest  words  that  might  be  placed  in  the  blanks.  For 
vocabulary  development  encourage  a variety  of  responses. 
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At  Grandmother’s  Farm 
Jack  looked  at  Mr.  Whiskers. 

“Here  we  are  at  Grandmother’s  farm,”  he  said. 
‘We  can  have  fun  here. 

We  can  look  at  the and  at  the. 

We  can  help  Grandmother  with  the 

At  the  farm  we  can  play  in  the . ” 


Seeing  Relationships  —We  Can  Read  Mr.  Whiskers,  page  22. 

In  helping  children  classify  under  the  headings  At  the  farm,  Not  at  the  farm, 
cut-out  pictures  may  be  sorted  and  placed  under  the  headings.  Explain  the 
use  of  the  check  mark  and  X before  children  do  page  22. 

Seeing  Relationships  —We  Can  Read  Mr.  Whiskers,  page  23. 

Review  if  necessary  the  choosing  of  the  best  completion  for  a sentence, 
using  a sample  such  as  the  following: 

Jack  can  play 

with  the  pet  at  the  pet  to  the  farm 

Have  the  correct  completion  underlined. 

Using  Phonics 

Rhyme  — Seatwork  Activity:  The  children  are  to  draw  circles  only  around 
the  pairs  of  words  that  rhyme.  After  the  children  have  completed  the 
activity,  have  them  suggest  other  words  that  rhyme  with  those  that  have 
been  circled. 


mouse 

house 

farm 

for 

go 

no 

Father 

make 

we 

Mother 

take 

she 

red 

down 

like 

bed 

up 

look 

at 

him 

dish 

and 

in 

fish 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Make  a list  of  the  names  and  the  number  of  the  animals  at  Grandmother’s 
farm. 

The  children  might  enjoy  hearing  or  learning  the  song  Old  Macdonald  Had 
a Farm. 

Several  stories  and  poems  about  the  farm  should  add  to  children’s  back- 
ground knowledge,  and  should  help  them  anticipate  some  of  the  events  of 
the  unit.  They  will  enjoy  A Day  at  the  Farm  by  Alf  Evers  (Thomas  Allen). 
Come  to  the  Farm  by  Ruth  M.  Teusen  (Copp  Clark)  is  an  ideal  book  for 
stimulating  discussion  about  farm  animals.  It  is  a picture  book  with  a very 
easy  text  and  may  be  shown  to  the  children  as  parts  of  it  are  read  to  them. 
Many  children  will  try  reading  this  book  on  their  own. 


1 1 : TEACHING  WORDS  COMMONLY  USED 
IN  CLASSROOM  ACTIVITIES 


VOCABULARY 

Words  Introduced:  one,  two,  three,  four,  five,  six,  seven 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Prepare  cards  similar  to  the  two 

illustrated.  Place  them  in  a basket.  Play  a game  in  which  children  take  a 
card  from  the  basket,  read  the  word,  then  unfasten  the  paper  clip  to  dis- 
cover whether  they  have  read  the  word  correctly.  The  number  symbols  may 
be  substituted  for  pictures. 


seven 
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Seatwork  Activity:  Have  the  children  cut  out  the  words  and  paste  them 
beside  the  matching  pictures. 


four 

jjjjjj 

one 

oooo 

seven 

two 

three 

five 

000(5000 

six 
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12:  GRANDMOTHER'S  COWS 

Text  Pages  38-42 


VOCABULARY 

Words  Introduced:  cows  (now),  they,  moo,  went 
Word  Cards:  88,  89,  90, 91 

PREPARING  FOR  READING 

Mother,  Father  and  Jack  arrive  at  Grandmother’s  farm.  On  the  way  to  the 
house  Father  has  to  stop  the  car  because  of  some  cows  who  get  in  the  way. 
Grandmother  comes  to  the  rescue. 

Introducing  the  Story 

Through  discussion,  help  the  children  to  recall  that  Jack  is  going  to  visit  his 
grandmother  who  lives  on  a farm.  Let  the  children  suggest  some  of  the 
things  that  Jack  will  see  on  the  farm. 

Presenting  Vocabulary 

cows,  they,  moo,  went  — Each  of  these  words  is  introduced  with  helpful 
context  clues.  The  children  should  be  encouraged  to  use  picture  and  word 
clues  to  identify  the  words  independently.  If  difficulty  with  the  words  is 
anticipated,  they  might  be  introduced  in  a short  chalkboard  story. 

READING  THE  STORY 

Page  38  Guide  the  discussion  of  the  picture  on  page  38  to  establish 
that  Jack  has  been  sleeping,  and  that  Mother  has  wakened 
him.  Direct  the  reading  of  the  page  to  bring  out  the  reasons 
why  Mother  has  to  call  Jack,  why  Jack  asks  “Where  are  we?” 
and  why  Father  laughs  when  he  says  “at  Grandmother’s  farm”. 

Page  39  Ask  the  children  to  suggest  why  Father  has  stopped  the  car. 

What  does  Jack  say  to  Mr.  Whiskers?  What  do  the  cows  say? 

Page  40  What  is  happening  in  this  picture?  What  does  Jack  say  to  Mr. 

Whiskers?  Why  does  Jack  tell  Mr.  Whiskers  the  cow  likes 
him?  What  does  Father  say  to  the  cow?  Why  does  Father  tell 
the  cow  to  go  away? 
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Page  41 


What  has  happened  between  the  picture  on  page  40  and  the 
one  on  this  page?  Why  do  you  think  Father  and  Jack  are  out 
of  the  car?  Read  to  find  out  if  either  Jack  or  Father  is  able  to 
make  the  cow  go  away.  What  do  you  think  will  happen  next? 

Page  42  Who  comes  to  help?  What  does  Jack  ask  Grandmother?  Read 
to  find  out  what  Grandmother  says  to  make  the  cow  go  away. 
Why  do  you  suppose  Grandmother  was  able  to  make  the  cow 
go  away? 

Rereading 

The  story  lends  itself  to  rereading  dramatically.  In  the  story  there  are 
several  occasions  where  a speaker  is  talking  to  one  person  and  then  changes 
and  talks  to  someone  else.  For  example,  on  page  42,  Jack  first  says  to  Mother 
and  Father,  “Here  comes  Grandmother.”  Then,  he  calls  to  Grandmother  to 
ask  her  to  help.  Help  the  children  to  notice  these  changes  and  encourage 
them  to  use  different  tones  of  voice  to  show  these  in  their  oral  reading. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Chalkboard  Activity:  Have  the 
children  read  the  first  pair  of  sentences  to  find  out  what  Jack  and  Jill  did. 
Have  the  word  they  underlined.  Through  questioning  establish  that  they 
refers  to  Jack  and  Jill.  Have  the  words  Jack  and  Jill  underlined.  Present  the 
other  pairs  of  sentences  in  a similar  manner. 


1.  Jack  and  Jill  went  to  Jill’s  house. 

They  played  with  Sandy. 

2.  Sandy  plays  with  Mr.  Whiskers. 

They  have  fun. 

3.  Where  are  the  cows? 

They  are  at  Grandmother’s  farm. 

4.  I see  five  kittens. 

They  are  in  the  house. 

5.  “Here  we  go,  Mr.  Whiskers!”  laughed  Jack. 
Away  they  went  in  the  car. 


Observing  Sequence  - Chalkboard  Activity:  Have  the  children  read  the 
sentences  silently  to  decide  which  sentence  tells  what  happened  first  in  the 
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story.  Have  a child  print  number  1 beside  that  sentence.  Similarly  have  the 
other  sentences  numbered. 

The  big  brown  cow  looked  at  the  little  kitten. 

The  cow  looked  at  Father. 

Father  laughed  and  said,  “We  are  at  Grandmothers 

farm.” 

Away  she  went. 

Grandmother  laughed.  “Yes,  Jack,”  she  said.  “I  can 

help  you.” 

Locating  Information  — Use  the  sentences  from  the  above  activity.  Explain 
to  the  children  that  these  sentences  are  taken  from  the  story  in  the  reader. 
Have  them  open  their  readers  at  page  38.  They  are  to  read  the  sentence 
numbered  1 on  the  chalkboard  and  then  find  the  same  sentence  on  page  38. 
In  a similar  manner,  help  the  children  to  locate  the  other  sentences. 

Following  Directions  — We  Can  Read  Mr.  Whiskers,  page  24. 

If  necessary,  review  the  words  colour  and  draw  before  proceeding  with  the 
page.  Have  children  read  a simple  direction  from  the  chalkboard  and  follow 
it. 

Draw  a house. 

Colour  it  blue. 

Children  may  enjoy  making  up  sets  of  directions  for  other  children  to  follow. 
After  the  page  has  been  completed,  children  may  dictate  directions  which 
can  be  recorded  on  sheets  of  newsprint  or  on  duplicated  sheets.  These  may 
then  be  left  as  extra  activities  which  pupils  can  pick  up  and  complete  in 
their  spare  time.  A game  can  be  played  in  which  pupils  print  a simple 
direction  on  a card  and  exchange  it  with  another. 

Noting  Detail  — Seatwork  Activity:  The  children  are  to  number  the  sentence 
completions  on  the  right  to  match  the  beginnings  on  the  left. 


1. 

Mother  called  to 

Grandmothers  Farm.” 

2. 

“Where  are  we?” 

likes  Mr.  Whiskers.” 

3. 

“I  see  seven  cows  at 

at  Father. 

4. 

Jack  said,  “The  cow 

Jack. 

5. 

The  cow  looked 

the  cows  go  away. 

6. 

Grandmother  can  make 

asked  Jack. 
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Noting  Detail  — VJe  Can  Read  Mr.  Whiskers,  page  25. 

As  samples,  sentences  such  as  the  following  may  be  presented  along  with 
a sketch  of  a house  and  a barn. 

1.  The  cows  are  in  the 

2.  The  fish  is  in  the 

Have  the  children  place  a 1 beside  the  house  or  the  barn  to  show  how  the 
sentence  should  be  completed.  Then  complete  sentence  2. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  c,  d,  and  n - First  use  the 
auditory  charts  for  the  letters  c,  d,  n,  w and  y.  Have  the  children  name  the 
pictures  on  the  charts.  Have  them  suggest  words  that  begin  with  the  same 
sound  as  each  of  the  key  words. 

Using  the  words  new,  no,  not,  and  now,  help  the  children  to  notice  that 
these  words  sound  alike  and  look  alike  at  the  beginning.  Recall  the  name 
of  the  letters  n and  N. 

Seatwork  Activity: 


1. 

Jack  can  see  c 

- at  the  farm. 

Mr,  Whiskers 

cows 

can 

2. 

The  puppet  is  n 

in  the  box. 

no 

here 

not 

3. 

Where  is  the  d 

? 

bear 

dish 

down 

4. 

Jack  is  in  the  c 

car 

cow 

bam 

5. 

Mr.  Whiskers  c 

make  a puppet. 

can 

cannot 

may 

6. 

May  I have  a n 

box? 

big 

not 

new 

Rhyme  — Help  the  children  to  notice  that  the  words  cow  and  now,  and  the 
words  moo  and  too,  sound  alike  and  look  alike  at  the  end.  Have  the  rhyming 
parts  of  each  pair  of  words  underlined. 
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Using  Word  Structure 

Compounds  — Print  on  the  chalkboard  the  sentence: 

I cannot  take  my  kitten  with  me. 

Say  to  the  children,  “One  of  these  words  is  made  of  two  words  that  you 
already  know.  What  word  is  it?  What  are  the  two  words?”  Print  on  the 
chalkboard  the  two  words  can  and  not  and  have  them  used  in  sentences. 
Follow  a similar  procedure  for  the  word  into. 

Then  print  on  the  chalkboard: 


1.  Jack  has  something  for  Mr.  Whiskers. 

2.  Jack  has  some  puppets. 

3.  Jack  has  a funny  thing  for  Mr.  Whiskers. 


Ask  the  children  to  find  in  the  first  sentence  a word  that  is  made  up  of  two 
words.  Have  a child  underline  the  word  something  and  say  it.  Have  the 
other  children  listen  for  the  two  words  they  hear  in  something.  Then  have 
them  find  these  words  as  they  read  sentences  two  and  three. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

To  develop  an  appreciation  of  different  points  of  view,  discuss  with  the 
children  how  this  story  might  have  been  told  by  the  cow  when  she  returned 
to  the  barn.  Questions  similar  to  the  following  might  be  used  to  guide  the 
discussion: 

Imagine  you  were  the  cow.  What  was  the  first  thing  you 
saw?  Whom  did  you  see  in  the  car?  What  did  you  say 
when  you  looked  into  the  back  seat?  Why  did  the  boy  and 
the  man  get  out  of  the  car?  Why  did  you  not  go  away 
when  the  boy  told  you  to?  Why  did  you  not  go  away 
when  the  man  told  you  to?  What  was  your  reason  for 
going  away  when  Jack’s  grandmother  told  you  to? 

When  the  cow’s  version  of  the  story  has  been  developed,  it  might  be  written 
down  as  the  children  dictate.  The  story  might  be  duplicated  and  used  as 
supplementary  reading  material.  Let  the  children  suggest  their  own  titles 
for  the  story. 

Further  background  information  about  the  farm  and  farm  life  can  be  found 
in  Joeys  Horse  and  Children  on  a Farm  (General  Publishing  Co.).  Both 
books  have  excellent  drawings  and  illustrations  and  an  easy  text. 
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The  children  might  enjoy  hearing  the  poems  “The  Cow”  by  Robert  Louis 
Stevenson,  and  “The  Buttercup  Cow”  by  Elizabeth  Rendell.  Copies  of  both 
these  poems  may  be  found  in  Time  for  Poetry  by  May  Hill  Arbuthnot  (W.  J. 
Gage).  A third  poem  on  the  same  subject  is  “The  Poor  Cow”  by  Grace 
Morgan.  This  poem  can  be  found  in  Poems  for  Boys  and  Girls,  Book  One, 
by  Grace  Morgan  ( Copp  Clark ) . 
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13=  AT  THE  BARN 

Text  Pages  43 -46 


VOCABULARY 

Words  Introduced:  bam,  Andy  (Sandy),  mew  (new),  some  (come),  milk 
Word  Cards:  92,  93,  94,  95, 96 

PREPARING  FOR  READING 

In  this  story,  Jack  and  Mr.  Whiskers  visit  the  barn.  Andy,  the  hired  man, 
has  a surprise  for  Mr.  Whiskers.  For  those  children  who  are  not  familiar 
with  farm  life,  a preliminary  discussion  may  be  necessary  to  prepare  them 
for  reading  about  barn  kittens  and  a hired  man. 

Presenting  Vocabulary 

Andy  — Tell  the  children  that  Grandmother  has  a hired  man  who  helps  her 
on  the  farm,  and  that  his  name  is  Andy.  Print  Andy  on  the  chalkboard.  Let 
the  children  suggest  some  of  the  jobs  which  Andy  might  do  on  the  farm. 

mew  — This  word  is  introduced  with  obvious  context  clues  on  page  45.  The 
children  should  be  encouraged  to  identify  this  word  on  their  own. 

some,  milk  — The  word  and  picture  clues  on  page  46  will  help  the  children 
to  recognize  this  phrase  when  they  see  it. 

READING  THE  STORY 

Page  43  Have  the  title  read.  Who  is  the  man  in  the  picture?  Read  to 
find  out  one  way  Andy  helps  Grandmother  on  the  farm.  What 
does  Grandmother  tell  Jack  he  may  do?  Why  does  Grand- 
mother tell  Jack  to  take  Mr.  Whiskers  with  him?  What  might 
Jack  and  Mr.  Whiskers  do  in  the  barn? 

Page  44  How  many  barn  kittens  do  you  see?  What  fun  might  the 
kittens  have  in  the  barn?  Read  the  page  to  find  out  what  Jack 
tells  Mr.  Whiskers. 

Page  45  What  is  happening  in  this  picture?  How  does  Andy  keep  the 
cow  from  walking  away  when  he  is  milking  it?  Read  to  find 
out  what  Jack  says  to  the  big  brown  cow.  What  question  does 
Jack  ask?  What  might  the  cow  have  for  the  kittens?  Why 
might  Andy  want  the  kittens  to  come  closer? 
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Page  46  Read  to  find  out  what  Andy  says  to  Mr.  Whiskers.  Why  does 
Jack  say  that  Mr.  Whiskers  looks  like  a barn  kitten  now?  How 
do  you  think  Mr.  Whiskers  feels? 


Rereading 

Have  the  children  reread  parts  of  the  story  orally  and  supply  additional 
dialogue. 

Page  43  What  might  Andy  say  to  Jack  when  Grandmother  introduces 
them? 

Page  44  What  might  the  barn  kittens  say  to  Mr.  Whiskers  when  they 
first  meet  him? 

Page  45  What  might  the  cow  mean  when  she  says  “Moo”?  What  might 
the  kittens  mean  when  they  say  “Mew,  mew”? 

Page  46  What  might  the  barn  kittens  and  Mr.  Whiskers  mean  when 
they  say  “Mew,  mew,  mew”? 

TEACHING  THE  READING  SKILLS 

Recalling  Events  — Chalkboard  Activity:  Have  the  sentences  read  and  dis- 
cussed. Explain  that  you  are  going  to  ask  some  questions,  the  answers  to 
which  will  be  found  among  the  sentences  on  the  chalkboard.  The  children 
are  to  listen  to  each  question  and  then  answer  it  by  reading  one  of  the  sen- 
tences on  the  chalkboard.  Have  the  child  who  answers  go  to  the  chalkboard, 
point  to  the  answer,  and  read  the  sentence  orally. 


Jack  likes  to  go  to  the  barn. 

Mr.  Whiskers  plays  with  the  barn  kittens. 
“Mew,  mew,”  they  said. 

Andy  helps  Grandmother  at  the  farm. 

“Here  is  some  milk  for  you,”  he  said. 

They  went  to  the  barn. 

1.  What  does  Andy  do  at  the  farm? 

2.  What  does  Mr.  Whiskers  do  in  the  barn? 

3.  What  does  Jack  like  to  do? 

4.  Where  did  Jack  and  Mr.  Whiskers  go? 

5.  What  did  Andy  say  to  Mr.  Whiskers? 

6.  What  did  the  barn  kittens  say? 
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Seeing  Relationships  — Place  in  the  pocket-chart  word  cards  as  shown.  Ask 
the  children  to  find  the  words  that  are  numbers.  Have  the  words  framed  as 
they  are  read.  Then  have  the  children  identify  words  that  name  things  that 
they  might  see  in  the  country.  Then  have  them  identify  words  that  tell  them 
to  do  something. 


barn 

seven 

go 

two 

make 

four 

draw 

five 

farm 

read 

one 

kittens 

cow 

six 

colour 

house 

Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  26. 

Children  may  be  encouraged  to  use  their  readers  in  answering  the  items  in 
this  activity. 

Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  27. 

Review  riddles  with  a sample  such  as  the  following: 

I am  little. 

I am  brown. 

You  can  play  with  me. 

cow  kitten  orange 

Have  children  underline  the  correct  answer.  After  this  page  has  been  com- 
pleted, children  may  enjoy  relating  other  riddles  they  know. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  b,  m,  r and  s — Chalkboard 
Activity:  The  children  are  to  read  the  sentences  silently  to  find  suitable 
words  to  complete  them.  Then  have  the  sentences  read  orally.  Encourage  a 
variety  of  responses  for  the  unfinished  words. 

1.  “Come  here,  Andy,”  called  Jack. 

“Come  and  see  the  r !” 

2.  “Andy,”  asked  Grandmother, 

“where  is  the  s ?” 

3.  “No,  Jack,”  laughed  Mother, 

“you  may  not  take  your  m ” 

4.  “Mother,”  said  Jack, 

“Andy  and  I went  to  see  the  b .” 


52 


Visual-auditory  Discrimination  of  Consonant  t — Use  the  words  to  and  take 

to  help  the  children  realize  that  these  words  both  sound  alike  and  look  alike 
at  the  beginning.  Place  the  letter  t above  the  words  to  and  take.  Opposite 
the  lower-case  forms  of  the  words,  place  the  capitalized  forms.  Above  the 
words  To  and  Take  place  the  letter  T.  Refer  to  the  letters  as  “small  t”  and 
“capital  T”. 

Rhyme  — Print  the  word  come  on  the  chalkboard.  Ask  the  children  to  name 
a word  that  rhymes  with  come.  When  the  word  some  is  given,  print  it  under 
come.  Have  the  children  notice  that  these  words  sound  and  look  alike  at  the 
end.  Follow  a similar  procedure  with  the  words  new  and  Sandy. 

Rhyme  — We  Can  Read  Mr.  Whiskers,  page  28. 

Place  a sample  such  as  this  on  the  chalkboard. 

cow 

like 

car 

now 

Have  children  circle  the  word  that  rhymes  with  the  underlined  word. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  the  children  look  at  the  picture  of  the  barn  kittens  on  page  44,  and 
suggest  names  for  each  kitten.  List  the  names  on  the  chalkboard,  and  discuss 
which  ones  are  most  appropriate.  When  a name  for  each  kitten  has  been 
selected,  help  the  children  to  make  up  a conversation  between  Mr.  Whiskers 
and  the  barn  kittens.  This  conversation  could  provide  a good  opportunity 
for  the  children  to  practise  making  introductions. 

Begin  a booklet  of  Things  ^^^e  Use  on  a Farm.  The  pictures  on  pages  43,  44 
and  45  will  lead  to  discussion  of  tractors,  forks,  milking  equipment,  etc. 
Assemble  a collection  of  pictures  in  the  booklet.  This  activity  provides  an 
opportunity  for  the  children  to  do  some  research  to  find  out  for  what 
purpose  each  item  is  used. 

To  help  the  children  appreciate  the  point  of  view  of  a cat,  let  them  enjoy 
The  Cat  Who  Thought  He  Was  a Tiger  by  Polly  Cameron  (Longmans 
Canada).  They  will  especially  enjoy  the  amusing  illustrations. 

The  children  will  enjoy  hearing  the  poem  “The  Barnyard”  by  Maude  Burn- 
ham. This  poem  appears  in  Time  for  Poetry  by  May  Hill  Arbuthnot  (W.  J. 
Gage)  and  in  Let’s  Enjoy  Poetry  by  G.  N.  Edwards  (Dent). 
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14:  SOMETHING  GOOD 

Text  Pages  47  - 50 


VOCABULARY 

Words  Introduced:  good,  apples,  eat,  one,  things 
Word  Cards:  97,  98,  99, 100, 101 

PREPARING  FOR  READING 

Jack  explores  another  interesting  place  on  the  farm,  Grandmother’s  fruit 
cellar. 

Introducing  the  Story 

The  story  might  be  introdueed  with  a discussion  of  the  kinds  of  food  which 
are  grown  on  a farm,  and  the  methods  used  for  storing  the  food.  During 
the  discussion,  mention  should  be  made  of  the  basement  or  cellar  as  one 
place  where  food  is  stored. 

Presenting  Vocabulary 

good,  things,  eat  — Print  on  the  chalkboard  the  title  Good  Things  to  Eat. 
Ask  the  children  to  suggest  several  things  which  are  good  to  eat,  and  list 
their  suggestions  under  the  title. 

apples  — If  the  word  apples  is  not  suggested  by  the  children  for  their  list 
of  good  things  to  eat,  it  may  be  elicited  by  questioning. 

one  — This  word  was  introduced  in  Lesson  11  as  a word  commonly  used  in 
classroom  activities. 

READING  THE  STORY 

Page  47  Through  discussion  of  the  picture,  establish  that  Grandmother 
is  getting  ready  to  bake  something.  Draw  the  children’s  atten- 
tion to  the  milk  and  eggs,  and  let  them  suggest  what  Grand- 
mother is  going  to  bake.  These  suggestions  might  be  added  to 
the  list  on  the  chalkboard.  Read  the  page  to  find  out  what 
questions  Jaek  asks  Grandmother.  Why  does  Grandmother 
say  that  Jack  may  have  some  milk? 

Page  48  Where  is  Jack  in  this  picture?  Read  to  find  out  why  Jack  is  in 
the  cellar.  What  trouble  does  Jack  have?  What  does  Grand- 
mother tell  him  to  do? 
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Page  49 


Did  Jack  follow  Grandmother’s  instructions?  How  do  you 
know?  Read  to  find  out  what  else  Jack  finds  in  the  box.  Why 
does  Jack  tell  the  mouse  to  run  away?  What  do  you  think 
Grandmother  is  going  to  make  with  the  apples? 

Page  50  What  does  Grandmother  make  with  the  apples?  Are  all  the 
apples  used  in  the  pie?  How  do  you  know? 

Rereading 

Have  the  children  reread  the  story  to  find  sentences  which  prove  each  of 
the  following: 


Mr.  Whiskers  likes  milk. 

Boys  and  girls  should  drink  milk. 

Jack  had  trouble  finding  the  apples. 
The  little  mouse  was  afraid  of  Jack. 
Jack  gave  one  apple  to  Grandmother. 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Devise  a chalkboard  activity  to 
give  practice  with  phrases  similar  to  the  following: 


at  the  farm 

good  things  to  eat 

some  milk  for  me 

one  red  apple 

mew,  mew 

take  it  to  Andy 

went  to  the  barn 

a good  little  kitten 

one  thing  to  eat 

read  it  to  me 

looked  and  laughed 

mew  for  milk 

Noting  Detail  — Chalkboard  Activity:  On  the  chalkboard  ledge  place  pic- 
tures of  a refrigerator,  a cake,  a group  of  ladies,  two  cookies  and  a kitchen 
cupboard.  Guide  the  reading  of  the  story.  When  the  children  come  to  a 
sentence  containing  a blank,  they  are  to  decide  which  of  the  pictures  on  the 
chalkboard  ledge  best  fits  into  the  context  of  the  story.  Have  several 
children  take  turns  reading  the  entire  story  orally.  Discuss  possible  titles 
for  it. 
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This  activity  may  also  be  done  without  the  use  of  pictures  by  giving  an 
initial  consonant  clue.  For  example  — 

Line  7 : “Look  in  the  r ” 

Line  8:  “May  I have  two  e ?” 

Line  10:  “Look  in  the  e ” 

“Grandmother,”  asked  Jack, 

“may  I have  something  to  eat?” 

“Yes,  Jack,”  said  Grandmother. 

“Take  a big  apple. 

Apples  are  good  for  you. 

You  may  have  some  milk,  too. 

Look  in  the ” 

“May  I have  two ?”  asked  Jack. 

“Yes,”  said  Grandmother. 

“Look  in  the ” 

“I  see  some in  here,”  said  Jaek. 

“May  I have  a little?” 

“No,”  said  Grandmother. 

“It  is  for  the ” 

Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  29. 

Seeing  Relationships  — We  Can  Read  Mr.  Whiskers,  page  30. 

Using  Context  Clues  - Seatwork  Activity: 

1.  Grandmother  is  in  the  house. 

called  to  Jaek. 

He  She  They 

2.  Andy  is  at  the  barn. 

likes  to  milk  the  cows. 

He  She  They 

3.  Mr.  Whiskers  is  a kitten. 

is  Jaek’s  pet. 

He  She  They 

4.  The  cows  have  milk  for  Jaek. 

have  milk  for  the  kittens,  too. 

He  She  They 
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5.  Mr.  Whiskers  is  in  the  barn. 

likes  milk. 

He  She  They 

6.  Here  are  some  big  red  apples. 

are  good  to  eat. 

He  She  They 

i 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  g,  j,  I and  p- Display  the 
auditory  charts  for  these  letters.  Print  sentences  such  as  the  following  on 
the  chalkboard.  The  children  are  to  read  the  sentences  and  complete  them 
with  suitable  words. 

1.  Jack  asked,  “May  I take  my  g ?” 

2.  Jack  and  Jill  like  to  make  j . 

3.  Andy  looked  at  the  1 

4.  At  the  farm  they  have  three  p 

Using  Word  Structure 

Compounds  — Chalkboard  Activity:  Give  a purpose  for  the  silent  reading  of 
each  sentence.  Then  explain  to  the  children  that  each  of  the  sentences  has 
in  it  a word  that  is  made  of  two  words  that  they  can  see  and  hear.  Have  the 
compound  words  underlined. 

“I  have  something  for  you,”  said  Mother. 

“Are  you  going  away?”  asked  Jack. 

“Where  are  you.  Jack?”  called  Grandmother. 

“May  I come  into  the  house,”  asked  Jill. 

“I  cannot  see  the  apples,”  called  Jack. 


Plurals  — We  Can  Read  Mr.  Whiskers,  page  31. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Refer  to  the  chalkboard  list  of  good  things  to  eat.  Have  each  child  print  the 
names  of  three  foods  he  likes  best. 

The  children  might  enjoy  discussing  how  Grandmother  would  bake  an 
apple  pie.  List  the  things  she  would  put  into  the  pie,  and  then  outline  in 
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sequence  the  steps  she  would  take  in  making  it.  Another  approach  might  be 
to  have  the  children  make  something  such  as  cookies  or  applesauce,  and 
afterwards  review  the  recipe  in  the  form  of  an  experience  chart. 

Read  the  poem  “The  Milk  Jug”  by  Oliver  Hereford  from  Poems  for  the 
Childreris  Hour  by  Josephine  Bouton  (Nelson,  Foster  and  Scott).  Two 
other  poems  the  children  might  enjoy  are  “Mouse”  by  Hilda  Conkling  and 
“Mice”  by  Rose  Fyleman,  both  poems  from  Time  for  Poetry  by  May  Hill 
Arbuthnot  ( W.  J.  Gage). 
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15:  FUNNY  STORIES 

Text  Pages  51-54 


VOCABULARY 

Words  Introduced:  stories,  two,  shall,  going  (go) 

Word  Cards:  102, 103, 104, 105 

PREPARING  FOR  READING 

It  is  almost  bedtime.  Jack,  Mother,  Father  and  Grandmother  are  watching 
the  flames  in  the  fireplace.  Most  children  will  have  had  some  experience 
watching  the  way  flames  constantly  change  their  shapes.  During  the  dis- 
cussion, introduce  the  word  imagine,  and  ask  the  children  to  close  their 
eyes  and  imagine  they  are  looking  into  a fire.  If  on  the  day  this  story  is 
introduced  there  are  interesting  clouds  in  the  sky,  the  children  might  look 
out  at  the  clouds  and  tell  what  they  imagine  they  see. 

Presenting  Vocabulary 

stories  — Refer  to  the  above  discussion.  Commend  the  children  on  using 
their  imaginations.  Mention  that  Jack  has  a good  imagination  too,  and  likes 
to  make  up  stories.  Print  the  word  stories  on  the  chalkboard  and  have  it  read. 

shall  — Tell  the  children  a story  in  which  Jack  is  looking  into  the  fire  and  his 
grandmother  is  pointing  to  different  places  where  he  might  look.  After  he 
has  looked  in  various  places,  he  asks: 

Where  shall  I look  now? 

Print  the  question  on  the  chalkboard  and  draw  attention  to  the  new  word. 

READING  THE  STORY 

Pages  51-52  Guide  the  discussion  of  the  pictures  to  establish  that  Jack, 
Mother,  Father  and  Grandmother  are  watching  the  fire.  Have 
these  pages  read  to  find  out  what  Jack,  Father  and  Grand- 
mother imagine  that  they  see  in  the  flames. 

Page  53  Help  the  children  to  recall  that  Jack,  Father  and  Grandmother 
have  each  told  what  they  imagined  they  saw  in  the  flames. 
Now  it  is  Mother’s  turn.  Have  the  children  read  the  first 
sentence  on  the  page  to  find  out  what  Mother  said.  What  does 
Mother  imagine  she  sees  in  the  flames?  What  does  Jack 
imagine  he  sees?  What  question  does  Mother  ask  Jack? 
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Page  54  What  does  Jack  say  about  the  stories  Mother  makes  up?  Why 
does  Jack  say  that  Mother’s  stories  are  not  funny?  Which  per- 
son do  you  think  has  the  best  imagination? 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Place  in  the  pocket-chart,  one 
group  at  a time,  words  that  may  be  rearranged  to  form  sentences.  Have  the 
children  arrange  each  group  into  a sentence. 


1.  like 

I 

stories 

2.  shall 

run 

We 

3.  are 

Apples 

good 

4.  make 

We 

stories 

up 

5.  You 

apples 

two 

have 

6.  Jack 

away 

going 

is 

Recalling  Events  — Chalkboard  Activity:  Recall  the  events  of  the  story  by 
having  the  sentences  read  and  discussed.  Explain  to  the  children  that  you 
are  going  to  ask  them  some  questions,  the  answers  to  which  they  will  find 
among  the  sentences  on  the  chalkboard.  They  are  to  listen  to  each  question 
and  then  answer  it  by  reading  the  appropriate  sentence.  Have  the  child  who 
answers  go  to  the  chalkboard,  point  to  the  answer,  and  read  the  sentence 
orally. 

Father  can  see  a car  with  a mouse  in  it. 

She  sees  a yellow  house  and  a little  bear. 

Jack  likes  to  make  up  stories. 

He  is  going  to  bed. 

“The  stories  you  make  up  are  not  funny.” 

1.  Who  likes  to  make  up  stories? 

2.  What  can  Father  see  in  the  fire? 

3.  What  does  Mother  see  in  the  fire?  ^ 

4.  Where  does  Mother  say  the  little  bear  is  going? 

5.  Which  sentence  tells  us  that  Jack  did  not  want  to  go 
to  bed? 

Finding  the  Main  Idea  — We  Can  Read  Mr.  Whiskers,  page  32. 

Following  Directions  - Chalkboard  Activity:  Give  each  child  a large  sheet 
of  paper.  Have  the  children  fold  the  sheet  into  four  and  number  the  squares 
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from  1 to  4.  In  each  square  the  children  are  to  follow  the  directions  given 
with  the  corresponding  number. 


1.  Draw  a Jack-in-the-box. 
Colour  it  orange  and  blue. 

2.  Draw  six  cows. 

Colour  four  cows  brown. 
Colour  two  cows  black. 

3.  Draw  a funny  little  car. 
Draw  a mouse  in  it. 

4.  Draw  Grandmother’s  farm. 
Colour  the  barn  red. 


Making  Inferences  — We  Can  Read  Mr.  Whiskers,  page  33. 

Present  a sample  such  as  the  following: 

-They  are  milking  the 
cows. 

.We  can  have  fun. 

.He  is  looking  for  Andy. 

Have  the  sentences  read.  Explain  that  each  sentence  on  the  right  hand  side 
of  the  chalkboard  goes  with  a sentence  on  the  left.  Have  the  children  match 
the  sentences  by  numbering  the  sentences  on  the  right. 

When  the  page  is  completed,  pupils  may  be  encouraged  to  add  to  the  two 
sentence  stories  that  have  been  formed.  This  may  be  done  orally,  or  printed. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  s,  c,  and  m — Have  the 
children  listen  to  the  words  seven,  saw,  some,  and  see  to  find  out  in  what 
way  the  words  are  alike.  Then  ask,  “With  what  letter  do  these  words  begin?” 
Place  the  letter  s in  the  pocket-chart.  Use  a similar  procedure  to  elicit  the 
letters  c and  m.  Place  these  letters,  one  below  the  other,  in  the  pocket-chart. 
Present  one  at  a time,  in  random  order,  the  words  from  the  children’s  sight 
vocabulary  that  begin  with  s,  c,  and  m.  When  a word  is  presented,  have  a 
child  say  the  word  and  then  place  it  beside  the  appropriate  letter  in  the 
pocket-chart. 


1.  Jack  is  going  to  the 
barn. 

2.  Jack  and  Andy  are  in 
the  barn. 

3.  We  can  play  in  the 
house. 
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Substitution  of  Consonant  m— Print  in  a column  on  the  chalkboard  the 
words  mother,  may,  and  milk.  Ask  the  children  how  these  words  are  alike. 
Print  the  letter  m at  the  top  of  the  column. 

Print  on  the  chalkboard  the  word  house.  Have  the  word  read  orally.  Then 
say,  “I  am  going  to  make  house  into  another  word.  Watch  to  see  what  I do.” 
Erase  the  letter  h and  substitute  the  letter  m.  Have  the  word  mouse  read. 
Then  ask,  “How  did  I make  the  word  house  into  the  word  mouse?” 

Follow  a similar  procedure  with  other  pairs  of  known  words: 

make  (take)  mew  (new)  we  (me) 

When  the  children  have  grasped  the  process  with  known  words  from  their 
reading  vocabularies,  demonstrate  its  use  with  attack  words  not  previously 
met  in  reading.  Print  on  the  chalkboard  the  word  kitten.  Have  the  word 
read  orally.  Say,  “I  am  going  to  make  kitten  into  a new  word.  Watch  what 
I do.”  Erase  the  letter  k and  substitute  the  letter  m.  Say,  “You  know  the 
sound  that  the  letter  m has  at  the  beginning  of  a word.  Think  of  that  sound. 
What  is  the  new  word?  Use  the  word  mitten  in  a sentence.” 

Have  the  children  apply  the  substitution  process  to  get  other  attack  words: 

met  (pet)  meat  (eat) 

Have  the  new  words  used  in  sentences. 

Using  Word  Structure 

Variant  Endings  s,  ed,  and  ing  — Ask  the  children  to  read  the  following 
words  to  themselves  as  you  print  them  on  the  chalkboard: 

1.  Jack  can  go  to  bed. 

2.  Jack  is  going  to  bed. 

Draw  a line  under  the  word  go  in  sentence  one.  Ask,  “In  what  word  in 
sentence  two  do  you  see  the  word  go?”  Have  a child  underline  go.  Then 
print  on  the  chalkboard  sentences  using  the  words  jump,  jumped  and  jump- 
ing, and  follow  a similar  procedure. 

Seatwork  Activity: 


1.  Where  is  Jack ? 

go  going 

2.  Can  you to  me? 

reads  reading  read 
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thanks 


.Grandmother  for  the  apples. 


3.  Jack  is 

thank 

4.  See  Jack 

jumps  jumped 

5.  Mr.  Whiskers  is 

look  looks 

6.  “I  shall 

go  going 

7.  They at  the  funny  puppet. 

laughed  laughs  laughing 


thanking 
jump 

at  the  cows. 

looking 

to  bed  now,”  said  Jack. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

As  an  art  and  language  activity  have  the  children  make  paint-blob  pictures. 
Fold  the  paper  in  half,  open  it  out,  and  on  one  half  drop  blobs  of  coloured 
paint.  Fold  the  paper  closed,  then  open  it.  The  childien  make  up  stories 
about  what  they  imagine  they  see  in  the  pictures. 

Fun  with  riddles  and  a chance  for  children  to  exercise  their  imaginations 
will  be  found  in  I Had  a Little  ...  by  Norma  Levarie  (Random  Flouse). 

Further  opportunities  for  children  to  exercise  their  imaginations  will  be 
found  in  How  Would  You  Act?  by  Ruth  and  Stan  Brod  (Thomas  Allen). 
This  book  asks  the  children  how  they  would  act  if  they  were  pigs,  sheep, 
and  all  sorts  of  things,  and  then  answers  each  question  with  a delightfully 
fresh  idea. 

The  children  will  enjoy  the  poem,  “Going  to  Bed”,  by  Marchette  Chute  from 
Good  Times  Together  by  Jeanne  Hale  (Copp  Clark). 
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16:  GRANDMOTHER’S  PET  PIG 

Text  Pages  55-59 


VOCABULARY 

Words  Introduced:  pig  (big),  fair,  ready,  all 
Word  Cards:  106, 107, 108,  109 

PREPARING  FOR  READING 

The  next  few  stories  tell  about  Jack’s  adventures  at  a fall  fair.  If  the 
children  are  not  familiar  with  the  details  of  such  fairs,  discuss  the  livestock 
and  baking  competitions,  the  grandstand  events  and  the  midways  before 
reading  the  story.  During  the  reading  of  this  story,  bring  out  that  Grand- 
mother is  entering  her  pet  pig  and  the  big  brown  cow  in  the  livestock 
competition.  If  the  children  are  familiar  with  fairs,  have  them  recall  some  of 
their  experiences.  Encourage  them  to  think  about  what  a boy  from  a town 
might  enjoy  very  much  at  a fall  fair. 

Presenting  Vocabulary 

fair,  ready,  all  — Tell  the  children  a story  in  which  the  words  fair,  ready 
and  all  are  used. 

It  was  bedtime,  but  Jack  was  too  excited  to  sleep.  Tomorrow  he 
was  going  to  the  fair. 

“Are  you  going  to  the  fair,  too?”  he  asked  his  mother. 

“Yes,”  she  replied,  “we  are  all  going  to  the  fair.  Now,  you  go  to 
sleep  so  that  you’ll  be  ready  bright  and  early  in  the  morning.” 

As  the  words  fair,  all  and  ready  are  mentioned,  print  them  on  the  chalk- 
board. Discuss  with  the  children  who  might  be  meant  by  all,  and  what 
Jack  might  have  to  do  to  get  ready. 

pig  — This  word  might  be  introduced  during  the  discussion  of  the  picture 
on  page  55. 

READING  THE  STORY 

Page  55  During  the  discussion  of  the  picture  establish  that  Andy  and 
Grandmother  are  in  the  barn.  About  what  might  Andy  and 
Grandmother  be  talking?  What  does  Grandmother  tell  Andy 
about  her  pet  pig?  What  does  Andy  think  about  the  pig?  Read 
the  sentence  that  tells  you. 
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Page  56 


Page  57 
Page  58 
Page  59 


What  else  is  Grandmother  taking  to  the  fair?  Where  does 
Grandmother  go  next?  What  questions  does  Jack  ask  Grand- 
mother? How  can  we  tell  that  Jack  is  excited?  What  does 
Grandmother  tell  Jack  to  do?  Why  do  you  suppose  she  sends 
Jack  to  the  barn?  Why  do  you  suppose  she  tells  Jack  to  take 
an  apple  with  him? 

What  do  you  think  is  happening  in  this  picture?  Read  to  find 
out  if  you  are  right.  How  might  Jack  help? 

How  does  Jack  first  try  to  catch  the  pig?  How  does  Jack  help 
Andy  catch  the  pig? 

Read  to  find  out  who  went  to  the  fair  in  the  truck,  and  who 
went  in  the  car.  Why  would  the  cow  not  be  taken  in  the 
small  truck? 


Rereading 

This  story  lends  itself  to  rereading  orally  in  parts.  One  child  might  like  to 
supply  the  sound  effects  for  the  pig. 


TEACHING  THE  READING  SKILLS 
Noting  Detail  - Chalkboard  Activity: 


fair  Grandmother  good 

have  apple  run 

1.  “Jack,”  said  Grandmother, 

“take  a big with  you.” 

2.  “Now  we  are  ready  for  the 

said  Jack’s  father. 

3.  “Look  at  the  pet  pig ,” 

said  Father. 

4.  “Come  and  see  my  pet  pig,” 

said 

5.  “Now  we him,”  said  Andy. 


Observing  Sequence — Use  the  sentences  from  the  previous  activity.  Have 
the  sentences  numbered  in  story  sequence. 
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Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  34. 

Present  two  sample  sentences  with  a sketch  of  a glass  of  milk. 

Here  is  some  milk  for  Jack. 

Here  is  some  milk  for  the  cow. 

Have  children  underline  the  sentence  that  matches  the  picture.  Explain 
that  in  doing  page  34,  they  will  find  some  pictures  that  have  two  matching 
sentences.  Then  they  will  underline  both. 

Noting  Detail  — Seatwork  Activity:  Have  the  children  cut  out  the  pictures 
and  paste  them  beside  the  matching  sentences. 


Six  apples  are  not  in  the  box. 

Two  apples  are  in  the  box. 

0 

O (5  C 

0 

0 

5 0 

Six  apples  are  not  in  the  box. 

One  apple  is  in  the  box. 

O O O 
0^0  0 

No  apples  are  in  the  box. 

^(5 

0 0 C 

O 
<3 
5 <3 

All  the  apples  are  in  the  box. 

O 0 < 

o 

3 <3 

Four  apples  are  not  in  the  box. 
Three  apples  are  in  it. 

O O 
<3 

O C 

<3 

0 

5 
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Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  d,  p,  t,  and  w — Have  the 
children  suggest  words  that  begin  with  the  same  sounds  as  the  words  did, 
pet,  take  and  we.  Use  these  words  to  recall  the  names  of  the  letters. 

Seatwork  Activity:  The  children  are  to  draw  lines  under  the  words  in  each 
column  that  begin  with  the  same  sound  as  the  name  of  the  picture  at  the  top 
of  the  column. 


n 

you 

take 

Down 

yes 

big 

thank 

brown 

with 

puppet 

make 

puppet 

up 

apple 

Take 

dish 

went 

pet 

they 

bam 

cow 

barn 

to 

down 

where 

Puppet 

thing 

bunny 

we 

Visual-auditory  Discrimination  of  Consonants  (review)  — We  Can  Read 
Mr.  Whiskers,  page  35. 

Rhyme  — Help  the  children  to  notice  that  the  words  pig  and  big  sound  alike 
and  look  alike  at  the  end.  Have  underlined  the  part  that  is  the  same  in 
both  words. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Let  each  child  illustrate  a diflFerent  event  that  took  place  in  the  story.  The 
pictures  may  then  be  arranged  in  proper  sequence  on  a long  strip  of  paper. 
Shelf-paper  is  useful  for  this  purpose.  The  children  can  take  turns  using  the 
pictures  to  tell  the  story  of  Grandmother  s Pet  Pig.  If  desired,  captions  may 
be  printed  under  the  pictures.  The  picture-strip  may  later  be  accordion- 
folded  into  book  form  and  become  an  addition  to  the  classroom  library. 

Filmstrips  which  present  information  on  farm  animals  are  The  Farmers 
Animal  Friends  (The  Jam  Handy  Organization).  In  using  any  of  these 


67 


filmstrips,  pupils  can  be  taught  simple  study  skills  that  will  be  applied  to 
reading.  Before  viewing  the  filmstrip  they  should  list  questions  they  hope 
to  have  answered.  These  should  be  referred  to  after  the  viewing  to  see 
which  ones  have  been  answered.  Filmstrips  in  this  series  are:  1.  Cows  on 
the  Farm,  2.  Horses  on  the  Farm,  3.  Pigs  on  the  Farm,  4.  Sheep  on  the  Farm, 
5.  Chickens  on  the  Farm,  6.  Cats  on  the  Farm. 

Two  enjoyable  poems  about  pigs  are  “What  Piggy-Wig  Found”  by  Enid 
Blyton  from  Let’s  Enjoy  Poetry  by  G.  N.  Edwards  (Dent)  and  “Mary 
Middling”  by  Rose  Fyleman  in  Sung  Under  the  Silver  Umbrella  (Collier- 
Macmillan). 
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17:  AT  THE  FAIR 

Text  Pages  60-63 


VOCABULARY 

Words  Introduced:  man  (can),  horses,  what 
Word  Cards:  110,  111,  112 

PREPARING  FOR  READING 

The  discussion  and  reading  of  this  story  should  help  to  give  the  children 
more  information  about  fall  fairs.  If  children  have  information  already,  they 
might  be  asked  to  tell  what  they  know.  This  can  be  organized  on  charts. 

Introducing  the  Story 

Have  the  children  open  their  books  to  the  pictures  on  pages  60  and  61  to 
find  out  more  information  about  the  fair.  Make  sure  that  the  children  under- 
stand the  meaning  of  the  word  information. 

Presenting  Vocabulary 

man,  what  — On  the  chalkboard  print  the  question:  What  can  you  see  at  the 
fair?  Have  the  children  read  the  question  and  answer  it  orally  beginning 
with  I can  see  ...  As  the  children  mention  the  things  in  the  picture,  hst 
these  under  the  question.  Call  attention  to  the  fact  that  one  way  of  getting 
information  is  by  looking  at  pictures.  When  the  word  man  is  mentioned, 
ask  the  children  to  suggest  what  the  man  in  the  picture  is  doing,  and 
what  he  is  saying.  If  you  wish,  tell  the  children  that  the  man  is  called  a 
barker. 

READING  THE  STORY 

Page  61  During  the  introductory  discussion,  the  children  may  have 
suggested  what  the  man  in  the  picture  is  saying.  Have  them 
read  the  first  five  sentences  to  find  out  what  he  does  say.  Draw 
the  children’s  attention  to  the  three  barns  in  the  picture.  Have 
them  read  to  find  out  which  animals  are  in  each  bam. 

Page  62  Have  the  children  read  the  page  to  find  out  what  information 
they  are  told  about  the  pigs  and  the  cows.  Have  the  children 
recall  in  which  barn  the  animals  are  kept,  and  tell  why  the 
animals  are  being  shown  at  the  fair. 
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Page  63 


Read  the  top  half  of  the  page  to  find  out  what  information  we 
are  given  about  the  apples.  Read  the  riddle  at  the  bottom  of 
the  page.  What  clues  are  given?  What  is  the  answer  to  the 
riddle?  Why  did  Grandmother  take  her  apples  and  apple  pie 
to  the  fair? 

Rereading 

There  are  six  sections  to  this  story.  When  each  section  has  been  reread, 
encourage  the  children  to  contribute  additional  information.  For  example, 
after  the  man’s  words  on  page  61  have  been  read,  the  children  may  suggest 
what  other  information  could  have  been  used  to  advertise  the  fair. 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Chalkboard  Activity:  Give  the 
children  practice  in  reading  phrases  such  as  the  following: 


going  to  the  fair 

the  big  man 

all  the  horses 

what  it  is 

a barn  for  cows 

ready  for  the  fair 

one  big  pig 

five  little  pigs 

Noting  Detail  — Chalkboard  Activity:  Have  the  five  statements  read.  Then 
have  the  children  read  the  first  question  and  choose  the  statement  that  best 
answers  it.  Have  both  question  and  answer  read  orally.  In  a similar  manner 
have  the  children  match  the  other  questions  and  answers. 


They  are  in  the  yellow  dish.  1. 

The  barn  is  red.  2. 

The  apples  are  red.  3. 

Grandmother’s  cow  is  at  the  fair.  4. 
They  are  in  the  green  barn.  5. 


What  colour  is  the  barn? 

Where  are  all  the  horses? 

Is  Grandmother  s cow  at  the  fair? 
Where  are  Grandmother’s  apples? 
What  colour  are  the  apples? 


Following  Directions  — Seatwork  Activity:  Print  directions  on  the  chalk- 
board. Give  each  of  the  children  a large  sheet  of  paper.  Explain  to  them 
that  they  are  to  make  a picture  of  the  fair.  The  sentences  on  the  chalkboard 
will  tell  them  what  to  put  in  their  pictures. 


1.  Draw  two  bams. 
Colour  one  bam  red. 
Colour  one  bam  green. 
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2.  Draw  a big  horse  and  a little  horse. 
Colour  the  big  horse  black. 

Colour  the  little  horse  brown. 

3.  Draw  three  cows. 

Colour  the  cows  brown. 

4.  Draw  a man  at  the  fair. 


Drawing  Conclusions  - We  Can  Read  Mr.  Whiskers,  page  36. 

Use  a sample  sentence  with  sketches  of  a bat,  book,  and  letter.  Ask,  “What 
can  we  read?”  Have  the  children  answer  the  question  by  underlining  one 
picture  or  more  than  one. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  j,  n,  and  y — Place  in  a 
column  in  the  pocket-chart  the  letters  J,  |,  N,  n,  Y,  and  y.  Present,  one  at  a 
time,  the  word-cards  for  the  words  already  taught.  Use  both  capitalized  and 
lower-case  forms  of  the  words.  When  a word  is  presented,  have  a child 
read  the  word  and  place  it  beside  the  appropriate  letter  in  the  cardholder. 

Substitution  of  Consonant  m — Print  on  the  chalkboard  the  word  take. 
Have  the  word  read  orally.  Say  to  the  children,  “You  know  the  sound  that 
the  letter  m has  at  the  beginning  of  a word.  Watch  to  see  what  I do.”  Erase 
the  letter  t and  substitute  the  letter  m.  Have  the  word  make  read.  By  a 
similar  procedure,  change  pet  to  met,  we  to  me,  kitten  to  mitten,  and  can 
to  man. 

Print  on  the  chalkboard  the  word  eat.  Have  the  word  read  orally.  Then  say 
to  the  children,  “I  am  going  to  make  eat  into  a new  word.  Watch  to  see 
what  I do.”  Print  the  letter  m in  front  of  eat.  Have  the  new  word  read  and 
used  in  a sentence. 

Rhyme  — We  Can  Read  Mr.  Whiskers,  page  37. 

Review  the  rhyming  activity  on  page  28  of  the  workbook,  if  necessary. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  children  might  enjoy  making  up  posters  to  advertise  the  fair. 

Let  the  children  imagine  they  are  barkers  at  the  fair.  Have  them  make  up 
speeches  to  persuade  the  people  to  come  and  see  the  various  attractions.  If 
speeches  are  tape-recorded  consecutively,  they  will  give  the  effect  of  a trip 
through  the  fair  when  played  back. 
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18:  TWO  RED  SURPRISES 

Text  Pages  64-66 

VOCABULARY 

Words  Introduced:  stopped,  your 

Word  Cards:  113, 114 


PREPARING  FOR  READING 

Grandmother’s  pet  pig  wins  first  prize  at  the  fair.  Through  discussion  recall 
why  Grandmother’s  pig  was  taken  to  the  fair. 

Presenting  Vocabulary 

stopped,  your  — If  difficulty  is  anticipated  with  these  words  tell  the  children 
a story  such  as  the  following: 

Jack  was  very  excited.  It  was  nearly  time  for  the  men  to  judge  the 
pigs.  Many  people  stopped  to  look  at  the  pig. 

“Is  that  your  pig,  little  boy?”  they  asked. 

“No,”  replied  Jack.  “It  is  my  grandmother’s  pig.” 

When  the  words  stopped  and  your  are  mentioned,  print  them  on  the  chalk- 
board. Have  the  children  make  up  sentences  using  these  words. 


READING  THE  STORY 


Page  64 


Page  65 


Page  66 


Have  the  children  read  the  title  and  speculate  on  what  the  two 
red  surprises  might  be.  Ask  the  children  to  read  the  page  to 
find  out  what  Jack  and  Andy  are  saying.  Have  the  children 
decide  who  the  man  is  and  why  he  is  coming  to  look  at  the  pig. 

Read  to  find  out  what  the  man  says  when  he  looks  at  Jack’s 
grandmother’s  pig.  What  does  the  man  mean  when  he  says, 
“We  like  him.”?  What  does  the  man  have  for  the  pig?  How  do 
you  think  Jack  feels  when  Grandmother’s  pig  wins  first  prize? 
What  is  the  first  red  surprise?  How  do  you  think  Grandmother 
will  feel  when  she  finds  out  what  has  happened? 

Have  this  page  read  to  find  out  what  the  second  red  surprise 
is.  Ask  the  children  to  suggest  why  Grandmother  likes  her  sur- 
prise and  why  the  pig  likes  his.  Encourage  the  children  to  give 
reasons  for  their  answers. 
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Rereading 

As  the  children  reread  the  story,  ask  them  to  suggest:  how  Jack  felt  when 
he  saw  the  man  coming  to  judge  the  pigs;  how  the  man  felt  when  he  saw 
Grandmother’s  pet  pig;  how  Jack  felt  when  he  saw  the  red  ribbon;  how 
Grandmother  felt  when  Jack  told  her  the  pig  had  won  first  prize;  and  how 
the  pig  felt  when  he  received  the  red  apple.  A list  of  feeling  words  such  as 
excited,  pleased,  happy,  etc.,  might  be  developed  and  used  for  future 
reference. 

TEACHING  THE  READING  SKILLS 

Following  Directions  — Print  sentences  and  picture-sentences  on  strips  of 
heavy  paper.  The  children  are  to  read  the  sentence  to  find  out  what  it  tells 
them  to  do.  As  one  child  carries  out  the  direction,  the  other  children  watch 
to  see  if  he  has  read  it  correctly.  All  the  children  are  to  do  the  last  activity. 
Use  pictures  or  sketches  to  represent  the  bracketed  words. 


Take  my  red  (book)  to  the  (door). 


Go  to  the  (chalkboard) . 
Draw  a funny  man  and  a pig. 


Take  your  (ruler)  and  run  to  the  (window) . 


Go  to  my  (desk) . 

Take  the  (crayons) . 

Draw  a blue  and  green  bam. 


Take  my  (pencil)  and  your  (book) 
to  the  (bookcase) . 


Take  a (paper)  and  your  (crayons). 
Draw  a black  and  orange  horse. 

Put  your  drawings  on  my  (desk). 
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Using  Context  Clues  - Seatwork  Activity:  Have  the  children  cut  out  the 

pictures  at  the  bottom  of  the  page  and  paste  them  in  the  appropriate 
squares. 
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Noting  Detail  — Seatwork  Activity:  The  children  are  to  number  the  sen- 
tence completions  on  the  right  to  match  the  beginning  on  the  left. 


1.  Grandmother’s  pig  is 

2.  The  apples  are 

3.  Here  comes 

4.  “What  is  the  surprise?” 

5.  Grandmother’s  surprise 

6.  The  man  stopped 


.in  the  yellow  dish, 
is  for  the  pig. 


_to  look  at  the  pig. 
in  the  yellow  barn. 
_your  Grandmother, 
.asked  Jack. 


Finding  the  Main  Idea  — Use  the  seatwork  suggestion  from  the  previous 
activity.  Have  several  children  read  the  completed  story  orally.  Have  them 
suggest  possible  titles  for  the  story.  Print  these  on  the  chalkboard  and  have 
the  children  select  the  most  appropriate  one. 


Interpreting  Pictures  — We  Can  Read  Mr.  Whiskers,  page  38. 


Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  (review)  - Duplicate  the 
letters  shown  below. 

Have  the  children  cut  out  the  squares  containing  the  letters  and  arrange 
them  on  their  desks.  Say,  one  at  a time,  words  from  the  children’s  sight 
vocabulary  that  begin  with  the  above  letters.  When  a word  is  presented, 
the  children  are  to  hold  up  the  letter  that  shows  the  sound  they  hear  at  the 
beginning  of  the  word. 


Substitution  of  Consonants  m and  s — Review  the  attack  words  mitten, 
met,  man,  and  meat  that  were  tatight  by  the  substitution  of  the  letter  m.  If 
the  children  have  difficulty,  ask  questions  such  as,  “What  word  do  you  know 
that  begins  like  this  one?  What  word  do  you  know  that  ends  like  this  one?” 
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Print  in  a column  on  the  chalkboard  the  words  said,  see,  and  surprise.  Ask 
the  children  to  tell  how  these  words  are  alike.  Print  the  letter  s at  the  top 
of  the  column. 

Print  on  the  chalkboard  the  word  come.  Have  the  word  read  orally.  Then, 
say,  “I  am  going  to  make  come  into  another  word.”  Erase  the  letter  c and 
substitute  the  letter  s.  Have  the  word  some  read  orally.  Then  ask,  “How  did 
I make  the  word  come  into  the  word  some?” 

Follow  a similar  procedure  to  get  the  attack  words: 

say  (may)  so  (no) 

Substitution  of  Consonants  m and  s — We  Can  Read  Mr.  Whiskers,  page 
39. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Develop  a co-operative  story  about  Grandmother’s  pet  pig  at  the  fair.  The 
story  might  be  told  from  the  pig’s  point  of  view,  and  show  his  change  of 
feelings:  he  is  pleased  when  he  is  being  groomed  at  the  farm;  annoyed  when 
the  men  try  to  catch  him;  happy  when  he  is  offered  an  apple;  angry  when 
he  is  caught;  interested  when  he  arrives  at  the  fair;  and  pleased  when  he 
wins  first  prize. 

After  reading  about  animals  winning  prizes  at  the  fair,  children  might 
appreciate  the  story  of  a colt  that  tries  “to  be  somebody”.  Incidental  informa- 
tion about  the  farm  makes  the  story  appropriate  for  this  unit.  Read  The 
Story  of  Toby  by  Jane  Shearer  Moore  (Thomas  Allen). 
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19:  THE  FUNNY  RIDE 

Text  Pages  67-70 


VOCABULARY 

Words  Introduced:  ride,  bump  (jump),  hat  (at) 
Word  Cards:  115, 116, 117 


PREPARING  FOR  READING 

When  it  comes  to  fairs  and  exhibitions,  a child’s  favourite  place  is  usually 
the  midway.  Jack  is  no  exception.  His  father  takes  him  for  a ride.  Introduce 
the  story  by  having  the  children  tell  about  their  favourite  rides  at  the 
midway.  List  the  ones  that  seem  most  popular. 

Presenting  Vocabulary 

ride,  bump,  hat  — These  words  may  be  introduced  in  context  during  the 
guided  reading. 


READING  THE  STORY 


Page  67 


Page  68 
Page  69 
Page  70 


Look  at  the  picture  on  the  page  to  find  out  where  Jack  and 
Father  are.  Jack  seems  to  be  saying  something  to  his  father. 
What  might  Jack  be  saying?  Read  to  find  out  what  Jack  is 
saying.  Why  does  Father  say  he  cannot  take  Jack  for  a ride? 
How  does  Jack  try  to  persuade  Father  to  take  him  for  a ride? 

What  is  happening  in  the  picture?  Read  the  page  to  find  out 
more  information  about  the  cars. 

Father  has  trouble.  Read  to  find  out  what  it  is.  How  does  Jack 
help?  Why  do  you  think  Father  stopped  his  car? 

What  has  happened  to  Father’s  hat?  Read  to  find  out  how  the 
story  ends.  Why  do  you  think  this  story  is  called  The  Funny 
Ride? 


Rereading 

At  the  bottom  of  page  67,  Jack  and  Father  looked  at  the  cars.  At  the  begin- 
ning of  page  68,  they  are  getting  into  the  cars.  Have  the  children  infer  what 
has  happened  between  these  two  parts  of  the  story.  As  the  story  is  reread, 
encourage  the  children  to  supply  additional  narration.  If  desired,  this  addi- 
tional reading  could  be  printed  on  the  chalkboard  and  read. 
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TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words -Devise  a multiple-choice  word 
test  to  help  find  out  which  words  are  still  presenting  difficulty  to  the 
children. 

Seeing  Relationships  - Seatwork  Activity:  The  children  are  to  cut  out  the 

words  from  the  bottom  of  the  sheet,  one  row  at  a time,  rearrange  them  to 
form  sentences,  and  paste  them  in  the  corresponding  rows  at  the  top  of  the 
sheet. 


1. 


2. 

3. 

4. 

4. 

The 

car 

new 

stopped 

3. 

went 

car 

bump 

The 

2. 

is 

hat 

Here 

your 

1. 

a 

Come 

ride 

for 

Interpreting  Pictures  - We  Can  Read  Mr.  Whiskers,  pages  40-41. 

Have  the  children  look  at  the  cartoon  strip.  Remind  them  that  they  are  to 
read  it  as  a story.  Some  children  may  need  to  be  assisted  in  seeing  the 
order  of  the  pictures.  After  the  pages  have  been  completed  the  story  may 
be  retold.  It  may  be  recorded  on  a chart  paper  for  additional  reading. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonant  k—  Print  on  the  chalkboard 
kitten  and  Kitten.  Have  the  letters  k and  K named.  Have  the  children  sug- 
gest other  words  that  begin  with  the  same  sound  as  kitten.  When  they  name 
words  in  their  sight  vocabulary  that  begin  with  c,  list  these  in  a column 
under  the  letter  c.  Have  the  children  compare  the  words.  Help  them  come 
to  the  conclusion  that  although  all  these  words  sound  alike  at  the  beginning, 
they  begin  with  different  letters. 
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Substitution  of  the  Initial  Consonant  s - Print  on  the  chalkboard  the  word 
may.  Have  the  word  read  orally.  Say,  “You  know  the  sound  that  the  letter  s 
usually  has  at  the  beginning  of  a word.”  Erase  the  letter  m and  substitute 
the  letter  s.  Have  the  new  word  read  and  used  in  a sentence. 

Follow  a similar  procedure  to  get  the  attack  words: 

some  (come)  so  (no)  sun  (fun) 

Print  on  the  chalkboard  the  word  it  and  have  it  read.  Print  the  letter  s in 
front  of  it.  Have  the  new  word  sit  read  and  used  in  a sentence. 

Rhyme  — Print  on  the  chalkboard  the  word  jump.  Have  it  read.  Under  it, 
print  the  new  word  bump.  Ask  the  children  how  these  words  are  alike  and 
how  they  are  different.  Follow  a similar  procedure  with  hat  and  at.  Have 
the  children  use  these  words  in  making  up  rhymes. 

Using  Word  Structure 

Apostrophe  s — Chalkboard  Activity;  Sketch  hats  similar  to  the  ones  shown 
in  the  reader. 


Ask  the  children  which  of  the  hats  belonged  to  Jack’s  mother.  Print  the  word 
Mother  beneath  the  appropriate  picture.  Then  say  to  the  children,  “When 
we  want  people  to  know  that  this  hat  belongs  to  Mother,  we  say  it  is 
Mother’s  hat.”  Print ’s  and  the  word  hat  after  the  word  Mother.  Children 
should  not  be  expected  to  remember  the  word  apostrophe,  but  consistent 
use  of  the  word  by  the  teacher  is  recommended.  Elicit  from  the  children  the 
phrases  Jack’s  hat,  Grandmother’s  hat,  and  Father’s  hat.  Print  these  on  the 
chalkboard  under  the  appropriate  pictures. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Refer  to  the  list  of  feeling  words  developed  during  Lesson  18,  and  extend 
the  list  if  necessary.  Describe  a situation  to  the  children,  and  ask  them  how 
they  would  feel  in  that  situation.  For  example: 
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“Imagine  you  are  at  a fair  and  are  taking  a ride  on  a merry-go- 
round.  How  would  you  feel?  Suppose  there  were  no  horses  left  and 
you  had  to  sit  in  a seat.  How  would  you  feel?  Suppose  the  ride  were 
over  and  when  you  went  to  look  for  your  parents  you  could  not  find 
them.  How  would  you  feel?” 

Through  questions  and  comments  similar  to  the  following,  help  the 
children  to  develop  a co-operative  story  about  Jack’s  adventure  on  another 
ride  at  the  fair: 

“Jack’s  father  took  him  on  another  ride.  What  do  you  suppose  it 
was?”  (Let  the  children  supply  the  answer.)  “They  had  an  adventure 
on  this  ride,  too.  What  do  you  think  it  was?” 
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20:  THE  HORSE  SHOW 

Text  Pages  71-76 


VOCABULARY 

Words  Introduced:  show,  will  (Jill),  there,  jumped  (jump),  do 
Word  Cards:  118, 119, 120, 121, 122 


PREPARING  FOR  READING 

The  Horse  Show  is  the  last  attraction  Jack  enjoys  during  his  day  at  the  fair. 
Some  children  will  know  about  horse  shows  and  can  anticipate  the  events 
that  will  take  place.  For  some  children,  the  reading  of  this  story  will  pro- 
vide their  first  information  about  a horse  show. 

Introducing  the  Story 

Use  the  picture  on  page  71  or  a suitable  picture  from  a magazine  to  intro- 
duce the  story.  Establish  that  Jack  and  his  grandmother  are  going  to  the 
show.  Have  children  who  know  about  such  shows  act  as  barkers  advertising 
the  show.  Read  and  discuss  the  title. 

Presenting  Vocabulary 

show,  jumped,  do,  will  — These  words  may  be  introduced  in  context  during 
the  reading  of  the  story. 

there  — Some  children  may  be  able  to  meet  this  word  and  read  it  indepen- 
dently in  the  story.  For  those  who  need  help,  present  a picture  of  a fair,  or 
refer  to  pages  60  and  61  of  the  reader.  Ask,  “Is  there  a ride  at  this  fair?” 
“Is  there  a red  barn?”  “Is  there  a man  in  the  picture?”  As  answers  are 
elicited,  print  them  on  the  chalkboard  and  underline  the  word  there. 


READING  THE  STORY 


Page  71  Discuss  the  picture.  Why  do  you  think  Jack  is  pointing  to  the 
building?  Read  to  find  out  what  he  asks  his  grandmother.  Why 
does  Grandmother  think  Jack  will  like  the  show?  What  do  you 
think  they  will  see  at  the  horse  show? 

Page  72  What  does  Jack  ask  about  the  horses?  What  does  Grand- 
mother say  is  going  to  happen? 

Page  73  What  do  you  find  out  about  the  horse  and  rider? 
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Page  74  What  does  happen?  How  do  you  think  Jack  feels  as  he 
watches  the  show? 

Page  75  Look  at  the  picture.  What  does  Jack  notice  about  this  horse? 

Read  what  Jack  says  about  the  horse.  How  do  you  know  that 
Grandmother  has  seen  this  horse  before?  How  do  you  know 
Jack  has  not  seen  the  horse  before? 

Page  76  What  does  Jack  find  out  about  the  funny  horse?  How  do  you 
know  there  is  someone  else  in  the  horse? 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — in  the  previous  lesson  it  was  sug- 
gested that  the  words  taught  in  the  first  part  of  the  second  unit  be  presented 
in  test  form.  The  results  of  this  test  should  help  indicate  which  words 
require  further  teaching.  Small  group  or  individual  instruction  may  be 
necessary. 

Recalling  Events  — Use  the  table  of  contents  in  the  reader.  Have  the 
children  locate  the  title  At  the  Fair.  Through  questioning,  help  them  to 
recall  the  main  events  of  the  story.  In  a similar  manner,  help  the  cMdren  to 
recall  the  events  of  Two  Red  Surprises,  The  Funny  Ride,  and  The  Horse 
Show. 

Drawing  Conclusions  - Seatwork  Activity: 


1. 

Jack  is  at  the  horse  show. 

Yes 

No 

2. 

Some  horses  will  jump  at  the  show. 

Yes 

No 

3. 

There  are  pigs  and  cows  in  the  horse  show. 

No 

Yes 

4. 

The  man  in  red  rides  the  funny  horse. 

Yes 

No 

5. 

The  grey  horse  jumped. 

No 

Yes 

6. 

There  is  a horse  with  a yellow  hat. 

Yes 

No 

7. 

The  horse  with  bumps  can  run  and  jump. 

Yes 

No 

8. 

Andy  is  in  the  horse  show. 

Yes 

No 

9. 

The  funny  horse  surprises  Jack. 

No 

Yes 

10. 

There  is  a kitten  in  the  horse  show. 

Yes 

No 
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Making  Inferences  — We  Can  Read  Mr.  Whiskers,  page  42. 

For  children  who  need  such  help,  present  a sample  on  the  chalkboard 
before  the  activity  on  page  42  is  begun. 

Grandmother  said,  “I  have  a pet  pig.” 

“I  will  ride  in  the  house.” 

“I  like  the  fair,” 

Explain  that  they  are  to  underline  the  sentences  at  the  right  that  Grand- 
mother could  have  said. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  d,  k,  m,  s,  and  w — Sketch 
on  the  chalkboard  pictures  of  a dog,  a kitten,  a mouse,  a sun,  and  a wagon. 
Use  the  word-cards  for  all  the  words  previously  taught  that  begin  with 
d,  k,  m,  s,  and  w.  Include  the  words  beginning  with  m and  s that  were 
taught  by  the  substitution  process.  Let  the  children  take  turns  being  teacher. 
The  “teacher”  presents  a word-card.  A pupil  says  the  word  on  the  card  and 
tells  with  which  picture  it  goes.  For  example,  when  the  word-card  mittens 
is  presented,  he  says,  “The  word  is  mittens.  It  begins  like  mouse.”  If  his 
answer  is  correct,  he  keeps  the  word-card. 

Visual-auditory  Discrimination  of  Consonants  (review)  — We  Can  Read 
Mr.  Whiskers,  page  43. 

Substitution  of  Consonants  m and  s - Seatwork  Activity: 

1.  Mr.  Whiskers  likes  to  sit  in  the 

sun  say  fun 

2.  Jack  and  Grandmother Andy  at  the 

horse  show. 

pet  may  met 

3.  Jack’s  new are  red. 

kittens  mittens  makes 

4.  Shall  we here? 

sit  it  at 

5.  The  show  was funny  we  laughed  and 

laughed. 

no  do  so 

6.  Here  is  some for  Sandy. 

meat  eat  apples 
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Rhyme  — Help  the  children  notice  that  the  words  will  and  Jill  sound  alike 
and  look  alike  at  the  end.  Have  underlined  the  parts  of  these  words  that 
are  the  same. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  children  pretend  to  be  ring-masters  and  announce  the  events  of  the 
horse  show  as  shown  on  pages  74,  75  and  76.  Give  each  ring-master  time 
to  prepare  what  he  is  going  to  say.  Let  him  refer  to  the  book.  Help  the 
children  to  add  phrases  such  as:  ladies  and  gentlemen;  and  now;  the  next 
feature;  a very  special  event;  etc. 

Set  up  a mock  television  interview  situation  in  which  Jack  is  interviewed  as 
he  leaves  the  horse  show.  Give  the  children  an  opportunity  to  prepare  three 
questions  the  interviewer  might  ask  Jack.  Let  the  children  take  turns  being 
the  television  interviewer  and  Jack. 
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21:  BEDTIME 

Text  Page  77 

PREPARING  FOR  READING 

This  poem  is  enrichment  material  and  not  written  within  the  controlled 
vocabulary  of  the  reader.  It  should  be  read  to  the  children  for  their  enjoy- 
ment. In  the  introductory  discussion,  the  children  might  tell  when  they  go 
to  bed  at  night,  how  they  know  when  it  is  bedtime,  and  what  they  do  to 
get  ready  for  bed. 

READING  THE  POEM 

As  you  read  the  poem  to  the  children,  have  them  listen  to  find  out  when 
the  child  in  the  poem  has  to  go  to  bed,  and  what  he  has  to  do  to  get  ready 
for  bed.  Some  children  may  not  know  who  the  Sandman  is,  and  some  dis- 
cussion of  this  may  be  necessary.  Have  the  children  open  their  books  to 
page  77  and  examine  the  picture.  Let  them  follow  as  you  read  the  poem  to 
them. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

A chart  might  be  developed  listing  things  children  should  do  before  going 
to  bed  at  night.  The  chart  might  include  items  referring  to  putting  toys 
away,  brushing  teeth,  washing,  hanging  up  clothes,  etc. 

Two  other  poems  about  bedtime  are  “Hippity-Hop  to  Bed”  by  Leroy  F. 
Jackson  and  “Bedtime”  by  Eleanor  Farjeon.  Both  poems  appear  in  Time 
for  Poetry  by  May  Hill  Arbuthnot  ( W.  J.  Gage ) . 
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32:  THE  MAGIC  RIDE 

Text  Pages  78-84 


VOCABULARY 

Words  Introduced:  magic,  am,  this,  again,  time,  want 
Word  Cards:  123, 124, 125, 126, 127, 128 

PREPARING  FOR  READING 

Jack  has  a most  unusual  dream,  perhaps  occasioned  by  the  excitement  of 
the  fair  and  all  the  things  he  had  to  eat. 

Introducing  the  Story 

Some  children  will  be  able  to  recall  quite  vivid  dreams  they  have  had. 
These  dreams  might  be  recounted  during  the  introduction  to  the  story. 

Tell  the  children  a story  such  as  the  following: 

Jack  was  very  sleepy  when  he  got  home  from  the  fair.  He  went 
to  sleep  at  once.  During  the  night  he  had  a dream.  In  the  dream  he 
saw  a little  green  man  sitting  on  the  foot  of  his  bed.  At  first  Jack  was 
very  surprised.  Then,  the  little  green  man  said  to  him, 

“Hello,  Jack.  I am  the  Little  Green  Man.  I am  going  to  take  you 
for  a magic  ride.  I want  you  to  come  with  me.  Do  you  want  to  come?” 

The  children  might  keep  their  version  of  the  story  and  draw  some  com- 
parisons with  the  story  in  the  reader  after  they  have  read  it. 

Print  the  little  green  man  s words  on  the  chalkboard,  have  them  read,  and 
let  the  children  imagine  what  the  magic  ride  might  be.  Help  the  children  to 
develop  their  own  story  of  The  Magic  Ride.  This  should  be  done  before  the 
children  read  the  story  in  the  book.  If  the  activity  is  delayed  until  after  the 
story  has  been  read,  the  children’s  version  may  lack  originality.  This  pro- 
cedure may  be  used  frequently  to  develop  story  sense. 

Presenting  Vocabulary 

am,  magic  — These  words  will  have  been  introduced  in  the  language 
activity  described  above. 

this,  again,  time,  want  — If  these  words  have  not  appeared  in  the  children’s 
version  of  The  Magic  Ride,  they  may  be  met  during  the  guided  reading  of 
the  story.  The  context  is  such  that  the  children  should  be  able  to  get  the 
words  with  some  assistance  from  the  teacher’s  questions. 
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If  difficulty  is  expected,  the  words  might  be  taught  before  reading  the  story 
by  using  directions  such  as  these  on  the  chalkboard: 


We  have  stories  in  Mr.  Whiskers. 

Some  stories  we  like  to  read  again  and  again. 
This  one  is  ealled  The  Magic  Ride. 

We  want  to  read  it. 

It  is  time  to  read  it  now. 


READING  THE  STORY 


Page  78  The  language  activity  described  in  the  previous  section  will 
prepare  the  ehildren  for  the  picture  on  page  78.  Guide  the 
reading  of  the  page  to  establish  that  the  little  green  man  is 
going  to  take  Jack  for  a magic  ride  on  a horse.  The  children 
might  speculate  as  to  why  the  ride  is  referred  to  as  “magie”. 


Pages  79-82  Guide  the  reading  of  these  pages  to  help  the  children  enjoy 
the  humour  of  the  situation.  Help  them  to  realize  how  the 
characters  change  in  size  and  what  effect  the  changes  have  on 
the  events  that  take  place. 

Page  83  Have  the  children  read  the  page  to  find  out  in  what  way  this 
“horse”  is  different  to  the  others.  Where  is  Jack  going  to  go 
on  the  magic  horse? 

Page  84  What  has  happened  to  Jack?  In  what  way  is  this  part  of  the 
story  different  to  the  rest  of  it?  How  would  you  answer  Jack’s 
questions?  What  might  happen  next? 


Rereading 


Develop  a chart  to  summarize  the  events  of  the  story.  Ask  questions  such 
as  the  following: 


1.  What  was  the  first  horse  the  little  green  man  showed 
Jack? 

2.  What  did  Jack  say  about  it? 

3.  What  magic  trick  did  the  little  green  man  do? 

4.  What  was  the  second  horse? 

5.  What  did  Jack  say  about  it? 

6.  How  did  the  little  man  solve  the  trouble? 

7.  What  was  the  third  horse? 

8.  How  did  Jack  feel  about  this  horse? 
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The  Magic  Ride 

The  First  Horse 

1.  It  was  a little  grey  mouse. 

2.  Jack  said  it  was  too  little. 

3.  The  Little  Man  made  it  big. 

The  Second  Horse 

1.  It  was  a bunny. 

2.  Jack  said  he  was  too  big  for  the  bunny. 

3.  The  man  made  Jack  little. 

The  Third  Horse 

1.  It  was  a rocking-horse. 

2.  Jack  said  he  wanted  to  ride  it. 


Make  silhouette  figures  of:  the  Little  Green  Man;  Jack  larger  than  the  Little 
Green  Man;  Jack  same  size  as  man;  small  mouse;  large  mouse;  small  bunny; 
large  bunny;  rocking  horse  the  right  size  for  Jack.  Have  some  children  read 
the  parts  of  Jack  and  the  little  green  man,  while  other  children  change  the 
silhouette  figures  to  show  what  happened.  If  the  figures  are  mounted  on 
flannel,  a flannelboard  might  be  used. 


TEACHING  THE  READING  SKILLS 


Recognizing  and  Understanding  Words  — Phrases  and  sentences  may  be 
printed  on  strips  of  heavy  paper.  Present  these,  one  at  a time,  giving  the 
children  an  opportunity  to  read  each  one  silently  before  reading  it  orally. 


a magic  horse 
This  is  fun. 
Gome  again, 
go  for  a ride 


I am  going  now. 
What  do  you  want? 
time  to  go 
He  stopped  there. 
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Noting  Detail  — Seatwork  Activity:  The  children  are  to  cut  out  the  pictures 
and  paste  them  into  the  appropriate  squares.  Have  several  children  read  the 
completed  story  orally. 
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Finding  the  Main  Idea  — Use  the  seatwork  suggestions  from  the  previous 
activity.  Have  the  children  suggest  suitable  titles  for  the  story.  Print  these 
on  the  chalkboard  and  have  the  children  select  the  most  appropriate  one. 

Using  Context  Clues  — Seatwork  Activity:  Explain  that  all  the  words  will 
not  be  needed. 

am  again  may  want 

do  magic  This  time 

1.  “I  shall  take  you  for  a ride.” 

2.  “I going  to  make  him  big.” 

3.  “ is  not  a horse.” 

4.  “I  will  make  you  big ” 

5.  “This it  is  a magic  horse.” 

6.  “I to  go  for  a ride.” 

Recalling  Events  — We  Can  Read  Mr.  Whiskers,  page  44. 

Seeing  Relationships  — We  Can  Read  Mt.  Whiskers,  page  45. 

Using  Phonics 

Substitution  of  Consonant  t — Place  the  word-cards  to,  time  and  too  in  the 
pocket-chart.  Ask  the  children  to  tell  in  what  ways  these  words  are  alike. 
Above  the  words,  place  the  letter  t and  have  it  named.  Have  the  letter  T 
named  also.  Follow  a procedure  similar  to  the  one  described  in  Lesson  15 
for  teaching  the  substitution  process.  Use  the  following  pairs  of  known 
words: 

take  (make)  to  (do) 

Have  the  children  apply  the  substitution  skill  to  get  attack  words  such  as: 
town  (down)  tall  (all) 


Using  Word  Structure 

Apostrophe  S — We  Can  Read  Mr.  Whiskers,  page  46. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  children’s  version  of  The  Magic  Ride  might  be  duplicated  and  used  as 
supplementary  reading  material. 

Refer  to  the  magic  fair  mentioned  in  the  story.  Have  the  children  make 
pictures  of  the  magic  fair  as  it  might  appear  in  a dream. 
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23:  DAN 

Text  Pages  85-89 


VOCABULARY 

Words  Introduced:  Dan  (can),  but,  hello,  saw 
Word  Cards:  129, 130, 131, 132 

PREPARING  FOR  READING 

Jack  meets  a new  friend,  a boy  from  a neighbouring  farm. 

Presenting  Vocabulary 

Dan  — Tell  the  children  that  one  day  a boy  came  to  play  with  Jack,  and  that 
the  boy’s  name  was  Dan.  Print  Dan  on  the  chalkboard. 

but  — For  some  children  it  may  be  necessary  to  present  this  word  before  the 
reading  of  the  story  to  ensure  a successful  first  reading.  Sentences  such  as 
the  following  may  be  printed  on  the  chalkboard,  discussed  and  read. 


A horse  is  big,  but  a mouse  is  little. 

You  can  ride  a horse,  but  you  cannot  ride  a mouse. 


READING  THE  STORY 

Devise  a sequence  of  questions  and  comments  using  some  of  the  following 

suggestions. 

Page  85  Have  the  children  read  the  page  to  find  out  what  Grand- 
mother tells  Jack  about  Dan. 

Page  86  During  the  reading  of  this  page,  draw  attention  to  the  manner 
in  which  introductions  are  made.  What  question  does  Jack 
ask  Dan? 

Page  87  How  do  we  know  that  Dan  also  lives  on  a farm?  What  does 
Jack  want  to  show  Dan?  Why  do  you  think  Jack  did  not  tell 
' Dan  that  Mr.  Whiskers  was  a kitten? 

Page  88  What  do  the  boys  do  in  the  barn?  How  did  Dan  know  that 
Mr.  Whiskers  was  not  a cow?  How  can  we  tell  that  Jack  and 
Dan  are  having  a good  time?  What  does  Mr.  Whiskers  do 
when  he  sees  Dan? 
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Page  89  What  do  the  barn  kittens  do?  What  reason  does  Jack  give  for 
the  kittens’  jumping  up  on  Dan?  Why  do  you  think  the  kittens 
jump  up  on  Dan?  Where  might  the  boys  take  the  kittens? 

Rereading 

The  story  lends  itself  to  rereading  orally  in  parts.  Ask  the  children  to  suggest 
what  other  information  Grandmother  might  give  Jack  about  Dan,  or  what 
information  Dan  might  give  Jack  about  the  farm  where  he  lives. 

TEACHING  THE  READING  SKILLS 

Making  Inferences  — Chalkboard  Activity:  Place  in  the  pocket-chart  the 
words  Grandmother,  Andy,  Dan,  Mr.  Whiskers  and  mouse.  The  children  are 
to  decide  which  word  in  the  pocket-chart  goes  with  each  sentence  on  the 
chalkboard. 


1.  I can  play  with  Jack, 

but  I cannot  run  and  jump. 

2.  I like  milk, 

but  I do  not  like  apples. 

3.  I am  little  and  grey, 

but  I cannot  ride  a horse. 

4.  I help  at  the  farm, 

but  I am  not  Grandmother. 

5.  I saw  the  horse  show, 
but  I am  not  Jack. 


Drawing  Conclusions  — Seatwork  Activity: 

1.  “May  Dan  come  and  play  with  me?”  said 

Jill  Grandmother  Jack 

2.  “Hello,  Dan.  Gome  in  and  see  Jack,”  said 

Dan  Jack  Grandmother 

3.  “Gan  Dan  go  to  the  bam  with  me?”  asked 

Jack  Dan  Mr.  Whiskers 

4.  “I  play  in  the  barn  at  my  farm,”  said 

Sandy  Andy  Dan 

5.  “I  want  to  see  your  pet,”  said 

Sandy  Dan  Mr.  Whiskers 
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6. 


“The  barn  kittens  want  to  ride  with  you,”  said ” 

Jaek  Jill  Dan 

7.  “I  saw  Mr.  Whiskers.  He  is  not  a cow,”  said 

Father  Mother  Dan 

Seeing  Relationships  - Chalkboard  Activity:  The  children  are  to  decide 
which  word  in  each  row  does  not  belong  with  the  other  words.  Have  a child 
draw  a line  through  that  word.  Discuss  why  one  word  does  not  belong  with 
the  other  two. 


1. 

mouse 

Dan 

Andy 

2. 

orange 

ride 

black 

3. 

pig 

horse 

house 

4. 

Dan 

ride 

jump 

5. 

man 

bam 

house 

6. 

we 

hat 

she 

7. 

too 

one 

three 

8. 

asked 

pig 

called 

9. 

green 

blue 

hello 

10. 

bear 

do 

mouse 

Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  47. 

Using  Phonics 

Substitution  of  Consonants  s and  t — We  Can  Read  Mr.  Whiskers,  page  48. 

Using  Word  Structure 

Variant  Ending  ing  — Print  on  the  chalkboard  the  word  go.  Have  the  word 
read  orally.  Beside  the  word  go  print  the  word  going.  Have  it  read.  Have 
a child  draw  a line  under  the  word  go  in  going.  Follow  a similar  procedure 
with  the  words  play  and  playing,  help  and  helping,  jump  and  jumping.  Have 
the  following  chalkboard  sentences  read  and  discussed. 


1.  “I  am  going  to  the  barn,”  said  Jack. 
“May  I go  with  you?”  asked  Dan. 

2.  “Help  me,  Dan,”  called  Jack. 

“I  cannot  help  you  now,”  said  Dan. 
“I  am  helping  your  grandmother.” 
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3.  “Mr.  Whiskers  is  playing  in  the  barn. 

He  cannot  play  in  the  house,”  said  Mother. 

4.  “Look,  Jack,”  laughed  Dan. 

“The  kittens  are  jumping  up  here.” 

“They  will  jump  down  again,”  said  Jack. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

To  give  the  children  more  experience  in  making  introductions,  Jack’s  intro- 
duction of  Dan  to  Mother  and  Father  might  be  dramatized. 

Perhaps  the  children  will  enjoy  hearing  the  poem  “One,  Two,  Three”  by 
Henry  Cuyler  Bunner.  This  poem  can  be  found  in  Poems  for  Boys  and  Girls, 
Book  One,  by  Grace  Morgan  ( Copp  Clark ) . 


94 


24:  EGGS  FOR  GRANDMOTHER 

Text  Pages  90-92 


VOCABULARY 

Words  Introduced:  eggs,  get  (pet),  hens,  hen-house  (hen,  house),  helped 
(help),  showed  (show) 

Word  Cards:  133, 134, 135, 136, 137, 138 

PREPARING  FOR  READING 

This  story  takes  place  in  the  hen-house.  For  children  who  are  not  familiar 
with  farms  a display  may  be  prepared  showing  farm  animals  and  the  build- 
ings that  house  them. 

Presenting  Vocabulary 

Have  the  children  name  some  foods  that  come  from  a farm.  Develop  the 
list  into  a chart  giving  information  as  to  where  these  foods  come  from. 


milk 

cows 

bam 

eggs 

hens 

hen-house 

bacon 

pigs 

pig-pen 

bread 

wheat 

fields 

Introducing  the  Story 

The  discussion  of  foods  and  where  they  come  from  might  lead  to  comments 

about  jobs  that  have  to  be  done  on  the  farm.  The  children  might  suggest 

jobs  that  Jack  and  Dan  could  do  to  help  at  Grandmother  s farm. 

READING  THE  STORY 

Devise  a sequence  of  questions  similar  to  the  following: 

Page  90  What  food  from  the  farm  is  mentioned  in  the  title?  To  whom 
is  Jack  speaking?  What  does  he  tell  Grandmother?  What 
information  does  Dan  add?  Where  are  the  boys  sent? 

Page  91  Find  out  how  Dan  helps  Jack. 

Page  92  To  whom  is  Jack  speaking?  What  does  he  tell  Grandmother 
this  time?  What  other  job  is  Jack  going  to  do  for  Grand- 
mother? Who  else  is  going  to  help?  How  do  you  think  Dan 
can  help  Jack’s  grandmother? 
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Rereading 

The  three  pages  may  be  reread  and  written  in  play  form.  Page  90  provides 
dialogue  for  Scene  One:  In  Grandmothers  Kitchen;  page  91  for  Scene  Two: 
At  the  Hen-house;  and  page  92  for  Scene  Three:  Back  at  Grandmother s 
House.  Have  each  page  reread  silently  before  the  children  dictate  lines. 
Print  these  on  the  chalkboard  or  on  chart  paper.  Children  might  be 
encouraged  to  add  lines  of  dialogue  to  those  given  in  the  reader.  The  part  of 
a narrator  may  be  written  in.  The  play  may  be  recorded  on  a tape  recorder. 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Wi 

sentences  such  as  the  following: 

Get  some  eggs. 

Take  Dan  with  you. 

Hello,  Andy. 

Where  shall  we  look? 

Dan  showed  me. 


Words  — Test  children  on  phrases  and 

He  helped  get  the  eggs, 
in  the  hen-house 
but  I cannot  see  the  eggs 
went  to  the  bam 


Using  Context  Clues  — Seatwork  Activity: 


1. 

I 

some  apples. 

want  went 

2. 

We 

to  the  hen-house. 

want  went 

3. 

Jack  and  Dan. 

something  to  eat. 

want  went 

4. 

They 

to  play  in  the  bam. 

want 

went 

5. 

Andy 

to  the  barn  for  some  milk. 

want 

went 

6. 

Grandmother 

to  the  house  again. 

want  went 

7. 

I 

to  take  you  for  a ride. 

want  went 

8. 

What  do  you_ 

to  do? 

want  went 
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Recalling  Events  — Seatwork  Activity:  The  children  are  to  number  the 
sentence  completions  on  the  right  to  match  the  beginnings  on  the  left. 


1.  Jack  and  Dan  helped 

to  look  for  eggs. 

2.  They  went  to 

apples. 

3.  They  looked  for 

the  hen-house. 

4.  Dan  showed  Jack  where 

Grandmother. 

5.  Andy  went  to  the 

some  eggs. 

6.  Jack  went  to  get  some 

bam  for  some  milk. 

Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  49. 

As  further  language  development  children  may  reread  pages  47,  48,  49  as  a 
complete  story.  Have  children  select  a sentence  from  one  of  these  pages  and 
illustrate  it.  Then  have  them  use  their  sentence  as  the  caption  on  the  picture. 

Some  childi'en  may  wish  to  tell  or  write  additional  adventures  of  Mr.  Mitten 
and  Mr.  Whiskers.  Group  co-operative  stories  might  be  made  up  with  titles 
such  as:  Two  Kittens  Go  to  the  Zoo;  The  Kittens  Take  a Funny  Ride;  or 
Mr.  Whiskers  and  Mr.  Mitten  Ride  Again.  Stories  may  be  duplicated  and 
illustrated  to  make  individual  booklets. 

Following  Directions  — We  Can  Read  Mr.  Whiskers,  page  50. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  g,  p,  and  r- Place  in  a 
column  on  the  chalkboard  the  words  ready,  pig,  go,  run,  red,  going,  pet, 
ride,  get,  puppets,  and  good.  Show  the  children  a pencil,  and  then  ask  them 
to  find  on  the  chalkboard  the  words  that  begin  with  the  same  sound  as  the 
word  pencil.  Follow  a similar  procedure  to  review  the  initial  consonants 
r and  g. 

Substitution  of  Consonant  t — Review  the  substitution  of  consonant  t,  using 
words  such  as: 

town  (down)  tall  (all)  ten  (hen) 

Have  each  of  the  attack  words  used  in  sentences. 

Rhyme  — Help  the  children  to  notice  the  rhyming  elements  in  the  words 
get  and  pet.  Have  underlined  the  parts  of  these  words  that  are  the  same. 
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Using  Word  Structure 

Variant  Endings  s,  ed,  and  ing  - Seatwork  Activity: 


1. 

Jack  and  Dan  are 

to  help  Grandmother. 

go  going 

2. 

They  are 

for  some  eggs. 

look  looking  looked 

3. 

“I  cannot 

the  eggs,”  said  Jack. 

see 

seeing 

4. 

“Where  shall  I 

for  eggs?” 

looked 

look  looking 

5. 

“I 

Jack  where  to  look,”  said  Dan. 

show 

showed  showing 

6. 

“Thank  you  for 

me,”  said  Jack. 

help 

helping  helped 

7. 

“You  may 

me,  now,”  said  Grandmother 

to  Jack. 

helping  help  helped 

For  children  who  need  additional  practice  with  the  variant  ending  ed,  print 
on  the  chalkboard  the  word  jump.  Have  the  word  read  orally.  Beside  the 
word  jump,  print  the  word  jumped.  Have  it  read.  Have  a child  draw  a line 
under  the  word  jump  in  jumped.  Follow  a similar  procedure  with  the  words 
help  and  helped,  show  and  showed,  look  and  looked,  play  and  played.  Have 
children  read  sentences  containing  these  words. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Read  to  the  children  the  poem  “Mrs.  Hen”  by  M.  A.  Campbell  from  Lefs 
Enjoy  Poetry  by  G.  N.  Edwards  (Dent).  This  poem  lends  itself  to  choral 
reading. 

The  children  might  also  enjoy  “The  Egg”  by  Laura  E.  Richards.  A copy  of 
this  poem  appears  in  Time  for  Poetry  by  May  Hill  Arbuthnot  (W.  J.  Gage). 
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25:  SURPRISES  FOR  ALL 

Text  Pages  93-95 


VOCABULARY 
Words  Introduced:  out,  know 
Word  Cards:  139, 140 

PREPARING  FOR  READING 

Jack  and  Dan  have  to  play  indoors  because  it  is  raining.  They  play  with 
Jack’s  puppets,  A discussion  about  things  to  do  on  a rainy  day  might  intro- 
duce the  story. 

Presenting  Vocabulary 

out,  know  — These  words  may  be  introduced  during  the  guided  reading,  or 
through  the  discussion  of  the  picture  on  page  93. 

If  difficulty  is  anticipated,  a chalkboard  story  such  as  the  following  might 
be  used. 


Do  you  know  the  two  boys? 

I know  who  they  are. 

One  is  Jack  and  one  is  Dan. 

Do  you  know  what  they  want  to  do? 
I know. 

They  want  to  go  out  to  play. 


READING  THE  STORY 

Page  93  Why  are  the  boys  indoors?  How  do  you  think  they  feel  about 
the  rain?  What  question  does  Dan  ask?  What  does  Jack  sug- 
gest? What  might  they  do  with  the  puppets? 

Page  94  Guide  the  reading  of  this  page  to  bring  out  Dan’s  suggestion 
for  using  the  bunny  puppet,  and  Jack’s  feeling  of  excitement 
when  he  calls  Grandmother. 

Page  95  Have  this  page  read  to  find  out  how  the  magic  act  turns  out. 

Discuss  how  Dan  may  have  set  up  the  trick,  and  whether  or 
not  Jack  knew  Mr.  Whiskers  was  in  the  hat. 
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Rereading 

Have  each  page  reread  for  specific  details. 

Page  93  Read  a speech  that  might  be  said  in  a sad  or  disappointed  tone 
of  voice. 

Page  94  Read  the  speech  that  tells  that  Dan  has  just  thought  of  an 
idea.  Read  the  speech  that  tells  that  Grandmother  wonders 
what  the  magic  act  will  be. 

Page  95  Read  the  speech  Dan  makes  as  he  performs  the  trick. 

TEACHING  THE  READING  SKILLS 

Noting  Detail  - Chalkboard  Activity: 


likes  know  out 

magic 

puppets 

Do  you  want  to  see  the 

bunny? 

T shall  get  my 

Mr.  Whiskers 

to  nlav  maffic. 

Tack  and  Dan  cannot  cro 

to  nlav. 

I what  to  do  with  him. 

Observing  Sequence  — Use  the  chalkboard  sentences  from  the  previous 
activity.  Have  the  children  read  the  sentences  to  decide  in  which  order  they 
happened  in  the  story.  Have  the  sentences  numbered  from  1 to  5. 

Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  51. 

Finding  the  Main  Idea  — Use  the  table  of  contents  in  the  reader.  Have  the 
children  locate  the  title  Dan.  Through  questioning,  help  them  to  recall  the 
main  events  of  the  story.  In  a similar  manner,  help  the  children  to  recall  the 
main  events  of  Eggs  for  Grandmother  and  Surprises  for  All.  As  children 
recall  events  of  the  stories,  these  may  be  recorded  on  the  chalkboard.  After 
they  have  been  put  in  sequence,  they  may  be  copied  on  charts  for  further 
recording. 

Recalling  Events  — We  Can  Read  Mr.  Whiskers,  page  52. 

If  necessary,  review  the  procedure  used  on  page  32. 
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Using  Context  Clues  — Seatwork  Activity: 


“I  know  what  I shall  do. 
I shall  go  out  and  play. 


I shall  get  my  black 

and  my  yellow 

and  hat. 

I shall  have  a good  time,  too.” 
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Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  (review):  Devise  an  activity 
for  those  children  who  need  additional  practice  in  this  phonic  step. 


Substitution  of  Consonants  s,  m,  and  t — Use  phrase-cards  similar  to  the 
following  to  review  the  attack  words  already  taught: 


eat  your  meat 
sit  down,  Sandy 
mittens  for  me 
in  the  town 
so  he  went  away 


a tall  man 
ten  big  eggs 
say  something  funny 
sit  in  the  sun 
my  magic  mittens 


Using  Word  Structure 


Variant  Ending  ed  — Seatwork  Activity:  Have  the  children  circle  the  name 
of  the  person  who  said  each  sentence. 


1.  I looked  out  the 


Dan  Andy 

2.  I showed  Dan  my  puppets. 
Dan  JiU 


and  saw  the 


/'// 1 


Grandmother 


Jack 


3.  I played  with  the  bunny. 

Bunny  Dan  Jack 

4.  I wanted  to  see  the  magic  burmy. 

Mr.  Whiskers  Grandmother  Dan 


5.  I jumped  out  of  the  hat. 

Grandmother  Dan  Mr.  Whiskers 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  poem  “Who  Likes  the  Rain?”  by  Glara  Doly  Bates  will  appeal  to  most 
girls  and  boys.  A copy  of  this  poem  appears  in  Poems  for  Boys  and  Girls, 
Book  One,  by  Grace  Morgan  ( Gopp  Glark ) . 

Filmstrips  such  as  Milking,  Gathering  Eggs,  and  Feeding  the  Animals,  from 
Life  on  the  Farm  (Encyclopedia  Britannica  Series  No.  7680),  may  be  help- 
ful in  rounding  out  the  unit  At  Grandmother  s Farm. 
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26:  CAN  YOU  READ? 

Text  Pages  96-97 

The  purpose  of  pages  96  and  97  is  to  find  out  how  well  the  children  have 
mastered  the  vocabulary  of  the  second  unit.  It  is  suggested  that  each  child 
be  tested  individually. 


TEACHING  THE  READING  SKILLS 

Testing  Vocabulary  - We  Can  Read  Mr.  Whiskers,  page  53. 


Using  Context  Clues  - In  this  seatwork  activity  all  the  words  taught 

second  half  of  the  second  unit 

are  included. 

I.  This  time  I will 

you  some  magic. 

showed 

show 

shall 

2.  Andy 

eggs  in 

the  hen-house,  but  no 

apples. 

saw 

said 

looked 

3.  A little  man 

out  and  said,  “Hello, 

there!” 

jumped 

jump 

look 

4.  I am  going  to 

some  eggs. 

pet 

go 

get 

5.  I 

where  the  hens  are. 

know 

now 

can 

6,  What  do  you 

P 

went 

want 

will 

7.  He 

me  again. 

helped 

hello 

there 

8.  Dan 

Jack  the  eggs. 

jumped 

showed 

stopped 

Using  Phonics 

We  Can  Read  Mr.  Whiskers,  page  54. 
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27:  ONCE  UPON  A TIME 
STORY-LAND 

Text  Pages  98-99 


VOCABULARY 
Words  Introduced:  once,  upon 
Word  Cards:  141, 142 

PREPARING  FOR  READING 

These  poems  are  not  written  within  the  controlled  vocabulary.  They  are 
enrichment  materials  that  should  be  read  to  the  children  for  their  enjoy- 
ment. Encourage  the  children  to  tell  about  their  favourite  stories.  Some  may 
be  able  to  give  reasons  why  they  like  certain  stories.  Note  any  interesting 
words  used  in  describing  stories,  and  use  these  words  in  future  discussions. 

Presenting  Vocabulary 

once,  upon  — Elicit  from  the  children  that  many  stories  begin  with  Once 
upon  a time  . . . Print  this  phrase  on  the  chalkboard  and  draw  attention  to 
the  new  words. 

READING  THE  POEMS 

The  poems  may  be  presented  in  one  lesson  or  two. 

Once  Upon  a Time  may  be  read  to  the  children  immediately  after  the  new 
words  have  been  presented.  Ask  the  children  to  suggest  what  might  come 
after  the  last  line  in  the  poem,  “Once  upon  a time  ...” 

Story-land  introduces  the  stories  in  the  third  unit  in  the  book.  The  characters 
mentioned  appear  in  the  stories.  Have  the  children  listen  to  find  out  what 
characters  they  are  going  to  meet  in  the  stories.  Make  sure  the  children 
understand  the  meaning  of  the  word  characters. 

Story-land  might  be  read  again  to  the  children  after  they  have  finished  the 
unit.  They  will  enjoy  recalling  what  happened  to  each  of  the  characters. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Chalkboard  Activity:  Use  the 

sentences  as  an  introduction  to  an  oral  language  activity.  Have  the  sentences 
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read  silently  and  then  orally.  A child  may  select  a sentence,  read  it,  and  add 
one  or  two  of  his  own  sentences  to  make  up  a story  that  he  tells  to  the  class. 
This  activity  might  also  take  the  form  of  a co-operatively  developed  chalk- 
board story. 


1.  Once  upon  a time  there  was  a bear. 

2.  Onee  upon  a time  a little  kitten  said, 
“I  am  going  to  run  away.” 

3.  Once  upon  a time  a mouse  wanted 
some  good  things  to  eat. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

Refer  to  the  stories  mentioned  in  the  introductory  discussion.  Help  the 
children  realize  that  there  are  many  different  kinds  of  stories:  animal  stories; 
adventure  stories;  make-believe  stories;  etc. 

Have  a story-telling  period  in  which  the  children  take  turns  telling  their 
favourite  stories.  Select  two  or  three  story-tellers  for  each  period.  Give  them 
an  opportunity  to  prepare  their  stories  ahead  of  time.  This  activity  might 
be  conducted  daily  until  each  child  who  wishes  to  tell  a story  has  had  an 
opportunity  to  do  so.  Story-telling  might  become  a regular  feature  of  the 
language  programme  with  a time  set  aside  each  week  for  this  activity. 
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28=  BUMPITY 

The  Sad  Little  Car 

Text  Pages  100-103 


VOCABULARY 

Words  Introduced:  Bumpity  (bump),  was,  sad,  did 
Word  Cards:  143, 144, 145, 146 

PREPARING  FOR  READING 

Bumpity  is  a cumulative  fantasy  in  which  one  animal  after  another  helps 
the  little  car  get  to  the  fair.  The  first  one  to  help  is  Little  Red  Hen. 


READING  THE  STORY 


Page  100 


Page  101 


Page  102 


Page  103 


Have  the  children  examine  the  picture  on  this  page.  Ask  them 
what  they  see,  how  they  know  the  car  is  old,  and  whether  the 
car  is  happy  or  sad.  Let  the  children  suggest  reasons  why  the 
ear  might  be  sad.  Print  sad  on  the  chalkboard.  Ask  the  chil- 
dren what  they  see  on  the  licence  plate.  Tell  them  that  this  is 
the  name  of  the  car  and  also  the  name  of  the  story.  Print 
Bump  on  the  ehalkboard  and  have  it  read.  Explain  that  Bump 
is  the  first  part  of  the  car’s  name.  Help  the  children  read  the 
name  Bumpity.  It  might  be  a good  idea  to  draw  attention  to 
the  crank,  and  to  explain  for  what  purpose  it  is  used.  Have  the 
page  read  to  find  out  more  information  about  Bumpity. 

Who  comes  to  see  Bumpity?  Why  is  Bumpity  sad?  What  does 
Little  Red  Hen  say  she  will  do?  How  does  Little  Red  Hen 
help? 

Have  this  page  read  to  find  out  what  happened  after  Little 
Red  Hen  cranked  the  car.  Draw  attention  to  the  expression  on 
Bumpity ’s  face  in  the  picture  at  the  bottom  of  the  page.  Ask 
the  children  to  suggest  how  Bumpity  is  feeling  and  why  he  is 
no  longer  sad. 

Discuss  the  picture.  How  is  Bumpity  feeling  now?  Why?  How 
do  you  think  Little  Red  Hen  feels?  Read  the  page  to  find  out 
what  she  says.  What  might  happen  next? 


Rereading 

Children  may  enjoy  dramatizing  the  story,  using  some  dialogue  from  the 
reader  and  some  of  their  own. 
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TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Devise  a chalkboard  activity  to 
help  consolidate  the  words  introduced  in  this  lesson. 

Seeing  Relationships  — Chalkboard  Activity:  The  children  are  to  read  the 
first  sentence  in  each  group.  Then  they  are  to  decide  which  of  the  two 
sentences  goes  with  it. 

1.  Jack  cannot  go  to  the  show. 

He  is  sad. 

He  is  not  sad. 

2.  Jill  likes  the  new  hat. 

She  is  not  sad. 

She  is  sad. 

3.  Mr.  Whiskers  did  not  get  the  mouse. 

He  was  not  sad. 

He  was  sad. 

4.  Mother  laughed  at  Father’s  hat. 

She  was  sad. 

She  was  not  sad. 

Recalling  Events  — Wg  Can  Read  Mr.  Whiskers,  page  55. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  b,  d,  h,  s and  w — Place  in 
the  cardholder  the  words  but,  do,  hens,  saw,  and  want.  On  the  chalkboard 
ledge,  place  an  assortment  of  pictures  with  names  beginning  with  the  initial 
consonants  b,  d,  h,  s,  and  w.  The  children  are  to  place  each  picture  beside 
the  word  that  begins  with  the  same  sound. 
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Substitution  of  Consonant  h — Follow  a procedure  similar  to  the  one 
described  in  Lesson  15  for  teaching  the  substitution  of  an  initial  consonant. 
Use  the  following  pairs  of  known  words: 

house  (mouse)  he  (me)  hat  (at) 

Have  the  children  apply  this  substitution  skill  to  get  attack  words  such  as: 

hay  (may)  hand  (and)  hit  (it) 

Have  the  words  used  in  sentences. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  the  children  study  the  picture  of  Bumpity  on  page  103  to  see  how 
many  different  parts  of  the  little  car  they  can  name.  Words  sueh  as  crank, 
windshield,  tire,  etc.,  might  be  listed  and  used  for  future  reference  in  either 
oral  or  written  language  activities. 
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29:  BUMPITY 

Big  Pig 

Text  Pages  104-106 


VOCABULARY 
Word  Introduced:  friend 
Word  Card:  147 

PREPARING  FOR  READING 

In  this  episode,  Big  Pig  repairs  the  flat  tire  and  joins  Bumpity  and  Little 
Red  Hen  on  their  way  to  the  fair.  Have  the  children  recall  the  events  of 
the  previous  episode,  and  their  predictions  about  what  might  happen  next. 

Presenting  Vocabulary 

friend  — During  the  above  discussion,  elicit  that  Little  Red  Hen  was  a 
friend  to  Bumpity  because  she  helped  him.  Print  the  word  friend  on  the 
chalkboard  and  have  the  children  tell  how  Bumpity  was  a friend  to  Little 
Red  Hen. 

READING  THE  STORY 

Pages  104-105  Guide  the  reading  of  these  pages  to  bring  out  how  Big  Pig 
helped  Bumpity  by  repairing  the  tire,  and  how  Bumpity 
showed  his  appreciation  by  offering  Big  Pig  a ride  to  the 
fair. 

Page  106  What  has  happened  this  time?  Read  to  find  out  why  Little 

Red  Hen  and  Big  Pig  could  not  help  Bumpity?  Why  are 
they  all  unhappy? 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Place  the  following  words  in  the 
pocket-chart:  hello,  stories,  cow,  car,  hen-house,  Dan,  sad,  horse,  friend, 
and  apple.  Have  the  children  locate  the  word  that  — 

1.  is  the  name  of  an  animal  that  gives  us  milk. 

2.  is  the  name  of  an  animal  that  can  pull  a wagon. 

3.  is  the  name  of  a place  where  hens  live. 

4.  is  the  name  of  a fruit. 

5.  is  the  name  of  a boy. 
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6.  we  say  when  we  meet  somebody. 

7.  tells  us  what  Jack  and  Dan  liked  to  hear. 

8.  is  the  name  of  something  that  has  four  wheels. 

9.  tells  how  Bumpity  felt. 

10.  is  the  name  of  someone  who  likes  you. 

Recalling  Events  — Chalkboard  Activity:  Place  the  following  names  in  the 
pocket-chart;  Bumpity,  Big  Pig,  Little  Red  Hen. 

Have  the  children  read  the  first  sentence  to  find  out  who  saw  the  car.  Have 
the  next  sentence  read  to  find  out  what  word  is  used  in  place  of  Big  Pig. 
Have  He  underlined.  For  sentences  two  through  seven,  have  the  children 
decide  for  which  characters  in  the  story  the  underlined  words  stand. 

1.  Big  Pig  saw  the  little  car  and  stopped. 

He  saw  the  little  car  and  stopped. 

2.  “Get  in,  Big  Pig,”  she  said. 

3.  He  said,  “I  know  what  to  do.” 

4.  Big  Pig  was  a good  friend  to  him. 

5.  Bumpity  asked  him  to  go  to  the  fair. 

6.  They  said,  “We  are  too  little  to  help.” 

7.  “We  cannot  go  to  the  fair.” 

Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  56. 

Using  Context  Clues  - Chalkboard  Activity: 

1.  Bumpity  called,  “I  am  going the  fair.” 

to  two 

2.  There  are red  cows  in  the  barn. 

to  two 

3.  Mr.  Whiskers  likes go  for  a car  ride. 

to  two 

4.  He  saw pets  in  the  big  barn. 

to  two 

5.  “I  like go  to  the  fair,”  said  Big  Pig. 

to  two 

6.  Mother  said,  “I  have new  hats.” 

too  two 

7.  The  hat  is big  for  Jack. 

two  too 
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Using  Phonics 

Substitution  of  Consonant  h — We  Can  Read  Mr.  Whiskers,  page  57. 

The  characters  Little  Bumps  and  Big  Bumps  may  be  used  in  further  story- 
telling. Children  may  wish  to  tell  what  happened  when  Little  Bumps  and 
Big  Bumps  got  to  towm. 

Substitution  of  Consonants  s and  t - Chalkboard  Activity:  Have  the  chil- 
dren read  each  question  to  decide  what  the  answer  might  be. 

1.  Did  Bumpity  want  to  go  to  town? 

2.  Did  ten  hens  go  with  him? 

3.  Did  a tall  man  help  Big  Pig? 

4.  Did  Big  Pig  say,  “I  know  what  to  do”? 

5.  Did  the  sun  say,  “I  will  help  you”? 

6.  Did  Bumpity  sit  down  and  laugh? 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Begin  a picture  map  of  the  story  of  Bumpity,  similar  to  the  one  on  page  149 
of  the  reader.  On  a large  strip  of  paper,  show  the  route  which  Bumpity  takes 
to  get  to  the  fair.  Have  the  children  draw  pictures  of  things  which  Bumpity 
might  see  on  the  way:  trees,  houses,  barns,  road-signs,  ponds,  bridges,  etc. 
Have  these  pictures  cut  out  and  pasted  on  the  map.  Help  the  children  com- 
pose captions  for  the  map,  for  example:  Bumpity’s  home,  Bumpity  had  a flat 
tire  here,  mud  puddle,  etc.  As  further  episodes  are  read,  other  pictures  and 
captions  should  be  added  to  the  map. 

Tell  or  read  to  the  children  the  stories  of  “The  Gingerbread  Boy”  and 
“Henny-Penny”.  Versions  of  these  stories  can  be  found  in  The  Illustrated 
Treasury  of  Childrens  Literature,  edited  by  Margaret  E.  Martignoni 
(McLeod). 

The  Gingerbread  Boy  is  available  as  a filmstrip,  SVE  No.  108-3,  from 
Educational  Distributors  Limited. 

The  themes  of  adventure  and  friendship  are  further  extended  in  Stanley  by 
Sid  Hoff  (Longmans  Canada).  This  amusingly  told  story  about  a cave-man 
who  is  not  satisfied  with  living  in  a cave  and  discovers  how  to  build  a 
house,  should  appeal  to  most  children.  Since  it  is  an  easy-to-read  book, 
some  children  may  enjoy  reading  it  independently. 
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30:  BUMPITY 

Moo  Cow 

Text  Pages  107-109 


VOCABULARY 
Word  Introduced:  hill  (Jill) 

Word  Card:  148 

PREPARING  FOR  READING 

A third  friend,  Moo  Cow,  helps,  and  then  joins  the  others  on  their  way  to 
the  fair. 


READING  THE  STORY 

Have  the  children  recall  the  reasons  why,  at  the  end  of  the  previous  story. 
Little  Red  Hen  and  Big  Pig  could  not  go  to  the  fair.  Discuss  the  picture  on 
page  107.  Ask  the  children  who  seems  to  be  talking.  Have  them  suggest 
what  she  might  be  saying. 

Page  107  Have  the  children  read  the  page  to  find  out  what  Red  Hen 
is  saying. 

Page  108  What  does  Moo  Cow  answer  when  she  is  asked  to  help?  Read 
to  find  the  part  that  tells  that  Bumpity  and  his  friends  were  on 
their  way  again.  How  do  you  think  Moo  Cow  helped? 

Page  109  From  the  picture  suggest  why  Bumpity  has  stopped  this  time. 

Read  the  page  to  find  out.  What  question  do  the  friends  ask 
each  other?  What  do  you  think  will  happen  next? 


TEACHING  THE  READING  SKILLS 

Seeing  Relationships  — Place  groups  of  words  in  the  pocket-chart.  Ask  the 
children  to  read  the  words  silently,  and  then  make  up  a sentence  using 
them.  Encourage  the  children  to  make  their  sentences  interesting  so  that 
others  will  enjoy  them. 


sad  old  car 
up  the  hill 
once  upon  a 
was  too  big 


helped  his  friend 
did  not  go 
down  the  hill 
had  a good  time 
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Finding  the  Main  Idea  — Seatwork  Activity:  For  this  activity,  it  must  be 
made  clear  to  the  children  that  they  are  not  to  put  marks  in  their  readers. 
They  are  to  open  their  books  at  page  107,  read  the  page  silently,  decide 
which  of  the  three  sentences  on  the  seatwork  sheet  best  gives  the  main  idea 
of  the  page,  and  draw  a line  under  that  sentence.  Pages  108  and  109  are  to 
be  done  in  a similar  manner.  After  the  children  have  completed  this  activity, 
discuss  their  answers  with  them. 


Page  107 

Big  Pig  asked  Moo  Cow  to  help. 

Little  Red  Hen  asked  Moo  Cow  to  help. 
The  cow  looked  at  the  car. 

Page  108 

Moo  Cow  helped  Bumpity  and  his  friends. 
Moo  Cow  was  big. 

Moo  Cow  did  not  help  Bumpity. 

Page  109 

The  cow  laughed  and  laughed. 

The  little  car  went  up  the  hill. 

Bumpity  cannot  get  up  the  hill. 

Seeing  Relationships — Print  on  the  chalkboard  the  words  Bumpity’s,  Big 
Pig’s,  Little  Red  Hen’s,  and  Moo  Cow’s.  Remind  the  children  of  the  use  of 
the  apostrophe  s.  Have  the  children  recall  from  the  story  some  things  that 
belong  to  each  of  the  characters. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  d and  y — Place  in  the 

pocket-chart,  one  belov/  the  other,  the  letters  D,  d,  Y,  and  y.  Place  on  the 
chalkboard  all  the  words  beginning  with  these  letters  that  have  been  taught. 
Review  both  letter  names  and  words.  Explain  to  the  children  that  they  are 
to  take  a word  from  the  chalkboard  ledge,  read  it  aloud,  and  place  it  beside 
the  appropriate  letter  in  the  pocket-chart. 

Substitution  of  Consonants  d and  h — Follow  a procedure  similar  to  the 
one  described  in  Lesson  15  for  teaching  the  substitution  of  an  initial  con- 
sonant. Use  the  following  pairs  of  known  words: 

dish  (fish)  Dan  (can) 

Apply  this  substitution  skill  to  get  attack  words  such  as: 

dig  (big)  Dad  (sad) 

Sketch  on  the  chalkboard  a ball,  a hill,  a shovel,  and  a girl.  Print  sentences 
underneath  the  drawings.  Have  the  children  read  each  sentence  to  decide 
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which  picture  goes  with  the  underlined  word.  Then  have  the  words  dig,  hit, 
hand,  hill,  and  dad  framed  by  several  of  the  children. 

I can  dig  with  it. 

I hit  it  with  my  hand. 

She  went  up  the  hill. 

My  dad  went  up  it. 

Using  Word  Structure 

Variant  Endings  s,  ed,  and  \ng  — We  Can  Read  Mr.  Whiskers,  pages  58-59. 

The  three  stories  presented  may  be  used  for  further  language  development. 
Children  may  predict  what  happened  next  in  eaeh. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Continue  the  picture-map  of  Bumpity’s  trip  to  the  fair.  The  place  where 
Bumpity  could  not  get  up  the  hill  should  be  indieated. 

Let  the  children  take  turns  being  Bumpity,  Little  Red  Hen,  Big  Pig  and 
Moo  Cow.  Have  them  make  up  the  conversation  whieh  might  be  taking 
place  in  the  picture  on  page  109. 

Another  story  which  the  children  will  enjoy  is  Georgie  to  the  Rescue  by 
Robert  Bright  ( Doubleday ) . 
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31:  BUMPITY 

Old  Grey  Horse 

Text  Pages  110-113 


VOCABULARY 

Words  Introduced:  old,  had  (sad) 

Word  Cards:  149, 150 

PREPARING  FOR  READING 

A fourth  friend,  Old  Grey  Horse,  helps  and  Bumpity  and  his  friends  finally 
go  to  the  fair. 

Presenting  Vocabulary 

old  — If  the  children  are  unable  to  identify  this  word  independently,  list 
the  names  of  Bumpity ’s  first  three  friends  on  the  chalkboard.  Tell  the  name 
of  another  friend,  Old  Grey  Horse,  and  add  it  to  the  list. 

READING  THE  STORY 

Page  110  After  Old  Grey  Horse  has  been  introduced,  have  the  page 
read  to  find  out  what  question  Little  Red  Hen  asks  him.  Do 
you  think  Old  Grey  Horse  will  be  able  to  help?  Why  do  you 
think  so? 

Page  111  What  did  Old  Grey  Horse  answer  to  Little  Red  Hen’s  ques- 
tion? What  sentence  tells  that  all  the  friends  were  willing  to 
help?  How  are  each  of  the  friends  helping  in  the  picture? 

Page  112  When  they  get  to  the  top  of  the  hill,  what  question  does  Old 
Grey  Horse  ask?  What  does  Bumpity  say  that  tells  you  that 
they  are  now  close  to  the  fair?  What  finally  happens  to 
Bumpity  and  his  friends?  How  do  you  know  they  enjoyed  the 
fair? 

Rereading 

The  entire  story  might  be  reread  dramatically  with  children  taking  the  parts 
of  the  characters  and  narrator.  If  the  children  wish  to  act  out  the  story, 
four  chairs  and  a box  could  be  assembled  to  represent  the  little  car.  Valu- 
able experience  in  noting  sequence  can  be  gained  as  the  children  recall  the 
order  in  which  the  events  happened. 
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TEACHING  THE  READING  SKILLS 

Recalling  Events  — Have  the  children  listen  to  the  following  sentences,  one 
at  a time,  to  decide  which  of  the  characters  in  the  story  is  meant  by  I: 

1.  I was  very  unhappy. 

2.  I could  crank  the  car  but 
I could  not  change  a tire. 

3.  I could  change  a tire  but 

I could  not  push  Bumpity  out  of  the  mud. 

4.  I could  push  Bumpity  up  the  hill 

but  I could  not  pull  him  out  of  the  mud. 

5.  I am  old.  I helped  Bumpity  up  the  hill. 


Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  60. 

Using  Phonics 

Substitution  of  Phonic  Elements  — We  Can  Read  Mr.  Whiskers,  page  62. 

Substitution  of  Consonants  h and  m — Review  the  substitution  of  h and  m 

using  the  words: 

hid  (did)  men  (hen) 

Seatwork  Activity:  Explain  to  the  children  that  each  sentence  has  a word 
missing.  One  of  the  words  at  the  bottom  of  the  page  belongs  in  each 
sentence. 


1.  Bumpity 

a good  time  at  the  fair. 

2.  Sandy  likes  to  eat 

3.  I 

him  at  Jack’s  house. 

4.  Jack 

the  mouse  in  the  hat. 

5.  The  kitten  said,  “I  have  blue 

6.  Two 

helped  Father. 

men 

had 

hid 

met 

meat 

mittens 
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Using  Word  Structure 

Variant  Ending  ed  - Seatwork  Activity: 


1.  We  liked  Dan. 

We  jumped  up  to  see  him. 


2.  We  looked  for  the  eggs 
at  the  barn. 


3.  I showed  Jack  where 
to  look  for  the  eggs. 


4.  I looked  at  the  car. 
I helped  Bumpity. 

I am  a pig. 


5.  I wanted  to  go  to  the  fair  with  Bumpity. 
I am  a little  hen. 


Little  Red  Hen 

The  barn  kittens 

Big  Pig 

Jack  and  Dan 

Dan 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Complete  the  picture-map  by  indicating  the  top  of  the  hill  where  the  four 
friends  get  into  the  car,  and  their  arrival  at  the  fair. 

Sing  the  song  on  page  113.  The  children  might  enjoy  singing  other  verses 
such  as: 

Little  Red  Hen  baked  apple  pies, 

And  she  won  the  second  prize. 

Big  Pig  rode  the  ferris  wheel. 

He  was  too  surprised  to  squeal. 
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Discuss  with  the  children  what  Bumpity  and  his  friends  might  have  done  at 
the  fair.  Some  children  may  be  able  to  compose  their  own  little  songs. 

In  helping  children  to  appreciate  the  characters  in  stories,  draw  attention  to 
the  fact  that  each  one  has  certain  distinguishing  features.  Which  Horse  Is 
William?  by  Karla  Kuskin  (Longmans  Canada)  is  a good  story  to  use  in 
developing  this  idea.  Even  when  William  Blake  is  changed  into  a skunk,  a 
lamb,  a duck  and  a mouse,  his  mother  can  still  distinguish  him  from  all 
the  others. 

Children  will  enjoy  the  story  of  The  Little  Engine  That  Could.  This  story  is 
available  as  a filmstrip,  SVE  No.  111-5,  from  Educational  Distributors 
Limited. 
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32:  A FUNNY  FRIEND 

Text  Pages  114-120 


VOCABULARY 

Words  Introduced:  girl,  Ginger,  day  (may),  came,  find,  liked  (like) 

Word  Cards:  151, 152, 153, 154, 155, 156 

PREPARING  FOR  READING 

The  plot  of  this  story  revolves  around  Ginger  and  her  unusual  pet.  Ginger’s 
mother  knows  nothing  aboTit  the  pet.  There  are  clues  to  the  identity  of  the 
animal  as  the  story  unfolds. 

Introducing  the  Story 

Make  a display  of  pictures  of  animals  that  are  common  pets  and  some  that 
are  not.  Have  the  children  decide  about  each  one  whether  or  not  it  is  a 
likely  pet  for  a child.  Include  pictures  of  dogs,  cats,  racoons,  skunks,  giraffes, 
elephants,  etc.  The  children  will  suggest  that  some  animals  are  easy  to 
house  and  look  after,  while  others  would  present  problems.  Some  children 
may  know  of  unusual  pets  — skunks,  lions,  bears,  and  can  tell  interesting 
facts  about  them. 

Presenting  Vocabulary 

girl.  Ginger  — Print  the  first  three  lines  of  the  story  on  the  chalkboard, 
leaving  out  the  word  girl.  When  a child  provides  the  word,  print  it  in.  Help 
the  children  realize  that  words  in  a sentence  give  clues  for  recognizing 
other  words.  Discuss  why  Ginger  might  be  an  appropriate  name  for  the 
little  girl. 

came,  find  — Print  on  the  chalkboard: 

Ginger  went  up  the  hill. 

Ginger down  again. 

Have  the  children  suggest  words  that  might  fit  the  context  of  the  second 
sentence.  When  the  word  came  is  given,  print  it  in  the  space.  Then  have  the 
children  read  such  phrases  as:  came  to  the  show,  came  to  the  house,  came 
to  see  him. 

Follow  a similar  procedure  with  the  word  find,  using  sentences  such  as: 

Do  you  know  where  the  hat  is? 

I cannot it. 
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READING  THE  STORY 


Devise  a sequence  of  questions  and  comments  to  guide  the  reading,  using 
some  of  the  following  suggestions. 

Page  114  Have  this  page  read  for  clues  as  to  what  Ginger’s  funny  friend 


Page  115 

might  be.  The  clues  are  negative.  The  friend  is  neither  a kitten 
nor  a bunny. 

Have  this  page  read  for  proof  that  Ginger’s  mother  doesn’t 
know  about  the  pet.  Give  particular  attention  to  the  last  line. 
Ginger  obviously  tells  stories,  and  her  mother  goes  along  with 
them.  Arouse  some  speculation  as  to  whether  Ginger  does  or 
does  not  have  a pet.  Is  this  just  a way  of  Ginger  getting  some 
cake  for  herself? 

Page  116 

Have  this  page  read  to  And  out  whether  or  not  the  friend  eats 
cake.  What  happens  to  the  cake?  What  food  does  Ginger  think 
of  next? 

Page  117 

Have  the  children  read  the  page  and  suggest  whether  or  not 
Ginger’s  mother  believes  that  there  is  a pet.  How  do  you  think 
her  mother  feels  when  Ginger  comes  down  again?  Elicit  the 
word  curious  from  the  children,  or  use  the  word  in  expressing 
how  Ginger’s  mother  feels.  Develop  the  idea  that  when  people 
become  curious  they  ask  questions. 

Page  118 

Have  the  children  read  to  find  out  that  Ginger’s  mother  is 
more  curious  about  the  pet.  Review  the  negative  clues  that  tell 
that  the  pet  is  not  a kitten,  a rabbit,  or  a pig. 

Page  119 

Have  the  children  explain  why  Mother  makes  the  guesses  she 
does. 

Page  120 

What  is  the  funny  friend?  How  do  we  know  that  Mother  is 
curious  to  know  more  about  him?  What  is  Ginger’s  explanation 
of  how  the  friend  came  to  be  there?  Discuss  how  the  giraffe 
might  have  escaped  from  the  zoo  or  circus  and  wandered 
around. 

Rereading 

After  page  114,  the  speeches  in  the  story  might  be  read  expressively.  Chil- 
dren may  enjoy  reading  Ginger’s  part  as  the  teacher  takes  the  mother’s  part. 
The  mother  can  use  a tone  of  voice  that  reflects  that  she  humours  Ginger, 
is  amused  by  her  suspected  trick,  is  slightly  irritated,  and  then  very  curious. 
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TEACHING  THE  READING  SKILLS 


Recognizing  and  Understanding  Words  — On  a large  sheet  of  paper  or  on 
the  chalkboard,  place  a sketch  similar  to  the  one  indicated.  Different  pictures 
of  pets  may  be  placed  behind  the  shutters.  To  see  Ginger’s  new  pet,  a child 
must  read  each  phrase  correctly  as  he  climbs  the  stairs.  When  he  reaches  the 
top,  he  may  open  the  window  to  see  what  the  pet  is. 


1. 

Was  Ginger  a big  girl? 

Yes 

No 

2. 

Had  Ginger  a bunny  for  a pet? 

Yes 

No 

3. 

Did  Ginger  get  something  for  the  pet  to  eat?  Yes 

No 

4. 

Did  Ginger’s  funny  friend  like  apples? 

Yes 

No 

5. 

Did  Ginger  take  the  pet  two  apples? 

Yes 

No 

6. 

Did  the  pet  want  some  eggs? 

Yes 

No 

7. 

Was  Ginger’s  funny  friend  a little  girl? 

Yes 

No 

8. 

Was  the  new  pet  a horse? 

Yes 

No 

9. 

Did  the  pet  like  Ginger? 

Yes 

No 

10. 

Did  Ginger’s  mother  see  the  pet? 

Yes 

No 
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Interpreting  Pictures  - We  Can  Read  Mr.  Whiskers,  pages  63-64. 

This  story  tells  what  happened  when  the  giraffe  returned  to  the  zoo.  Some 
children  may  enjoy  continuing  the  story,  telling  what  happens  when  the 
monkey  and  the  bear  go  looking  for  Ginger.  The  extension  of  the  story  may 
be  done  in  pictures  or  in  a co-operative  story. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  (review)  - Seatwork 
Activity:  The  children  are  to  cut  out  words  and  paste  them  under  the  appro- 
priate pictures. 


A 

1 

A/ 

1 

pig 

no 

read 

find 

but 

like 

bump 

puppet 

ready 

Now 

laugh 

fair 

run 

Bumpity 

pet 

farm 

new 

little 
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Substitution  of  Consonants  d and  f — Follow  a procedure  similar  to  the 
one  described  in  Lesson  15  for  teaching  the  substitution  of  an  initial 
consonant.  Use  the  following  pairs  of  known  words: 

funny  (bunny)  fish  (dish)  fun  (run) 

Have  the  children  apply  the  substitution  skill  to  get  attack  words  such  as: 
fill  (Jill)  fan  (can)  fall  (aU)  fat  (at) 

Print  on  the  chalkboard  the  words  Dad,  dig,  and  day  without  reference  to 
other  words  in  the  sight  vocabulary.  If  any  of  the  words  present  difficulty, 
ask  the  children  to  recall  words  that  are  like  the  unknown  word.  Use  ques- 
tions such  as  “What  word  do  you  know  that  begins  like  this  one?  What  word 
do  you  know  that  ends  like  this  one?”  Use  the  words  in  sentence  context. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  idea  of  a giraffe  wandering  about  looking  in  windows  should  stimulate 
the  children’s  imagination.  They  can  act  out  situations  such  as  these: 

1.  A little  boy  wakes  up  and  sees  the  giraffe.  He  calls  to  his  brother, 
“There’s  a giraffe  looking  in  the  window.”  The  brother  wakes  up  and 
reacts. 

2.  A grumpy  couple  are  reading  their  papers.  The  man  looks  up  and 
sees  the  giraffe.  He  tells  his  wife  and  she  replies. 

3.  A window  washer  is  washing  windows.  He  is  washing  the  inside 
of  a window  and  moves  to  the  next  pane  where  he  sees  the  giraffe. 

He  reacts. 

Children  may  imagine  other  situations.  After  these  short  dialogues  have 
been  performed,  the  children  may  be  prepared  to  compose  the  story  of  the 
giraffe.  This  might  be  told  in  the  first  person  by  the  giraffe.  He  can  relate 
what  happened  as  he  wandered  about.  The  giraffe  might  be  named. 

The  adventures  of  the  giraffe  may  be  duplicated  so  that  the  children 
can  make  an  illustrated  booklet.  Individual  versions  may  be  dictated  and 
recorded. 

After  the  children  have  extended  the  story  of  The  Funny  Friend,  they  may 
enjoy  hearing  about  Oliver  by  Syd  Hoff  (Longmans  Canada).  This  is  the 
story  of  an  elephant  that  encounters  a number  of  people  as  he  wanders 
about  a town. 

Emmett’s  Pig  by  Mary  Stolz  (Longmans  Canada)  has  a theme  similar  to 
The  Funny  Friend.  It  might  be  read  to  the  children  and  added  to  the  class- 
room library  for  independent  reading. 
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33:  THE  BUNNY  AND  THE  FOX 

Text  Pages  121-125 


VOCABULARY 

Words  Introduced:  fox  (box),  snow,  played  (play),  snowman  (snow,  man) 
Word  Cards:  157, 158, 159, 160 

PREPARING  FOR  READING 

True  to  the  tradition  of  children’s  literature,  Little  Bunny  outwits  Old  Red 
Fox. 

Presenting  Vocabulary 

fox  — Children  should  be  able  to  identify  this  word  by  means  of  initial  con- 
sonant substitution.  If  difficulty  is  anticipated,  print  on  the  chalkboard  the 
word  box,  and  have  it  read.  Then  underneath  it  print  the  word  fox. 

snow,  played,  snowman  — These  words  should  be  met  in  context  during  the 
guided  reading.  Encourage  children  to  use  word  clues  and  picture  clues  in 
identifying  the  words. 

READING  THE  STORY 

Devise  questions  and  comments  such  as  the  following  to  guide  the  reading. 

Page  121  During  the  discussion  of  the  picture,  help  the  children  to 
identify  Little  Bunny  and  Mother  Bunny,  and  to  note  that  it 
is  snowing  outside.  What  question  does  Little  Bunny  ask? 
What  might  he  do  when  he  goes  out  to  play?  What  warning 
does  Mother  Bunny  give  Little  Bunny? 

Page  122  What  is  Little  Bunny  doing  in  the  picture?  Why  do  you  think 
he  is  rolling  the  snowball?  Read  to  find  out  what  he  is  doing. 
Page  123  Where  is  Old  Red  Fox  going?  What  does  he  say  he  is  going 
to  do  with  Little  Bunny?  What  do  you  think  is  going  to 
happen? 

Page  124  Is  the  fox  going  to  surprise  Little  Bunny?  How  do  you  know? 

What  does  Little  Bunny  call  out  to  the  fox? 

Page  125  What  has  happened  to  Old  Red  Fox?  What  is  the  fox  calling 
out?  Why  is  the  fox  calling  for  help?  What  does  Little  Bunny 
call  to  his  mother?  What  does  Mother  Bunny  say  about  Old 
Red  Fox?  What  do  you  think  will  happen  next? 
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Rereading 

As  the  story  is  being  reread,  have  the  children  suggest:  how  Little  Bunny 
feels  when  he  sees  the  snow;  how  Little  Bunny  feels  when  he  rolls  the  snow- 
ball; how  Old  Red  Fox  feels  when  he  sees  Little  Bunny;  how  Little  Bunny 
feels  when  he  sees  Old  Red  Fox;  how  Old  Red  Fox  feels  when  he  is  rolled 
into  the  snowball;  and  how  Mother  Bunny  feels  when  she  sees  Old  Red  Fox. 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Chalkboard  Activity:  Have  the 
children  complete  the  rhyming  couplets. 


go 


box 


day 


may 


1.  Once  I saw  a fox 
In  a big  brown 


2.  It  is  fun,  you  know. 
To  play  in  the , 


3.  The  bunny  liked  to  play 

In  the  snow  all 

4.  The  fox  said,  “Hello, 

For  a ride  we  shall 


Recalling  Events  — Seatwork  Activity:  The  children  are  to  read  each  sen- 
tence to  decide  whether  it  was  spoken  by  the  fox  or  the  bunny.  The  sen- 
tences are  to  be  cut  out  and  pasted  under  the  appropriate  heading. 


Old  Red  Fox  said, 

Little  Bunny  said. 

I see  something  good  to  eat. 

Help,  help! 

I can  make  a snowman. 

The  bunny  will  get  a surprise. 

You  cannot  eat  me  up. 

Here  comes  the  fox. 

This  is  fun. 

What  is  this? 

I shall  eat  you  up. 

He  shall  not  eat  me  up. 

May  I go  out  to  play? 

I shall  eat  him  up. 
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Observing  Sequence  - Seatwork  Activity:  The  children  are  to  number  the 
events  in  the  order  in  which  they  happened  in  the  story. 


-Little  Bunny  saw  Old  Red  Fox. 

-The  fox  had  a big  surprise. 

-Little  Bunny  asked  to  go  out  to  play. 
-Mother  Bunny  saw  the  funny  snowman. 
-Little  Bunny  went  out  to  play. 


Finding  the  Main  Idea  — We  Can  Read  Mr.  Whiskers,  page  65. 

Using  Phonics 

Substitution  of  Consonants  f,  h,  and  t — Review  attack  words  such  as  tall, 
town,  ten,  hay,  hand,  hid,  fill,  fan  and  fall.  If  any  of  the  words  present 
difficulty,  ask  the  children  to  recall  words  that  are  like  the  unknown  word. 
Have  the  children  apply  the  substitution  skill  to  get  attack  words  such  as: 

hall  (all)  hold  (old)  fold  (old) 

fit  (it)  far  (car) 

Consonants  (review)  — We  Can  Read  Mr.  Whiskers,  page  66. 

Using  Word  Structure 

Compounds  — Print  on  the  chalkboard  the  compound  word:  something. 
Have  the  word  read  aloud.  Ask  the  children  what  two  words  they  see  and 
hear  in  this  word.  Have  a child  frame  the  two  words.  Follow  a similar 
procedure  for  cannot  and  snowman.  Print  in  two  columns  on  the  chalkboard 
the  following  words: 


can 

man 

some 

to 

snow 

thing 

wood 

man 

in 

not 

Have  the  children  find  two  words  that  go  together  to  make  a compound 
word.  Print  the  compound  word  on  the  chalkboard.  Have  it  used  in  a 
sentence. 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Help  the  ehildren  to  develop  another  story  about  Little  Bunny  and  Old  Red 
Fox.  Let  each  of  them  make  a picture  to  illustrate  a part  of  the  story.  Com- 
bine the  pictures  and  story  into  a storybook  that  may  be  used  for  indepen- 
dent reading. 

Read  or  tell  to  the  children  The  Wonderful  Tar-Baby  Story  from  “Uncle 
Remus  and  His  Sayings”  by  Joel  Chandler  Harris.  A copy  of  this  story  can 
be  found  in  The  Illustrated  Treasury  of  Childreris  Literature,  edited  by 
Margaret  E.  Martignoni  (McLeod). 

The  Runaway  Bunny  by  Margaret  Wise  Brown  (Copp  Clark)  might  be  read 
to  the  children.  This  story  concerns  a bunny  and  his  mother,  and  follows 
quite  naturally  The  Bunny  and  the  Fox.  Again  it  presents  the  idea  of  a 
little  animal  feeling  independent  as  it  grows  up. 

Another  story  which  the  children  will  enjoy  is  The  Littlest  Rabbit  by  Robert 
Kraus  (Longmans  Canada).  This  story  might  be  used  with  The  Bunny  and 
the  Fox.  It  may  contribute  ideas  to  a discussion  of  how  the  small  rabbit  feels 
about  himself  as  he  is  growing  up.  It  might  be  compared  with  The  Bunny 
and  the  Fox,  in  which  the  rabbit  no  doubt  feels  proud  of  himself. 
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34:  THE  SAD  SCARECROW 

Text  Pages  126-131 


VOCABULARY 

Words  Introduced:  scarecrow,  coat,  party 
Word  Cards:  161, 162, 163 

PREPARING  FOR  READING 

Sketch  on  the  chalkboard  a scarecrow  wearing  a coat  and  hat.  Let  the  chil- 
dren imagine  why  the  scarecrow  is  sad.  Help  the  children  to  develop  their 
own  story  of  The  Sad  Scarecrow  before  they  read  the  story  in  the  book.  This 
is  a good  procedure  for  developing  story  sense. 

READING  THE  STORY 

Devise  a sequence  of  comments  and  questions  to  guide  the  reading,  using 
the  following  suggestions. 

Page  126  Have  the  children  examine  the  picture  and  read  the  page  to 
find  out  what  information  they  can  about  the  scarecrow.  Ask 
them  to  suggest  why  the  scarecrow  in  this  story  is  sad.  Have 
the  children  suggest  why  he  has  no  friends.  Help  them  to 
realize  that  scarecrows  are  meant  to  scare  away  animals  and 
birds. 

Page  127  Why  does  the  pig  go  to  the  field?  How  does  the  scarecrow  try 
to  be  friendly?  Do  you  think  the  scarecrow  wants  to  scare 
the  pig?  Why  does  the  little  pig  run  away? 

Page  128  For  what  is  the  bunny  looking?  How  does  the  scarecrow  try 
to  be  friendly  to  the  bunny?  Why  do  you  think  the  bunny  runs 
away? 

Page  129  What  does  the  horse  say  to  the  scarecrow?  How  do  you  know 
the  horse  is  not  frightened?  Why  do  you  think  the  horse  is  not 
frightened  as  the  other  animals  have  been?  Why  does  the 
horse  go  away? 

Page  130  What  does  the  horse  tell  the  other  animals?  What  kind  of 
party  does  he  suggest?  How  does  each  animal  plan  to  help 
make  the  party  a success?  Why  do  you  think  the  animals  go 
along  with  the  horse’s  idea? 
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Page  131 


Find  the  sentences  that  tell  whether  or  not  the  animals  have  a 
good  party.  What  do  you  think  the  animals  find  out  about  the 
scarecrow?  How  do  you  think  the  scarecrow  feels  about  his 
new  friends? 


Rereading 

Have  several  children  pantomime  the  story  as  it  is  reread  by  others.  Use 
props  such  as  a basket,  hat,  etc.,  to  add  to  the  fun  of  the  pantomime.  The 
scarecrow  can  stand  quite  still  except  when  speaking.  After  the  animals 
leave  the  scarecrow,  they  should  remain  together  so  that  the  horse  can  talk 
to  them. 

TEACHING  THE  READING  SKILLS 

Noting  Detail  — Print  phrases  similar  to  the  ones  shown  on  strips  of  heavy 
paper.  Present  these  phrases  one  at  a time.  After  each  phrase  has  been  read 
place  it  in  the  pocket-chart. 

a funny  grey  coat  some  apples 

jumped  away  some  milk 

a surprise  party  the  scarecrow 

went  to  find  some  friends  laughed  and  played 

Then  explain  to  the  children  that  you  are  going  to  ask  a question.  They  are 
to  answer  using  a phrase  from  the  pocket-chart.  Encourage  the  children  to 
use  the  phrases  in  interesting  sentences. 


1.  What  did  the  bunny  do  when  he  was  frightened? 

2.  What  kind  of  party  did  the  animals  have  for  the  scare- 
crow? 

3.  What  did  the  scarecrow  wear? 

4.  What  did  the  cow  take  to  the  party? 

5.  Who  thanked  all  the  animals? 

6.  Why  was  the  horse  a good  friend? 

7.  Why  did  the  pig  want  to  get  into  the  garden? 

8.  What  did  the  animals  do  at  the  party? 


Drawing  Conclusions  — We  Can  Read  Mr.  Whiskers,  page  67. 
Making  Inferences  — We  Can  Read  Mr.  Whiskers,  page  68. 
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Using  Phonics 

Substitution  of  Consonant  p — Follow  a procedure  similar  to  the  one 
described  in  Lesson  15  for  teaching  the  substitution  of  an  initial  consonant. 
Use  the  following  pairs  of  known  words: 

pig  (big)  pet  (get) 

Have  the  children  apply  the  substitution  skill  to  get  attack  words  such  as : 

pen  (hen)  pan  (can)  pill  (Jill) 

Have  the  children  use  the  attack  words  in  sentences. 

Substitution  of  Consonants  f,  h,  and  t — Seatwork  Activity;  Explain  to  the 
children  that  they  are  to  read  the  first  sentence  in  the  first  column.  Then 
they  are  to  find  in  the  second  column  a sentence  that  belongs  with  it.  They 
are  to  draw  a line  from  the  end  of  each  sentence  in  the  first  column  to  the 
beginning  of  the  correct  sentence  in  the  second  column. 


1.  Horses  like  to  eat. 

2.  Jack  hid  in  the  hay. 

3.  I have  to  look  up  to  Andy. 

4.  Here  is  the  pan. 

5.  jm  had  a fall. 

6.  “Did  you  hit  your  hand?” 
asked  Mother. 

7.  “I  am  going  to  town,”  said  Father. 


He  is  a tall  man. 

“Yes,  I did,”  said  Ginger. 

“May  I come  with  you?” 

asked  Jack. 

They  want  some  hay. 

Down  she  went,  bump,  bump! 
Fill  the  pan  with  milk. 

Mr.  Whiskers  did  not  find  him. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  the  children  reread  the  version  of  the  story  they  had  composed  before 
they  read  the  story  in  the  reader. 

Another  story,  similar  in  theme  to  The  Sad  Scarecrow,  is  Hurrah  for  Maxie 
by  Peggy  Gulick  (Ambassador).  Because  he  cannot  do  the  tricks  the  other 
elephants  can,  Maxie  is  sad  and  lonely.  Then  one  day  he  finds  a friend  and 
suddenly  he  is  in  the  act,  with  everyone  shouting,  “Hurrah  for  Maxie!” 

The  theme  of  working  together  to  help  a friend  is  further  developed  in  the 
filmstrip  Mr.  Bears  House,  SVE  No.  114-8R,  from  Educational  Distributors 
Limited. 
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35:  SPLASH!  SPLASH! 

Text  Pages  132-135 


VOCABULARY 

Words  Introduced:  splash,  white,  fished  (fish),  splashed  (splash) 

Word  Cards:  164, 165, 166, 167 

PREPARING  FOR  READING 

Introduce  the  characters  in  the  story,  Father  Bear  and  Little  White  Bear. 
Establish  that  they  are  polar  bears.  Discuss  where  they  live.  Print  the  title 
of  the  story  on  the  chalkboard.  Discuss  it  and  make  sure  the  children  know 
the  word  splash. 

READING  THE  STORY 

Page  132  Have  the  children  read  to  find  out  what  the  father  bear  wants 
the  little  bear  to  do.  Does  Little  Bear  want  to  do  it?  Have  the 
children  suggest  why  Little  Bear  might  be  making  an  excuse. 

Page  133  How  does  the  father  bear  try  to  coax  the  little  bear  into  the 
water?  What  reason  does  the  little  bear  give  for  refusing? 

Page  134  Have  the  children  tell  why  they  think  the  little  bear  slipped 
into  the  water  accidentally.  Have  them  observe  the  picture 
and  the  words. 

Page  135  Have  the  children  find  the  sentences  that  tell  how  Little  Bear 
feels  about  being  in  the  water. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Place  in  the  pocket-chart,  one 
group  at  a time,  words  that  may  be  rearranged  to  form  sentences.  Use 
groups  of  words  sueh  as: 


like 

fish 

to 

We 

white 

The 

splashed 

bear 

cannot 

down 

come 

I 
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Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  69. 

Following  Directions  - Seatwork  Activity:  Place  the  following  on  the  chalk- 
board: 


Give  the  children  a sheet  of  blue  construction  paper  for  the  background  of 
a picture.  Provide  white  paper  for  cutting.  Explain  to  them  that  they  are  to 
make  a picture  using  the  paper.  The  chalkboard  sentences  will  tell  what  to 
do. 

Seeing  Relationships  — We  Can  Read  Mr.  Whiskers,  page  70. 

Using  Phonics 

Substitution  of  Consonants  f and  m - Chalkboard  Activity:  The  following 
sentences  may  be  used  for  discussion  and  oral  reading. 

1.  Jack  saw  a big  fat  pig  at  the  fair. 

2.  “My  mittens  are  too  big,”  said  Jill. 

“They  do  not  fit  me.” 

3.  “I  shall  eat  the  bunny,”  said  the  fox. 

4.  The  men  jumped  up  on  their  horses, 
and  away  they  went. 

5.  “Did  you  fall  down?”  asked  Andy. 

6.  I said  to  the  man,  “May  I have  some  meat?” 

7.  Can  you  make  a fan? 
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Using  Word  Structure 

Variant  Endings  s,  ed,  and  ing  — Seatwork  Activity: 


1. 

The  little  bear 

the  big  bear  for  the  fish. 

thanking 

thank 

thanked 

2. 

Little  Bear  is 

in  the  snow. 

played 

play 

playing 

3. 

The  bears  liked  to 

all  day. 

fishing 

fish 

fished 

4. 

Father  Bear  is 

Little  Bear  get  a fish. 

help 

helping 

helped 

5. 

Did  Father  Bear 

Little  White  Bear? 

help 

helped 

helps 

6. 

I can 

you  where  to  fish. 

show 

shows 

showed 

7. 

Little  Bear  likes  to 

splashing 

splash 

splashed 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  the  children  develop  individual  cartoon  strips  retelling  the  story. 
Encourage  them  to  use  some  of  the  words  from  the  story  in  balloons  to  show 
what  the  bears  are  saying.  Let  the  children  extend  the  story  in  a cartoon 
style. 

After  the  children  have  read  about  the  little  bear’s  being  taught  by  his 
father,  it  may  be  interesting  to  read  to  the  children  another  story  in  which 
an  animal  learns.  Sammy  the  Seal  by  Syd  Hoff  (Longmans  Canada)  is  an 
easy-to-read  book  that  some  children  might  like  to  read  on  their  own. 
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36:  TIME  TO  GO 

Text  Pages  136-140 


VOCABULARY 

Words  Introduced:  them,  Riding,  Hood,  good-bye 
Word  Cards:  168, 169, 170, 171 

PREPARING  FOR  READING 

It  is  time  for  Jack  and  his  parents  to  leave  the  farm  and  return  home. 
Grandmother  and  Dan  have  a surprise  for  Jack. 

READING  THE  STORY 


Page  136 

Have  the  title  read  and  discussed.  Let  the  children  suggest 
who  may  be  leaving,  and  have  them  read  to  find  out  if  their 
suggestions  are  correct.  Draw  attention  to  Dan’s  question  in 
the  second  last  line.  Ask  the  children  what  this  question  tells 
them  about  Dan.  They  may  be  able  to  infer  that  Dan  didn’t 
want  Jack  to  leave.  Some  children  will  be  able  to  appreciate 
the  loneliness  experienced  by  a small  boy  confined  to  a wheel- 
chair with  few  opportunities  for  meeting  other  children. 

Page  137 

Have  the  page  read  to  find  out  what  Dan  liked.  Ask  the  chil- 
dren why  they  think  Dan  especially  liked  the  stories  and  the 
puppets. 

Page  138 

Read  the  page  to  find  out  what  is  happening  in  the  picture. 
Why  does  Jack  give  his  puppets  to  Dan?  How  is  Jack’s  grand- 
mother going  to  help  Dan? 

Page  139 

Why  do  you  think  Dan  looks  very  happy  in  this  picture?  Read 
to  find  out  another  reason  why  Dan  is  happy.  What  do  you 
think  the  surprise  is?  Draw  attention  to  the  clues  given. 

Page  140 

What  is  the  surprise?  Who  has  planned  the  surprise  with  Dan? 
How  do  you  know?  What  sentence  tells  us  how  Jack  likes  his 
gift?  What  happens  after  everyone  says  good-bye?  How  do 
you  think  Dan  might  feel  about  Jack’s  leaving? 

Rereading 

This  story  lends  itself  to  rereading  orally  in  parts. 


134 


TEACHING  THE  READING  SKILLS 

Seeing  Relationships  — Chalkboard  Activity:  Have  the  children  read  the 
first  question.  Then  have  the  words  read  one  at  a time.  Have  the  children 
decide  whether  or  not  the  word  names  something  that  they  can  see.  Have 
the  children  erase  those  words  that  represent  something  that  cannot  be  seen. 
Follow  a similar  procedure  for  the  second  question. 


What  can 

we  see? 

car 

am 

coat 

barn 

did 

girls 

came 

fair 

again 

had 

eggs 

horses 

hen 

was 

milk 

hill 

stories 

yes 

What  can 

we  do? 

ride 

once 

jump 

see 

all 

eat 

draw 

day 

Mr.  Whiskers 

scarecrow 

colour 

go 

man 

red 

help 

take 

old 

show 

Noting  Detail  — Seatwork  Activity:  Have  the  children  answer  the  following 
questions: 

1.  Do  Jack  and  Dan  like  stories? 

2.  Is  Dan  going  away  with  Jack? 

3.  What  did  Dan  like? 

4.  Will  Jack  come  to  see  Dan  again? 

5.  What  surprise  did  Dan  have  for  Jack? 


Finding  the  Main  Idea  — We  Can  Read  Mr.  Whiskers,  page  71. 

The  story  of  Little  Duck  may  be  extended  in  story-telling  activities.  Children 
may  enjoy  making  up  a dialogue  between  Ginger  and  Little  Duck. 

Using  Phonics 

Visual-auditory  Discrimination  of  Consonants  (review)  — Seatwork 
Activity:  Explain  to  the  children  that  they  are  to  say  the  name  of  the  picture 
to  themselves  and  think  with  what  sound  the  name  begins.  Then  they  are  to 
read  to  themselves  the  words  under  the  picture.  If  a word  begins  with  the 
same  sound  as  the  name  of  the  picture,  they  are  to  draw  a line  under  it. 
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Substitution  of  Consonant  w — Follow  a procedure  similar  to  the  one 
described  in  Lesson  15  for  teaching  the  substitution  of  an  initial  consonant. 
Use  the  following  pairs  of  known  words: 

we  (me)  will  (Jill) 

Have  the  children  apply  the  substitution  skill  to  get  attack  words  such  as: 
wet  (pet)  way  (may)  wall  (all) 

Substitution  of  Consonants  f and  h — We  Can  Read  Mr.  Whiskers,  page  72. 
The  procedure  used  on  page  11  may  be  reviewed  if  difficulty  is  anticipated. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

There  are  several  possibilities  for  letter-writing  following  the  reading  of  this 
story.  For  example:  the  children  might  compose  the  letter  that  Jack  writes 
to  Grandmother  after  he  gets  home,  the  letter  Dan  writes  to  Jack  thanking 
him  for  the  puppets,  or  the  letter  Grandmother  writes  to  Jack  telling  about 
the  things  that  have  happened  on  the  farm  since  he  left.  During  this  activity, 
the  word  dear,  used  in  the  story  of  Little  Red  Riding  Hood,  would  be  quite 
naturally  introduced. 

Read  again  the  poem  Story-land  on  page  99.  Have  the  children  recall  what 
happened  to  each  of  the  characters  mentioned  in  the  poem. 

Read  Little  Bears  Friend  by  Else  Holmelund  Minarik  (Longmans  Ganada). 
Little  Bear  meets  Emily  in  the  woods  and  Emily  introduces  him  to  her  doll, 
Lucy.  The  three  of  them  have  a wonderful  time  together,  and  when  the 
summer  is  over,  Emily  gives  Little  Bear  a fountain  pen.  Little  Bear  sits 
down  with  his  pen  and  writes  his  first  letter  — to  his  very  good  friend  Emily. 

Read  to  the  children  “Farewell  to  the  Farm”  from  A Child’s  Garden  of 
Verses  by  Robert  Louis  Stevenson  (Nelson).  A copy  of  this  poem  appears 
also  in  Time  for  Poetry  by  May  Hill  Arbuthnot  (W.  J.  Gage). 
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37=  LITTLE  RED  RIDING  HOOD 

Red  Riding  Hood 

Text  Pages  141-145 


VOCABULARY 

Words  introduced:  lived,  her,  far  (car),  woods  (good) 

Word  Cards:  172, 173, 174, 175 

PREPARING  FOR  READING 

Here  is  an  opportunity  for  the  children  to  read  one  of  their  favourite  stories. 
Little  Red  Riding  Hood  is  presented  as  three  separate  lessons.  However,  if 
the  children  are  especially  interested  and  can  read  it  easily,  they  might 
prefer  to  read  the  entire  story  during  the  first  lesson. 

Presenting  Vocabulary 

lived,  her,  far,  woods  — If  difficulty  with  the  words  is  anticipated,  they  may 
be  introduced  before  reading  the  story.  Use  the  pictures  on  pages  142-143 
to  elicit  phrases  and  sentences  containing  these  words. 

READING  THE  STORY 

Pages  142-145  Most  children  will  be  very  familiar  with  the  story.  Guide 
the  reading  to  help  them  recall  why  the  little  girl  was  called 
Red  Riding  Hood,  and  why  she  was  going  to  visit  her 
grandmother. 

TEACHING  THE  READING  SKILLS 

Using  Context  Clues  — Chalkboard  Activity:  Have  the  children  read  the 
names.  Then  have  them  decide  which  name  or  names  go  with  each  phrase. 

Mother  Father  Grandmother 

Little  Red  Riding  Hood 

1.  lived  in  a little  white  house. 

2.  had  a new  coat  and  hood. 

3.  lived  in  a brown  house. 

4.  said,  “You  may  go  to  see  Grandmother.” 

5.  was  in  bed. 

6.  lived  with  Little  Red  Riding  Hood. 

7.  did  not  live  in  a white  house. 
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Seeing  Relationships  - Seatwork  Activity:  Explain  to  the  children  that 
they  are  to  cut  out  row  one  at  the  bottom  of  the  sheet.  Then  they  are  to  cut 
the  boxes  apart,  rearrange  them  to  form  a sentence,  and  paste  them  in  row 
one  at  the  top  of  the  sheet.  Follow  the  same  procedure  for  the  other  rows. 


1. 


2. 


3. 


4. 


5. 


6. 


6.  to  Grandmother’s  went  The  little  girl 


5.  lived  She  with  her  father  and  mother 


4.  in  bed  Grandmother  was 


3.  liked  Grandmother  good  things  to  eat 


2.  a new  coat  and  hood  had  Red  Riding  Hood 


1.  Grandmother  in  a brown  house  lived 


Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  73. 

After  the  activity  is  completed  children  may  enjoy  painting  pictures  of  the 
two  penguins  in  their  new  hats.  Titles  should  be  printed  on  these:  The  Pen- 
guins Go  Out  Walking,  Penguins  Take  a Bus  Ride,  etc.  Simple  cut-paper 
puppets  might  be  made.  These  could  be  fastened  to  sticks  so  that  children 
could  make  up  dialogues  between  the  two  penguins  and  act  them  out  with 
the  stick  puppets. 
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Using  Phonics 

Substitution  of  Consonants  (review)  - For  children  who  require  additional 
practice  with  the  substitution  process,  devise  phrases  such  as  the  following: 

a fat  mouse;  met  me  in  the  woods;  eat  a pill;  ten  tall  men 

Substitution  of  Consonants  (review) -We  Can  Read  Mr.  Whiskers,  page 
74. 

Rhyme  — Seatwork  Activity:  In  each  of  the  four  boxes  the  children  are  to 
join  the  words  that  rhyme. 


fill 

run 

say 

hill 

wall 

big 

fall 

had 

wet 

will 

pill 

all 

sun 

hid 

pan 

day 

pig 

all 

sad 

meat 

did 

pet 

eat 

man 

pet 

man 

fit 

met 

will 

it 

fox 

it 

fan 

no 

pen 

at 

sit 

met 

wet 

box 

so 

hill 

fat 

way 

old 

hold 

day 

hen 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

This  story  may  be  adapted  into  a play  for  children  or  puppets.  Act  One 
takes  place  in  Little  Red  Riding  Hood’s  house.  Let  the  children  take  turns 
being  Little  Red  Riding  Hood  and  her  mother,  making  up  appropriate 
dialogue.  Originality  and  spontaneity  should  be  encouraged.  As  each  new 
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idea  is  presented,  it  should  be  eonsidered  critically  and,  if  valuable,  incor- 
porated into  the  play.  This  play-making  activity  can  be  conducted  entirely 
on  an  oral  level,  or,  if  an  especially  interesting  version  is  created,  it  might 
be  duplicated,  assembled  into  a booklet,  illustrated,  and  used  in  future 
reading  activities. 

Two  lists  might  be  started.  For  example: 

Characters  Things  We  Need 

Mother  Coat  and  hood 

Little  Red  Riding  Hood  Basket  of  food 
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38:  LITTLE  RED  RIDING  HOOD 

The  Big  Old  Wolf 

Text  Pages  146-151 

VOCABULARY 

Words  Introduced:  wolf,  ran  (can),  into  (in,  to),  of 
Word  Cards:  176, 177,  178,  179 


PREPARING  FOR  READING 
Presenting  Vocabulary 

wolf  — Have  the  children  discuss  the  picture  on  page  146.  When  the  word 
wolf  is  mentioned,  print  it  on  the  chalkboard.  Have  the  title  read. 


READING  THE  STORY 


Have  the  children  recall  the  events  of  the  first  part  of  the  story. 

Page  146  Have  the  page  read  to  find  information  about  the  big  old 

wolf. 


Page  147  What  question  does  the  wolf  ask  Little  Red  Riding  Hood? 

What  answer  does  Little  Red  Riding  Hood  give  him? 

Page  148  What  other  questions  does  the  wolf  ask?  What  does  Little 

Red  Riding  Hood  tell  the  wolf?  What  does  the  wolf  do? 
Why  do  you  suppose  the  wolf  did  not  eat  Red  Riding  Hood 
when  he  first  met  her? 


Page  149 


Pages  150-151 


During  the  discussion  of  the  map,  help  the  children  to  note 
that  the  path  the  wolf  took  to  Grandmother’s  house  is 
shorter  than  the  one  Red  Riding  Hood  took.  Ask  them  why 
they  think  the  wolf  went  to  Grandmother’s  house. 

Have  the  children  read  these  pages  to  find  out  what  hap- 
pened when  the  wolf  arrived  at  Grandmother’s  house.  Why 
did  the  wolf  get  dressed  up  as  Grandmother  and  climb  into 
bed? 


Rereading 

The  children  might  be  asked  to  reread  orally  parts  of  the  story  that  made 
them  feel  frightened,  excited,  amused,  etc.  They  might  discuss  the  illustra- 
tions and  suggest  how  each  picture  made  them  feel. 
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TEACHING  THE  READING  SKILLS 

Recalling  Events  - Seatwork  or  Chalkboard  Activity: 


A big  old  wolf 

in  the  woods. 

to  eat  little  girls. 

One 

he  saw  Little  Red  Riding  Hood. 

She  said  to  him, 

‘T  am  going  to  see 

Grandmother.” 

“You  are  a 

girl,”  said  the  wolf. 

Awav  he  ran  to  Crandmother’s  . 

Grandmother  saw 

She  jumped  out 

bed  and  ran  away. 

good  of 

lived  him 

liked  my 

day  house 

Noting  Detail  — We  Can  Read  Mr.  Whiskers,  page  75. 

Seeing  Relationships  — Seatwork  Activity:  Print  the  two  questions  on  the 
chalkboard  and  discuss  them  with  the  children.  Explain  to  them  that  they 
are  to  cut  out  the  words  in  the  boxes  at  the  bottom  of  the  sheet  and  paste 
them  under  the  appropriate  question. 


What  can  we  see  in  the  woods? 


What  can  we  do  in  the  woods? 


wolf 

fox 

see 

bunny 

bear 

play 

run 

jump 

fish 

eggs 

splash 

look 

snow 

fish 

hill 

house 
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Using  Phonics 

Substitution  of  Consonants  d,  h,  and  t — Place  in  the  cardholder  the  words 
dig,  dad,  hand,  hit,  hay,  hid,  hall,  hold,  town,  tall,  and  ten.  Explain  to  the 
children  that  they  are  to  find  the  word  that: 

1.  is  a number. 

2.  is  something  you  would  see  in  a barn. 

3.  tells  what  you  might  do  with  a ball. 

4.  tells  what  you  eould  do  with  a shovel. 

5.  is  a place  where  people  live. 

6.  tells  what  Mr.  Whiskers  did  with  the  puppet. 

7.  tells  us  the  person  is  not  short. 

8.  is  another  word  for  father, 

9.  is  part  of  your  body. 

10.  tells  what  you  can  do  with  an  umbrella. 

11.  is  part  of  a house. 

Substitution  of  Consonant  w — We  Can  Read  Mr.  Whiskers,  page  76. 

Using  Word  Structure 

Variant  Endings  s,  ed,  and  ing  - Seatwork  Activity: 


1. 

Red  Riding  HoocL 

her  mother  for  her 

new  coat. 

thanks 

thank  thanking 

2. 

Red  Riding  Hood  said,  “I  am to  see  my 

grandmother.” 

go 

going 

3. 

She  liked 

at  her  grandmother’s  house. 

plays 

played  playing 

4. 

The  wolf 

in  the  house. 

looked 

looking  look 

5. 

The  wolf 

into  Grandmother’s  bed. 

jump 

jumping  jumped 

6. 

The  wolf 

to  eat  the  grandmother. 

wanting 

want  wanted 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Continue  to  develop  the  play,  following  a procedure  similar  to  that  used  for 
Act  One.  Act  Two  takes  place  in  the  forest  where  Red  Riding  Hood  meets 
the  wolf,  and  Act  Three  takes  place  at  Grandmother’s  house.  To  the  list  of 
characters  should  be  added  The  Wolf  and  Grandmother.  Have  the  children 
suggest  what  should  be  added  to  the  list:  Things  We  Need, 

The  children  might  enjoy  making  picture-maps  similar  to  the  one  on  page 
149,  showing  the  paths  they  take  coming  to  school,  going  to  the  store,  or 
going  to  a friend’s  house. 
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39.  LITTLE  RED  RIDING  HOOD 

At  Grandmother’s  House 

Text  Pages  152-156 


VOCABULARY 

Words  Introduced:  woodman  (wood,  man),  eyes,  better,  dear,  ears  (dear), 
hear  (dear),  teeth 

Word  Cards:  180, 181, 182, 183, 184, 185, 186 

PREPARING  FOR  READING 

Have  the  children  recall  the  situation  leading  up  to  the  last  part  of  the 
story. 


READING  THE  STORY 


Page  152 


Page  153 


Pages  154-155 


Page  156 


Who  is  with  Red  Riding  Hood?  What  question  does  Red 
Riding  Hood  ask  the  woodman?  Does  the  woodman  go  into 
the  house  with  Red  Riding  Hood? 

What  does  Red  Riding  Hood  say  when  she  goes  into  the 
house?  What  does  the  wolf  tell  her  to  do?  Does  Red  Riding 
Hood  know  who  is  in  the  bed?  Give  reasons  for  your 
answer. 

Guide  the  reading  of  these  pages  to  help  the  children  enjoy 
the  questions  and  answers,  and  the  building  up  of  suspense. 
The  vocabulary  may  be  unfamiliar  to  some  children.  It  may 
be  necessary  to  ask  questions  to  elicit  the  words  eyes,  dear, 
better,  hear,  teeth.  Ask  the  children  what  they  think  is  going 
to  happen  next. 

How  does  the  story  end?  The  children  might  like  to  specu- 
late on  how  the  woodman  was  able  to  arrive  so  quickly. 
They  may  enjoy  observing  proof  from  the  picture  that  the 
wolf  left  in  a great  hurry. 


Rereading 

The  story  may  be  reread  in  its  entirety.  One  group  of  children  may  panto- 
mime as  the  other  group  reads  orally  in  parts. 


TEACHING  THE  READING  SKILLS 

Interpreting  Pictures  — We  Can  Read  Mr.  Whiskers,  page  77. 
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Noting  Detail  — Seatwork  Activity: 

1.  It  has  little  eyes  and  ears. 

It  likes  to  live  in  a house  in  the  woods. 

It  is  not  a little  girl. 

It  is  little  and  grey. 

It  is  a 

2.  It  lives  in  the  woods. 

It  liked  to  scare  Red  Riding  Hood. 

What  big  teeth  it  has! 

It  is  a 

3.  It  is  white. 

It  likes  to  play  in  the  snow. 

It  likes  to  splash. 

It  is  not  a bunny. 

It  is  a 

4.  What  big  ears  it  has! 

What  big  eyes  it  has! 

All  the  better  to  eat  a bunny  with! 

It  is  not  a wolf. 

It  is  not  a bear. 

It  is  a 

bear  wolf  fox 

bunny  cow  mouse 

Using  Phonics 

Substitution  of  Consonants  f,  m,  t,  and  w — Seatwork  Activity: 

1.  Oh,  look  at  my  pet. 

She  did  get 

2.  Said  the  white  kitten, 

“Where  is  my ?” 

3.  What  shall  we  eat? 

Some  eggs  and  some 

4.  “I  lived  in  this  box,” 

Said  the  funny  old 

5.  I can  see  ten 

Tall  green 

mitten  wet  meat  men  fox 


147 


Using  Word  Structure 

Compounds  — Seatwork  Activity:  The  children  are  to  complete  each  com- 
pound word  by  using  one  of  the  words  from  the  bottom  of  the  activity, 

1.  A snowman  can run  and  jump. 

2.  A magic  snow can! 

3.  One  day  a magic  snowman  saw  some 

with  big  teeth,  big  ears,  and  big  eyes.  It  was  a wolf. 

4.  The  snowman  jumped  away  in the 

woods. 

5.  There  he  saw  a wood 

6.  The  woodman  helped  the  snow 

7.  Now  the  snowman  lives  in  the  woods.  The  wolf 

can eat  the  snowman. 

not  man  to  thing 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Help  the  children  finish  their  play.  This  section  might  be  considered  the 
completion  of  Act  Three  since  it  also  takes  place  at  Grandmother’s  house. 
The  children  will  probably  want  to  use  the  dialogue  between  Red  Riding 
Hood  and  the  wolf  almost  exactly  as  it  appears  in  the  reader,  but  they  may 
have  some  interesting  ideas  for  the  concluding  speeches  of  the  play.  The 
Woodman  should  be  added  to  the  list  of  characters.  The  children  will  enjoy 
presenting  their  play  before  an  audience. 

Children  will  enjoy  the  filmstrip  version  of  Little  Red  Riding  Hood,  SVE 
No.  108-1,  Educational  Distributors  Limited. 
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40:  CAN  YOU  READ? 

Text  Pages  157-158 


The  purpose  of  pages  157  and  158  is  to  find  out  how  well  the  children  have 
mastered  the  vocabulary  of  the  last  unit.  It  is  suggested  that  each  child  be 
tested  individually  so  that  his  difficulties  may  be  noted. 

TEACHING  THE  READING  SKILLS 

Using  Context  Clues  — In  this  seatwork  activity  are  included  all  the  words 
taught  in  this  unit. 

1.  Ginger’s  pet  had  little and  big  ears. 

ears  eyes  hear 

2.  Once  upon  a time  Little  Red  Riding  Hood  had  a ride 

in 

Bumpity  bumped  woods 

3.  The  white  bears  fished  and all  day. 

splash  showed  splashed 

4.  Did  the  sad  little  girl  go  to  the ? 

snow  party  played 

5.  The  woodman  was  a of  Grandmother. 

friend  girl  fair 

6.  The  wolf  ran into  the  woods. 

farm  fair  far 

7.  “I  came  to  find  my said  the  fox  to 

the  scarecrow. 

coat  eyes  them 

8.  I can her  better  now. 

dear  hear  ear 

9.  We  played  with in  the  snow. 

them  there  they 

10.  “Oh,  dear,”  said  the  old  car,  “I  cannot  get  up  the 
here  horse  hill 
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11.  “Good-bye,”  said  the , “I  liked  your 

party.” 

girl  Jack  Jill 

12.  The  fox in  the  woods. 

liked  better  lived 

13.  Little  Red  Riding  Hood  ran  out _the 

house. 

oh  of  in 

14.  The  snowman  had  no 

teeth  there  white 

Interpreting  Pictures  — We  Can  Read  Mr.  Whiskers,  page  78-79. 

The  story  can  be  used  to  develop  a little  play.  This  may  be  done 
operatively  or  independently  by  some  children.  The  speeches  in  “balloc 
may  be  printed  out  in  play  form. 

Little  Girl:  You  look  sad.  Where  are  your  friends? 

Car:  Oh,  dear!  I have  no  friends. 

The  dialogue  can  be  extended.  A song  might  be  added  to  conclude 
party. 

Using  Phonics 

Devise  a multiple-choice  word  test  to  include  the  attack  words: 


dad 

dig 

fall 

fan 

fat  fill  fit  fold  far 

hall 

hand 

hay  hid  hit  hold 

meat 

men 

met  mitten 

pan 

pen 

pill 

say 

sit 

so  sun 

tall 

ten 

town 

wall 

way 

wet 

Testing  Vocabulary  — We  Can  Read  Mr.  Whiskers,  page  80. 
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